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The purpose of this Professional Education Unit (Unit) Assessment Handbook is to describe in 

writing the professional education Unit’s assessment system so that all professional education 

faculty members in the Unit are aware of and understand the system.  The assessment system 

was formally adopted by the faculty and implemented beginning in fall 2006 and updated 

annually and revised and approved by the School of Education (SOE) and Professional 

Education Board (PEB) in January 2012. 

 

The faculty in the School Psychology Program, also a part of the professional education Unit, 

has adopted a similar assessment process for its program. The process is described in detail on 

pages 17-20 in the School Psychology at The Citadel Program Handbook.  

 

I.        COLLEGE AND PROFESSIONAL EDUCATION UNIT ORGANIZATIONAL   

           STRUCTURES AND Unit PROGRAMS  

The organizational structures of The Citadel and the professional education Unit are described 

below. 

A. Organization of the College 

The Citadel is organized into five schools and 15 departments or divisions.  The schools are: 

 Business Administration;  

 Education;  

 Engineering;  

 Humanities and Social Sciences; and 

 Science and Mathematics. 

Each school is headed by a dean who reports to the provost and dean of the College.   

The Citadel offers five bachelor‘s degrees in 18 areas; The Citadel Graduate College offers 

nineteen graduate programs, three undergraduate programs and one certificate program. 

The organizational chart for The Citadel is located in Appendix A. 

 

B. Organization of the Unit 

 

The professional education Unit consists of the School of Education (SOE) and the education 

programs that are located in the following six departments and two schools outside the SOE: 

 

 Biology, Department of Biology, School of Science and Mathematics; 

 English, Department of English, School of Humanities and Social Sciences; 

 Mathematics, Department of Mathematics and Computer Science, School of Science and 

Mathematics; 

 Physical Education, Department of Health, Exercise, and Sport Science, School of 

Science and Mathematics; 

 Social Studies, Department of History, School of Humanities and Social Sciences; and 

 School Psychology, Department of Psychology, School of Humanities and Social 

Sciences. 
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The SOE consists of four divisions: 

 

 Counselor Education; 

 Educational Leadership;  

 Literacy Education; and 

 Teacher Education.   

 

The organizational chart for the Professional Education Unit is located in Appendix B. 

 

A Professional Education Board (PEB), chaired by the Unit head, is comprised of faculty and staff 

members from the SOE and from other schools and offices on campus, P-12 representatives, and 

candidates.  The mission of the PEB is to:  1)  facilitate communications among constituents 

charged with the preparation of professional educators;  2)  collect, integrate, aggregate, analyze, 

assess, and disseminate program assessment data for all constituents;  and  3)  initiate program and 

curricular changes as informed by data and respective advisory groups. (Appendix C) 

 

C. Initial Programs 

 

The following initial professional education programs are offered that lead to the Bachelor of 

Science degree (BS): 

 

 Physical Education (grades K-12); and 

 Social Studies (grades 9-12). 

Degrees leading to teacher certification in: 

 Biology and General Science (9-12);  

 Chemistry and General Science (9-12); 

 Modern Languages (K-12) – French, German or Spanish; 

The following initial professional education programs are offered that lead to the Master of Arts 

in Teaching degree (MAT): 

 Secondary Level 

 Biology and General Science (grades 9-12); 

 English (grades 9-12); 

 Mathematics (grades 9-12); 

 Physical Education (grades K-12); and 

 Social Studies (grades 9-12). 

Middle Grades 

 Science (Grades 6-8); 

 English Language Arts (Grades 6-8); 

 Mathematics (Grades 6-8); and 

 Social Studies (Grades 6-8). 
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D. Advanced Programs 

 

The following advanced professional education programs are offered that lead to the Master in 

Education degree (MEd): 

 

 Counselor Education--Elementary School Counselor; 

 Counselor Education--Secondary School Counselor; 

 Counselor Education—Student Affairs and College Counseling 

 Educational Leadership--Elementary School Administration; 

 Educational Leadership--Secondary School Administration; and 

 Literacy Education. 

The following advanced professional education programs are offered that lead to the Education 

Specialist degree (EdS): 

 Educational Leadership--Superintendent Administration; and  

 School Psychology. 

A paper describing the Unit‘s philosophy in developing principled educational leaders is 

included in Appendix E. 

 

II. PROFESSIONAL EDUCATION UNIT’S CONCEPTUAL FRAMEWORK 

(Revised April 2011 and Implemented January 2012)  

Conceptual Base 

Developing Principled Educational Leaders for P-20 Schools - The Citadel‘s Professional 

Education Unit prepares principled educational leaders to be knowledgeable, reflective, and 

ethical professionals.  Candidates completing our programs are committed to ensuring that all 

students succeed in a learner-centered environment. 

 

The Citadel‘s Professional Education Unit is committed to the simultaneous transformation of 

the preparation of educational leaders and of the places where they work.  Specifically, The 

Citadel‘s Professional Education Unit seeks to develop principled educational leaders who: 

 have mastered their subject matter and are skilled in using it to foster student   learning; 

 know the self who educates (Parker J. Palmer) and integrate this self-knowledge with 

content knowledge, knowledge of students, and in the context of becoming professional 

change agents committed to using this knowledge and skill to ensure that all students 

succeed in a learner-centered environment; and  

 exemplify the highest ethical standards by modeling respect for all human beings and 

valuing diversity as an essential component of an effective learner-centered environment. 

The Citadel‘s Professional Educational Unit is on the march, transforming itself into a Center of 

Excellence for the preparation of principled educational leaders.  Through our initial programs 

for teacher candidates for P-12 schools and our advanced programs for professional educators in 

P-20 schools, The Citadel‘s Professional Education Unit transforms cadets and graduate students 

into principled educational leaders capable of and committed to transforming our schools into 

learning communities where all children and youth succeed.   
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The Citadel‘s Professional Education Unit has identified 15 performance indicators for 

candidates to demonstrate that they are principled educational leaders who are knowledgeable, 

reflective, and ethical professionals: 

 

Knowledgeable Principled Educational Leaders… 

1. Have mastered the subject matter of their field of professional study and practice; 

2. Utilize the knowledge gained from developmental and learning theories to establish and 

implement an educational program that is varied, creative, and nurturing; 

3. Model instructional and leadership theories of best practice; 

4. Integrate appropriate technology to enhance learning; 

5. Demonstrate a commitment to lifelong learning; 

Reflective Principled Educational Leaders… 

6. Develop and describe their philosophy of education and reflect upon its impact in the 

teaching and learning environment; 

7. Develop and manage meaningful educational experiences that address the needs of all 

learners with respect for their individual and cultural experiences; 

8. Construct, foster, and maintain a learner-centered environment in which all learners 

contribute and are actively engaged; 

9. Apply their understanding of both context and research to plan, structure, facilitate and 

monitor effective teaching and learning in the context of continual assessment; 

10. Reexamine their practice by reflectively and critically asking questions and seeking 

answers; 

Ethical Principled Educational Leaders… 

11. Demonstrate commitment to a safe, supportive, learning environment; 

12. Embrace and adhere to appropriate professional codes of ethics; 

13. Value diversity and exhibit a caring, fair, and respectful attitude and respect  toward all 

cultures; 

14. Establish rapport with students, families, colleagues, and communities; 

15. Meet obligations on time, dress professionally, and use language appropriately.   

 

 

III. DEVELOPMENT OF THE UNIT’S ASSESSMENT SYSTEM 

An assessment plan with timelines for implementation was developed by the professional 

education Unit in 2002-2003.  The plan was implemented in 2003-2004 while refinements were 

made during that year.  In weekly meetings beginning in summer 2006 and throughout fall 2006, 

the assessment system was reviewed and refined by a group consisting of the program 

coordinators in the School of Education, other faculty members in and outside the School of 

Education, staff members, dean of the School of Education, and NCATE coordinator. 

As a result of these meetings, the number of transition points for the initial undergraduate and 

initial graduate MAT programs was decreased from seven to four with the following three 

transition points deleted:  admission to pre-candidacy, progression in the program, and first year 

teaching.  The number of transition points for the advanced programs was decreased from five or 

six to four with the following transition points deleted:  progression in the program and first year 

induction.  Common key Unit assessments and additional program specific assessments were 

also identified.   
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The Unit‘s assessment system was approved by the School of Education faculty and by the 

Professional Education Board in fall 2006, with the collection of data beginning in fall 2006.  

(The ―Charter of the Professional Education Board‖ is Appendix E and Curriculum Development 

Flowchart is Appendix F. 

Since 2008, the Unit has continued to use, monitor, and refine the assessment system.  Based on 

the continuous review of the data, program areas have implemented curricular and policy 

changes for continuous improvement. 

 

 

IV. TYPES OF ASSESSMENTS DEFINED 

A.   Course Assessments 

A course assessment is an assessment of each individual student actively enrolled in a particular 

course.  Course assessments are ―candidate‖ or ―student‖ assessments that are graded and affect 

each student‘s GPA.  Course assessments can also evaluate professors.  Example:  the Student 

Evaluation of Instruction Survey completed by each student at the conclusion of each course 

evaluates the professor. 

Course data is collected by or for each individual professor and may be stored within The 

Citadel‘s Banner Student Information System, but is not stored in our LiveText® administration 

account. 

B. Program Assessments 

A program assessment is an assessment completed by Citadel faculty, candidates, and/or 

cooperating faculty/site supervisors.  Program assessments are aligned to the Conceptual 

Framework, SPA, and NCATE standards and are used to collect data useful in completing 

required SPA reports.  This type of assessment is not generally associated with an individual 

student‘s GPA.  In the program assessments the individual student evaluations are aggregated 

and shown in means, percentages, and grafts then disaggregated by majors to show program 

strengths and weaknesses in each program area.  Program assessments provide data needed for 

program improvement. 

Program Assessment data is collected and stored within The School of Education‘s 

Administration Account‘s LiveText® Exhibit Center and is available to all School of Education 

faculty within their LiveText® accounts. 

C. Unit Assessments 

Unit Assessments are general in nature and provide data needed to see the strengths and 

weaknesses throughout The Citadel‘s School of Education.  They are aligned to the Conceptual 

Framework, SPA, and NCATE standards.  Unit Assessments include aggregated data from each 

of our four divisions:  Teacher Education, Literacy Education, Educational Leadership, and 

Counselor Education.  Dispositions, Portfolios (Student Learning and Content Knowledge), and 

Research are Unit Assessments.   

Unit assessment data is collected and stored within The School of Education‘s Administration 

Account‘s LiveText® Exhibit Center and is available to all School of Education faculty within 

their LiveText® accounts. 
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V. TRANSITION POINTS, KEY COMMON ASSESSMENTS, AND OTHER  

            REQUIREMENTS  (Appendix G & H) 

A. Initial Programs--Matrices 

The professional education Unit identified four transition points that are common to all initial 

undergraduate and all initial graduate MAT education programs.  The Unit also identified key 

assessments that are common to all initial undergraduate and all initial graduate MAT education 

programs. 

The four transition points and the key common assessments for which data are collected each 

semester in all initial undergraduate programs are indicated in the following table: 

Table 1:  TRANSITION POINTS AND KEY COMMON ASSESSMENTS 

FOR INITIAL UNDERGRADUATE EDUCATION PROGRAMS 

I.  Admission to 

Professional 

Education Program 

II.  Admission to 

 Internship 

III.  Completion of 

 Internship 

IV.  Program 

Completion and 

Recommendation 

for Certification 

Praxis I Passing Score 

OR minimum 1100 on 

the old SAT or 1650 

SAT on the new test OR  

24 ACT Score 

Praxis II Specialty/Content 

Area—Take (Scores must be 

on file prior to Internship) 

 Praxis II Specialty/ 

Content Area Passing 

Score 

 

PLT Passing Score 

Professional 

Dispositions Evaluation 

Professional Dispositions 

Evaluation (in Methods 

courses) 

Professional Dispositions 

Evaluation 

 

 Field Experience 

Observation 

Evaluation  

(ADEPT Performance 

Standards 4-9)  

(in Methods courses) 

ADEPT Summary Consensus 

Evaluation (by cooperating 

teacher, college supervisor, 

and candidate)  

(ADEPT Performance 

Standards 1-10) 

 

 Long-Range Plan and Unit 

Work Sample (UWS) 

Evaluation 

(ADEPT Standards  1-3) (in 

Methods courses) 

Final Portfolio Evaluation (by 

college supervisor*) 

(ADEPT Performance 

Standards 1-10) 

 

  Content Indicator Evaluation 

(by cooperating teacher*)  

(ADEPT Performance 

Standards 1-10) 

 

*Under revision – additional program faculty will evaluate the Final Portfolio and Content Indicators to increase 

assessment reliability.  Implementation will be fall semester 2012.   

Other common assessments for all initial undergraduate education programs are the following: 

 Candidate Evaluation of Field Experience (in Methods courses); 

 Evaluation of College Supervisor (in Internship); 

 Evaluation of Cooperating Teacher (in Internship); 

 Program Exit Survey (in last semester enrolled); 

 Graduate Follow-Up Survey (one year out); and 

 Employer Follow-Up Survey (one year out). 
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Additionally, the Unit identified other requirements that are common to all initial undergraduate 

education programs, which are indicated in the following table, and for which data are not 

collected:  

Table 2:  TRANSITION POINTS AND OTHER COMMON REQUIREMENTS 

FOR INITIAL UNDERGRADUATE EDUCATION PROGRAMS 

I.  Admission to 

Professional 

Education Program 

II.  Admission to 

 Internship 

III.  Completion of 

  Internship 

IV.  Program 

Completion and 

Recommendation 

for Certification 

Minimum 2.50 GPA 

Overall 

Minimum 2.50 GPA 

Overall 

Minimum 2.50 GPA 

Overall 

Minimum 2.50 GPA 

Overall 

Application 

 

Application   

Completion of 45 

semester hours 

Completion of all 

Professional Education 

AND Content 

coursework, except 

Internship 

 Completion of all 

requirements for 

graduation 

Passing grade in  EDUC 

101 OR PHED 201 

Completion of 100 clock 

hours of field experiences 

Minimum C grade in 

Internship 

 

 Certification Application 

AND Background Check 

 Degree posted by 

Registrar Office 

Approval by Admission 

and Retention 

Committee 

Faculty and Director of 

Internships & Field 

Experiences 

College Internship 

Supervisor and Director 

of Internships & Field 

Experiences 

Approval by the Dean 

in the School of 

Education 
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The four transition points and the key common assessments for which data are collected each 

semester in all initial graduate MAT education programs are indicated in the following table 

Table 3:  TRANSITION POINTS AND KEY COMMON ASSESSMENTS 

FOR INITIAL GRADUATE MAT EDUCATION PROGRAMS 

I.  Admission to 

Professional 

Education Program 

II.  Admission to 

 Internship 

III.  Completion of 

 Internship 

IV.  Program 

Completion and 

Recommendation 

for Certification 

Minimum Score of 396 

on MAT OR minimum 

900 on the old GRE or 

291 on GRE® revised 

General Test  

Praxis II 

Specialty/Content  

Area Passing Score(s) 

 PLT Passing Score 

Professional 

Dispositions Evaluation 

Professional 

Dispositions Evaluation 

(in Methods courses) 

Professional Dispositions 

Evaluation 

 

 Field Experience 

Observation 

Evaluation  

(ADEPT Performance 

Standards 4-9)  

(in Methods courses) 

ADEPT Summary 

Consensus Evaluation (by 

cooperating teacher, college 

supervisor, and candidate) 

(ADEPT Performance 

Standards 1-10) 

 

 Long-Range Plan and 

Unit Work Sample 

(UWS) Evaluation 

(ADEPT Performance 

Standards  1-3) (in 

Methods courses) 

Final Portfolio Evaluation 

(by college supervisor*) 

(ADEPT Performance 

Standards 1-10) 

 

 Research Competency  

(EDUC 512) 

Content Indicator 

Evaluation (by cooperating 

teacher*) (ADEPT 

Performance Standards 1-

10) 

 

*Under revision – additional program faculty will evaluate the Final Portfolio and Content Indicators to increase 

assessment reliability.  Implementation will be fall semester 2012.   

Other common assessments for all initial graduate MAT education programs are the following: 

 Candidate Evaluation of Field Experience (in Methods courses); 

 Evaluation of College Supervisor (in Internship); 

 Evaluation of Cooperating Teacher (in Internship); 

 Program Exit Survey (in last semester enrolled); 

 Graduate Follow-Up Survey (one year out); and 

 Employer Follow-Up Survey (one year out). 
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Additionally, the Unit identified other requirements that are common to all initial graduate MAT 

education programs, which are indicated in the following table, and for which data are not 

collected. 

Table 4:  TRANSITION POINTS AND OTHER COMMON REQUIREMENTS 

FOR INITIAL GRADUATE MAT EDUCATION PROGRAMS 

 

I.  Admission to 

Professional 

Education Program 

II.  Admission to 

 Internship 

III.  Completion of 

 Internship 

IV.  Program 

Completion and 

Recommendation 

for Certification 

Minimum 2.50 GPA 

Overall Undergraduate 

Minimum 3.00 GPA 

Overall 

Minimum 3.00 GPA 

Overall 

Minimum 3.00 

GPA 

Overall 

Application 

 

Application   

Program of Study Completion of all  

Professional Education 

AND Content 

coursework, except 

Internship 

Minimum C+ grade in 

Internship 

Completion of all 

requirements for 

graduation 

 No more than two C 

grades in MAT Program 

  

 Completion of a 

minimum of 75 clock 

hours of field experiences 

  

 Certification Application 

AND Background Check 

 Degree posted by 

Registrar Office 

Approval by Admission 

and Retention 

Committee  

Faculty and Director of 

Internships & Field 

Experiences 

College Internship 

Supervisor and Director 

of Internships & Field 

Experiences 

Approval by the 

Dean in the 

School of 

Education 

 

B. Advanced Programs--Matrices 

 

The professional education Unit identified four transition points that are common to all advanced 

graduate education programs.  The Unit also identified key assessments that are common to all 

advanced graduate education programs. 
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The four transition points and the key common assessments for which data are collected each 

semester in all advanced graduate education programs are indicated in the following table: 

Table 5:  TRANSITION POINTS AND KEY COMMON ASSESSMENTS 

FOR ADVANCED GRADUATE EDUCATION PROGRAMS 

I  Admission to 

Professional 

Education Program 

II  Admission to 

Practicum  

(CE, LE) OR 

Internship I (EL) 

III  Admission to 

Internship  

(CE, LE) OR 

Internship II (EL) 

IV  Program 

Completion and 

Recommendation 

for Certification 

 Dispositions Evaluation Dispositions 

Evaluation 

Dispositions Evaluation 

Minimum Score of 

396 on MAT OR 

minimum 900 on the 

old GRE or 291 on 

GRE® revised General 

Test 

Praxis II 

Specialty/Content Area 

Passing Score  

  

 

 

Courses Assessment(s)  Portfolio Evaluation**   

CE -  Two faculty 

members 

EL – Two faculty 

members 

LE*** – Three faculty 

members 

 

 

Research Competency 

(in EDUC 512 OR 

EDUC 549*) completed 

within first 18 credit 

hours 

Practicum (CE, LE) 

OR Internship I (EL) 

Evaluation  

Internship (CE, LE) OR 

Internship II (EL) 

Evaluation 

(CE = Counselor Education; LE = Literacy Education; EL = Educational Leadership) 

*Counselor Education candidates required to complete both EDUC 512 and EDUC 549 

** To be implemented spring semester 2012 

***Implemented in fall semester 2006 
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Additionally, the Unit identified other requirements that are common to all advanced graduate 

education programs, which are indicated in the following table, and for which data are not 

collected:  

Table 6:  TRANSITION POINTS AND OTHER COMMON REQUIREMENTS 

FOR ADVANCED GRADUATE EDUCATION PROGRAMS 

I  Admission to 

Professional 

Education Program 

II Admission to 

Practicum  

(CE, LE) OR 

Internship I (EL) 

III Admission to 

Internship  

(CE, LE) OR 

Internship II (EL) 

IV  Program 

Completion and 

Recommendation 

For Certification 

Undergraduate degree 

from granting institution 

Overall GPA (determined 

by program) 

Overall GPA 

(determined by program) 

Overall GPA 

(determined by 

program) 

Overall GPA 

(determined by 

program) 

Application to Citadel 

Graduate College 

Application 

 

CE - Application Completion of all 

requirements for 

graduation 

Official Transcript(s) Program of Study  CE – Passing Score 

on CPCE and 

successful 

presentation of 

electronic portfolio 

 Completion of 

required coursework 

Completion of 

all coursework  

EL - Certification 

Application 

 CE - Certification 

Application AND 

Background Check 

EL & LE – proof of 

SLED clearance 

  

 EL, CE, and  LE – Pass 

Praxis II exam  

  

CE – Academic Review 

Board approval 

EL – faculty review and 

approval 

LE - Program 

Coordinator or Candidate 

Advisor review & 

approval 

Advisor review and 

approval 

Faculty review and 

approval 

Approval by  the 

Dean in the School of 

Education 

(CE = Counselor Education; LE = Literacy Education;  EL = Educational Leadership) 

Other common assessments for all advanced graduate education programs are the following: 

 Program Exit Survey (in last semester enrolled); 

 Graduate Follow-Up Survey (one year out); and 

 Employer Follow-Up Survey (one year out). 
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VI. PROCEDURES FOR MONITORING CANDIDATE’S PROGRESS 

 

Candidates‘ progress is formally monitored at each transition point as described in the 

―Procedures for Monitoring Candidates‘ Progress in the Professional Education Programs,‖ 

which were approved by the School of Education faculty and by the Professional Education 

Board in January 2012.   

 

The monitoring procedures are the following: 

 

A.    Procedures for Monitoring Candidates’ Progress in the Professional  Education    

      Program--Initial Undergraduate and Initial Graduate MAT Programs 

 

Transition Point 1:  Admission to the Professional Education Program 

 

Initial Undergraduate Level 

 

1) The undergraduate candidate applies to The Citadel Office of Admissions.  Upon 

acceptance, the Office of the Registrar provides the School of Education (SOE) with a list 

of students identifying themselves as pre-education majors. 

 

2) Pre-education majors complete content coursework and 100 and 200 level education 

courses with a minimum GPA of 2.5 and successfully pass the Praxis I exams. 

 

3) The Program Coordinator with Certification Support Staff verifies the satisfactory 

completion of all requirements and recommends the candidate to the Dean for formal 

admission into the professional education program as an education major.  

 

4) The Program Coordinator forwards the names of approved candidates to the Registrar. 

 

5) The Registrar changes the status of the student from ‗pre-education‘ major to Education 

Major which allows student into 300 and 400 level Education classes. 

 

Initial Graduate MAT Level 

1) The MAT candidate submits 

 An ―Application for Graduate Admission‖ to the Citadel Graduate College (CGC) 

indicating chosen content area 

 Test score results from the GRE or MAT tests* 

 Transcripts from all schools attended 

 

2) The CGC records tests results and degrees in the Banner System and provides copies of 

transcripts to the content area advisors and the School of Education 

 

3) The Content Area advisors initiate and sign the ―Program of Study‖ form based on the 

evaluation of the candidate‘s transcripts and forwards it to the SOE. 
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4) Collected evidence of undergraduate degrees, test scores, GPA, and ―Program of Study‖ 

are provided to the Program Coordinator by the Certification Staff Support.  Those who 

meet the admission criteria will be notified of the next ―MAT Orientation‖ meeting. 

 

5) At the required ―MAT Orientation‖ the ―Program of Study‖ form is approved and signed 

by the candidate, the Education advisor, and forwarded to the SOE Dean for approval and 

signature.  It is then sent (in the original) to CGC.  A copy is provided to the student, 

another kept in SOE, and a third provided to the Director of Internships and Field 

Experiences, for evaluation before internship. 

 

6) The CGC sends a letter of acceptance/full admission to the MAT program to the 

candidate. 

 

*Candidates for the MAT who wish to begin taking classes before their test scores are 

recorded in the CGC system may choose to apply as ―major un-declared‖ and upon 

submitting transcripts will be allowed to take up to two courses or six credits total while 

completing requirements for the MAT program.  When all requirements are met, they must 

re-apply for entrance into the MAT program, specifying Content Area and then steps 3-6 will 

commence.  No candidate will be invited to MAT Orientation until all admission materials 

are received and meet minimum requirements. 

 

Transition Point 2:  Admission to Internship 

 

1) The candidate submits a completed ―Application for Admission to Internship‖ and the 

South Carolina Certification Application‖ to the Director of Internships and Field 

Experiences* in the School of Education on or before January 15
th

 for fall semester 

internship and May 1
st
 for spring semester internship. 

 

2) The Director of Internships and Field Experiences enters undergraduate and MAT 

candidate data on an Excel spreadsheet and monitors and verifies the completion of all 

requirements for admission to internship (Transition Point 2) and begins the internship 

placement process.   

 

3) The Director of Internships and Field Experiences emails the list of internship applicants 

and potential placements to the teacher education faculty for input and approval.  

 

4) The Director of Internships and Field Experiences emails a confirmation memo with 

tentative placement to the candidate.  

 

5) The Director of Internships and Field Experiences* finalizes the internship placement and 

emails the candidate with internship details and dates.   The Director of Internships and 

Field Experiences contacts the Office of Registrar to give permission for the 

undergraduate candidate to register for the 12-credit internship course.  The Director of 

Internships and Field Experiences contacts the Citadel Graduate College to give 

permission for the MAT candidate to register for the six-credit internship course. 
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*Due to the financial exigencies, the Director of Internships and Field Experiences has been 

assigned additional duties as Interim Assistant to the Dean, including assessment processes 

and assisting the dean with coordinating NCATE.  This is intended as a temporary 

reassignment, but, it is likely to continue through the 2013 NCATE visit. 

 

Transition Point 3:  Completion of Internship 

 

1) Candidate‘s progress during the internship is monitored and assessed by the college 

faculty supervisor and cooperating teachers for required coursework completion. 

 

2) The SOE Director of Internships and Field Experiences verifies the completion of all 

requirements for the internship by entering the information in the Excel spreadsheet. 

 

Transition Point 4:  Program Completion and Recommendation for Certification 

 

1) The Director of Internships and Field Experiences provides the Office of the Registrar 

with verification of undergraduate candidates passing all required Praxis exams.  The 

CGC audits the candidate‘s completion of MAT program requirements and verifies with 

the Director of Internships and Field Experiences the passing of required Praxis exams. 

CGC recommends posting of degree completion.   

 

2) The Office of the Registrar audits the undergraduate candidate‘s completion of program 

requirements and review the MAT candidate‘s completion of program requirements and 

posts the degree. 

 

3) The SOE Certification Staff Support person submits the names and evidence of the 

candidates to the SOE Dean / Certification who recommends the candidates for South 

Carolina certification. 

 

4) The signed ―Verification of Program Completion‖ original is mailed to the South 

Carolina Department of Education Office of Certification with one copy mailed to the 

candidate, one copy retained in the SOE Office, and one copy forwarded to the CGC.  

  

B.     Procedures for Monitoring Candidates’ Progress in the Professional    

 Education Program--Advanced Graduate Programs* 

 

*A candidate will receive the designation of ―provisional‖ admission when the minimum 

GRE or MAT test scores have not been met but fall within the identified provisional range. 

 

Transition Point 1:  Admission to the Professional Education Program 

 

Counselor Education: 

 

1) Potential graduate candidate submits an ―Application for Graduate Admission‖, an 

official undergraduate degree transcript, official test scores, three letters of reference, and 

personal statement to the Citadel Graduate College (CGC). 
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2) CGC scans all documents and forwards them to the Counselor Education Program 

Coordinator for evaluation at three (3) designated times during the year.. 

3) Potential candidate participates in a personal group admissions interview with an 

Academic Review Board that includes counselor education faculty to assess skills:  1) 

writing, 2) public speaking, and 3) interpersonal communication..   

4) Upon review of all documents and interview, Academic Review Board makes decision 

regarding acceptance into counselor education program and forwards decision to CGC. 

5) CGC sends a letter to the candidate informing them of admission, ―conditionally‖.   

6) Upon review and successful completion of EDUC 514 or 622, 515 or 537 and 551, the 

candidate submits an official ―Program of Study‖ and is granted ―formal acceptance‖ 

status into the program. 

 

Education Leadership: 

 

1) Potential graduate candidate submits an ―Application for Graduate Admission‖, an 

official undergraduate degree and other coursework transcripts, official test scores, and 

copy of valid South Carolina teaching certificate and South Carolina Professional 

Certificate verifying three years of teaching experience to the Citadel Graduate College 

(CGC). 

 

2) CGC scans all documents and forwards them to the Educational Leadership Program 

Coordinator for evaluation. 

3) Educational leadership faculty review the potential candidate‘s documents, make a 

decision regarding acceptance into the education leadership program and forwards 

decision to CGC. 

4) CGC sends a letter to the candidate informing them of admission status.  

5) Candidate completes a Program of Study for M.Ed. Degree in Elementary Administration 

or Secondary Administration, or Ed.S. Degree in Educational Leadership-

Superintendency. 

 

Literacy Education 

 

1) Potential graduate candidate submits an ―Application for Graduate Admission‖ along 

with an official baccalaureate degree and other coursework transcripts, MAT or GRE test 

score and copy of a valid South Carolina or other state teaching certificate to the Citadel 

Graduate College (CGC). 

2) CGC scans all documents and forwards them to the Literacy Education Program 

Coordinator for evaluation. 

3) Program Coordinator and/or the candidate‘s advisor review the potential candidate‘s 

documents, make a decision regarding acceptance into the literacy education program and 

forwards decision to CGC. 
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4) CGC sends a letter to the candidate informing her/him of admission status with a copy to 

the Program Coordinator and/or the Advisor. 

5) Candidate completes the A. M. Ed. Degree in Literacy Education Program of Study that 

is signed by the candidate and approved and signed by the Program Coordinator and SOE 

Dean.  The original is forwarded to CGC and a copy is on file in the SOE office. 

 

Transition Point 2:  Admission to the Practicum (CE or LE) or Internship I (EL) 

 

Counselor Education: 

1) The candidate submits the ―Counselor Education (School Counseling) Practicum 

Application‖ the last Friday in September for spring placement and last Friday in January 

for fall placement to the Coordinator of Field Experiences for the Counselor Education 

Program. 

2) The candidate‘s faculty advisor verifies the completion of all assessments (including 

passing Praxis II exam) and progress for Transition Point 2 prior to enrollment in 

practicum course.  

 

Educational Leadership: 

 

1) The candidate submits the ―Application for Administrative Internships‖ to their faculty 

advisor no later than August 1, December 1 or March 1of the preceding semester. 

 

2) The candidate‘s advisor verifies the completion of all assessments and progress for 

Transition Point 2 prior to enrollment in Internship I course.  

 

Literacy Education: 

 

1) The semester prior to the practicum, literacy candidates submit the ―Application for 

Practicum in Literacy Education‖ to the Director of Internships and Field Experiences 

who enters the candidate data in an Excel spreadsheet.   

 

2) The Director of Internships & Field Experiences works with the Program Coordinator to 

ensure that all candidates have met requirements for Transition Point 2 including 

FBI/SLED check and Praxis II passed.  The Program Coordinator notifies candidates any 

requirements needed. 

 

3) Candidates are monitored closely to ensure requirements are met prior to enrollment in 

the practicum course. 
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Transition Point 3:  Admission to the Internship (CE or LE) or Internship II (EL) 

 

Counselor Education: 

 

1) Candidate submits the ―Counselor Education (School Counseling) Internship 

Application‖ the last Friday in September for spring placement and last Friday in January 

for fall placement to the Coordinator of Field Experiences for the Counselor Education 

Program. 

 

2) Candidate‘s advisor verifies the completion of all assessments and progress for Transition 

Point 3 prior to enrollment in internship I.  

 

Education Leadership: 

 

1) Candidate‘s progress in Internship I is monitored and assessed by the faculty supervisor 

and school supervisor for required coursework completion. 

 

2) Faculty review candidate‘s progress and approves for admission to the final Internship II. 

 

Literacy Education: 

 

1) Candidates are monitored by faculty during the practicum for required coursework 

completion prior to Internship.    

 

Transition Point 4:  Program Completion and Recommendation for Certification 

  

For all advanced programs:   

 

1) The CGC audits the candidate‘s completion of program requirements and verifies with 

the Director of Internships and Field Experiences the passing of required Praxis exams. 

CGC recommends posting of degree completion.   

 

2) The Office of the Registrar posts degree. 

 

3) The SOE Certification Staff Support person submits the names and evidence of the 

candidates to the SOE Dean / Certification who recommends the candidates for South 

Carolina certification. 

 

4) The SOE Certification Staff Support mails the original signed ―Verification of Program 

Completion‖ form to the South Carolina Department of Education Office of Certification 

and mails a letter and one copy to the candidate.  A copy is retained in the SOE Office 

and one copy forwarded to the CGC.  
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Counselor Education: In addition 

 

1) Candidates are required to earn a passing score on the Counselor Preparation 

Comprehensive Examination (CPCE).  

 

2) Candidates are required to successfully present on electronic portfolio that is reviewed by 

DE faculty during Internship II. 

 

VII.  ALIGNMENT  OF  ASSESSMENT  INSTRUMENTS  WITH  CONCEPTUAL 

         FRAMEWORK  PERFORMANCE  INDICATORS  AND  NCATE   

         COMPETENCIES 

   

A. Initial Programs 

 

The Unit‘s assessment system for the initial undergraduate and initial graduate MAT education 

programs addresses the Unit‘s conceptual framework performance indicators.  The assessment 

system also addresses the NCATE competencies regarding:  content knowledge, pedagogical 

content knowledge, professional and pedagogical knowledge and skills, dispositions, and student 

learning.   

 

B. Advanced Programs 

 

The Unit‘s assessment system for the advanced graduate education programs addresses the 

Unit‘s conceptual framework performance indicators.  The assessment system also addresses the 

NCATE competencies regarding:  content knowledge, professional knowledge and skills, 

dispositions, and student learning.   

 

 

VIII. ALIGNMENT  OF  CONCEPTUAL  FRAMEWORK  WITH  STATE,  

             INTASC, NBPTS, AND  SPA  STANDARDS 

   

A. Initial Programs 

 

The matrices in Appendix J show the:  1)  alignment of the Unit‘s conceptual framework with the 

South Carolina ADEPT (Assisting, Developing, and Evaluating Professional Teaching) 

Standards, the INTASC (Interstate New Teacher Assessment and Support Consortium) 

Standards, and the NBPTS (National Board for Professional Teaching  Standards);  2)  alignment 

of the Unit‘s conceptual framework with the SPA (Specialized Professional Association) 

Standards; and  3)  alignment of the Unit‘s conceptual framework with The Citadel‘s Core 

Values. 

 

B. Advanced Programs 

 

The matrices in Appendix K show the alignment of the Unit‘s conceptual framework with the 

SPA (Specialized Professional Association) Standards. 
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IX. ASSESSMENT OF UNIT OPERATIONS 

 

Unit operations are activities undertaken by the Unit pertaining to governance, planning, budget, 

personnel, facilities, services and procedures such as advising and admission, and resources that 

support the Unit‘s mission in preparing candidates.  

 

Some of the ways in which Unit operations are assessed are the following: 

 

A. Candidate Evaluation of Field Experience in Initial Teacher Education Programs:  

Candidates, with several hours of field experience with the same teacher in the same 

classroom, complete a ―Candidate Evaluation of Field Experience‖ form on LiveText® .   The 

form helps the faculty and Director of Internships and Field Experiences* assess the quality 

and the appropriateness of each field experience placement. 

 

B. Candidate Evaluation of College Supervisor and Candidate Evaluation of Cooperating 

Teacher:  All candidates enrolled in the initial undergraduate and in the initial graduate MAT 

teacher education program complete a ―Candidate Evaluation of College Supervisor‖ and a 

―Candidate Evaluation of Cooperating Teacher‖ at the end of the student teaching semester.  

These forms help the Director of Internships and Field Experiences and the faculty assess the 

quality of the supervision that the candidates received from the college supervisor and from 

the cooperating teacher.     

 

C. Program Exit Survey:  All initial and advanced candidates complete a ―Program Completer 

Survey‖ at the end of the semester in which they complete their program.  Candidates are 

asked to assess areas such as:  program admission procedures, advising and support services, 

student teaching/internship placement, availability of courses, library and technology 

resources, quality of instruction, and overall quality of the program. 

 

D. Faculty Evaluations:  Each full-time and part-time faculty member at The Citadel is 

evaluated by students enrolled in each course each semester.  The evaluations are tabulated 

by the Office of the Provost and Dean of the College, and forwarded to the dean of each 

school.  The Dean of the School of Education shares the evaluations with faculty members. 

 

E. As head of the Unit, the Dean of the School of Education has the responsibility to effectively 

manage, coordinate, and oversee the governance, planning, budget, personnel, and facilities 

of the Unit.  Feedback is sought and obtained from the program coordinators, Professional 

Education Board, and individual program advisory committees. 

 

*Due to the financial exigencies, the Director of Internships and Field Experiences has been 

assigned additional duties as Interim Assistant to the Dean, including assessment processes 

and assisting the dean with coordinating NCATE.  This is intended as a temporary 

reassignment, but, it is likely to continue through the 2013 NCATE visit. 
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X.  FAIRNESS, ACCURACY, CONSISTENCY, AND ELIMNATION OF BIAS 

 

The Unit uses the following strategies to ensure fairness, accuracy, consistency, and elimination 

of bias throughout its assessment system: 

 

A. The Unit ensures that the assessments are linked to the Unit‘s conceptual framework; and the 

ADEPT, PADEPP, INTASC, and SPA Standards as indicated above and demonstrated in the 

alignment matrices in the Exhibits. 

 

B. Initial undergraduate and graduate candidates are informed of all requirements in the education 

program when they initially meet with their education advisor and before they submit their 

application for admission to the program.  Advanced candidates are informed of the 

requirements when they sign their program of study.  Information about the conceptual 

framework, dispositions expected of candidates, transition points, key assessments, and other 

requirements are included in the handbook for each initial and advanced program, which 

candidates receive early in their program.  The handbooks are also located on the SOE web 

site. 

 

C. Rubrics to assess candidates‘ work are shared with the candidates before the rubrics are used.  

Thus, candidates know what they will be assessed on, what is expected of them, and the level 

of proficiency associated with each scoring decision. 

 

D. Rubrics that are used to assess candidates on the ―Dispositions Evaluation,‖ ―Content Area 

Indicators,‖ and ―ADEPT Summary Consensus Candidate Evaluation (ADEPT 1-10)‖ are 

discussed by the Director of Internships and Field Experiences* at the beginning of each 

semester with the student teachers, cooperating teachers, and college supervisors.  Rubrics 

that are used for program specific assessments are discussed with the candidates each 

semester by the program faculty members.  

 

Data are triangulated wherever possible to enhance the reliability of findings.  For example, 

many of the same questions are asked on the ―Program Exit Survey,‖ ―Graduate Follow-Up 

Survey,‖ and ―Employer Survey‖ for both the initial and advanced programs.  Also for the 

initial programs, the intern, cooperating teacher, and college supervisor each independently 

completes the intern ―ADEPT Summary Consensus Candidate Evaluation (ADEPT 1-10)‖ at 

the end of the semester.  Three-way communication then occurs to reach consensus on the final 

intern evaluation.  For the advanced programs, a faculty meeting is held at least once each year 

during which time a ―Candidate Progress Report‖ is completed by each program faculty 

member who has instructed the candidate.  The reports and the progress of each candidate are 

discussed during this meeting. 
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E. In order to show candidate progress during a semester, some performance assessments may be 

administered twice–first for practice with suggestions provided for remediation by the 

instructor, and then for a final score or grade (e.g., case study and administrative portfolio in 

EDUC 528; technology plan and technology journal in EDUC 529; administrative portfolio in 

EDUC 661).  

 

XI. USE OF INFORMATION TECHNOLOGIES 

 

The Unit uses LiveText® to maintain the majority of data on its initial and advanced education 

candidates.  Candidates are required to purchase a LiveText® account from the bookstore similar to 

purchasing a textbook for the course. Candidates have access to the account at no extra charge for 

five years.  Candidates submit designated course assignments via LiveText®.  Also, cooperating 

teachers and college supervisors submit evaluations via LiveText®.   

 

Each semester, the Technology Specialist/LiveText® Coordinator in the SOE (Appendix L), with 

the assistance of faculty, develops an ―Assessment List‖ (who, what, when list) that includes 

information on the key common Unit assessments and on the program assessments that are 

administered via and stored in LiveText® (Appendix N).  The information includes:  course 

number, program name, who completes the assessment, name of the assessment, date when the 

assessment is available for use in LiveText®, and date when the data are available for faculty to 

review. 

   

Previously, The Citadel‘s Student Information System (SIS) collected and maintained 

institutional and candidate data, including but not limited to, names, contact information, 

diversity information (e.g., race, gender), GPA, transcript data (e.g., major, degree or non-degree 

seeking, course lists, grades), and test scores (e.g., SAT, MAT, GRE, Praxis).  Faculty members 

could access their advisees‘ information stored in SIS via the Internet using PANCHO.  SIS data 

was imported into EXCEL spreadsheets to monitor candidates‘ progress at the transition points.  

 

Beginning the academic year 2010-2011, Banner became the new college-wide student 

information system  that collects and maintains institutional and candidate data, including but not 

limited to names, contact information, diversity information (e.g., race, gender), GPA, transcript 

data (e.g., major, degree or non-degree seeking, course lists, grades), and test scores (e.g., SAT, 

MAT, GRE, Praxis).  Faculty members can access their advisees‘ information stored in Banner 

via the Lesesne Gateway portal. 

 

All of the assessments for the School Psychology program are stored in archival databases, some 

going back 12 years.  These databases are available for analyses through The Citadel‘s VAX 

mainframe using SPSSx and can be examined either by year or as a longitudinal database.  This 

gives the school psychology faculty full control over the data and immediate access to any 

analyses that are required.  The existing databases are in a state of transition as the School 

Psychology program moves toward an integrated developmental assessment model that will 

permit the longitudinal tracking of any single candidate over the course of the program from 

novice to professional status as well as provide aggregate data to examine developmental trends 

across the program.  This new assessment model was implemented with the incoming fall 2007 

class of candidates.   
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XII.      PROCEDURES FOR DATA COLLECTION, AGGREGATION,   

             DISAGGREGATION, ANALYSIS, DISSEMINATION, AND USE 

 

The professional education Unit identified the following ―Procedures for Data Collection, 

Aggregation, Disaggregation, Analysis, Dissemination, and Use,‖ which were endorsed by the 

School of Education (SOE) faculty and the Professional Education Board (PEB) in fall 2006 and 

became effective immediately.  The process has been reviewed, revised, and approved annually 

since 2008.  

 

A. Collecting and Entering Data into LiveText®  

 

Data from all common Unit and specific program assessments will be collected each semester 

and entered into LiveText® by the individual designated to complete the assessment form by the 

end of final exam week each semester. 

 

B.   Aggregating and Disaggregating Data  

 

1. Unit data from all common Unit assessments will be aggregated for the Unit, and 

then disaggregated for each program through LiveText® by the Technology Specialist/ 

LiveText® Coordinator within two weeks after final exam week has ended each 

semester. 

 

2. Program data from all specific program assessments will be aggregated for the 

program through LiveText® by the Technology Specialist/LiveText®  Coordinator 

within two weeks after final exam week has ended each semester. 

 

C. Forwarding Data 

 

1. The aggregated Unit data will be forwarded by the Technology Specialist/LiveText® 

Coordinator to the Dean of the School of Education (SOE) within three weeks after 

final exam week has ended each semester. 

 

2. The disaggregated Unit data and the aggregated specific program data will be 

forwarded by the Technology Specialist/LiveText® Coordinator to the program 

coordinators within three weeks after final exam week has ended each semester. 

 

D.        Summarizing, Analyzing, Reporting, and Disseminating Data 

 

1. Fall Semester 

 

a) By February 15 – Program coordinators meet with their division faculty to 

review the aggregated specific program data for the fall semester that includes: 
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1) on each Unit and on each program assessment instrument, the number and 

percent of candidates performing in each cell on the scoring scale along 

with a prescribed coversheet; 

2) strengths and weaknesses identified in a course(s) or in the program based 

on the data; and 

3) change(s) in a course(s) or in the program that will be made based on the 

data, if any changes are appropriate at this time. 

 

b) By March 1 – Each program coordinator submits, to the Dean in the SOE, an 

overall Summary and Analysis of data report for the program for fall semester.  

Program coordinator will present at March SOE faculty and PEB meetings. 

 

2. Spring and Summer Semesters 

 

a) In August – Program coordinators meet with their division faculty during a 

proposed ½ day assessment retreat to review the aggregated specific program 

data for the spring and summer semesters that includes: 

 

1. on each Unit and on each program assessment instrument, the number and 

percent of candidates performing in each cell on the scoring scale along 

with a prescribed coversheet; 

2. strengths and weaknesses identified in a course(s) or in the program based 

on the data; and 

3. change(s) in a course(s) or in the program that will be made based on the 

data, if any changes are appropriate at this time. 

 

b) By October 1 – Each program coordinator submits, to the Dean in the SOE, an 

overall Summary and Analysis of data report for the program for spring and 

summer semester.  Program coordinator will present at October faculty and PEB 

meetings. 

 

3. Annual 

 

a) By October 1 – PRAXIS score data for the content area test, including overall 

score and sub-scores along with a prescribed coversheet is submitted to the Dean 

in the SOE and program coordinators;  

b) By October 1 – annual follow-up survey to employer and first-year graduates 

aggregated data with prescribed coversheet is submitted to the Dean in the SOE 

and program coordinators; and 

c) By November 1 – The Dean in the SOE prepares the Annual Professional 

Education Unit Assessment Report that includes change(s) in the Unit that will be 

made based on the data, if any changes are appropriate at this time. 
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E.         Presenting Data to SOE and PEB 

 

The draft of Annual Professional Education Unit Assessment Report will be presented by the 

Dean of the SOE at November faculty and the PEB meetings.  The PEB will review and discuss 

the reports and make recommendations for changes in the Unit and in programs, as appropriate. 

 

F. Sharing Data on Campus  

 

The Unit and program assessment reports, along with the recommendations of the PEB, will be 

shared by the Dean of the SOE with the program coordinators, department chairs, and Provost. 

 

G.        Completing Annual Report on Candidate Performance Data 

 

In addition to the assessment report completed each semester, the Dean of the SOE will 

complete an Annual Professional Education Unit Assessment Report on candidate performance 

data for the Unit for the academic year (covering fall and spring semesters, and summer) by 

November 1 each year.  The Annual Report will include an overall Summary and Analysis of 

candidate performance data for the Unit for the academic year.   After presentation of the 

summary and analysis, constituent recommendations for action will be included and a final 

report will be approved at the December SOE faculty and PEB meetings and posted in the 

LiveText® Exhibit Center. 

 

 

XIII.   TIMELINE 

 

The professional education Unit adheres to the following assessment timeline: 

 

 Prior to the beginning of each semester:  The Technology Specialist/LiveText®  

Coordinator receives information from the program coordinators and develops the 

―Who, What, When‖ LiveText® assessment master list for that semester. 

During each fall and spring semester and summer:  Data are collected via  

 LiveText® according to dates identified by the program coordinators and 

the Technology Specialist/LiveText®  Coordinator. 

During each fall and spring semester and summer:  Progress of initial undergraduate and   

 initial graduate MAT candidates is monitored at designated transition points by  

 the candidate‘s advisors and the Admission and Retention Committee.   

 During each spring semester and summer:  Progress of advanced graduate  

  candidates at designated transition point is monitored in a meeting of all  

  programs faculty members.  

 Within two weeks after the final exam each semester:  The Technology Specialist/  

LiveText® Coordinator aggregates the data from the common Unit assessments for 

the Unit and disaggregates the Unit data for each program; and aggregates the 

program data from the specific program assessments. 
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Within three weeks after the final exam each semester:  The Technology Specialist/  

LiveText® Coordinator forwards the aggregated Unit data to the Dean of the SOE, 

and forwards the disaggregated Unit data and the aggregated specific program 

data to the program coordinators. 

By March 1 for the fall semester, and October 1 for the spring semester and    

 summer: Each program coordinator submits a report to the Dean of the  

 SOE addressing the disaggregated Unit data and the aggregated specific  

 program data for the semester, using a prescribed format. 

Each March and October:  Program assessment reports are presented at the  

Monthly SOE faculty and PEB meetings and forwarded to the Technology 

Specialist/ LiveText® Coordinator to be posted in the LiveText® Exhibit Center.    

 By November 1 each year:  Dean of the SOE prepares the Annual Professional Education  

Unit Assessment Report on candidate performance for the Unit for the academic  

year (covering fall semesters, and summer).  The Unit and program assessment  

reports, along with the recommendations of the PEB, are shared by the Dean with  

the program coordinators and department chairs outside the School of Education 

and with the Provost.  The Annual Report is approved at the December SOE  

faculty and PEB meetings and posted in the LiveText® Exhibit Center. 

 

 

XIV.   COPIES OF KEY COMMON UNIT ASSESSMENT INSTRUMENTS AND  

           SCORING GUIDES / RUBRICS 

 

A copy of the key common Unit assessment instruments and scoring guides/rubrics used in the 

initial and advanced programs are contained in Appendix O.  

 

A copy of the key common Unit assessment instruments and scoring guides/rubrics used in the 

initial undergraduate and initial graduate MAT education program are contained in Appendix P.  

 

A copy of the key common Unit assessment instruments and scoring guides/rubrics used in the 

advanced graduate programs are contained in Appendix Q.   
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XV.   APPENDICES 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating 


School Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


EDUC306-01 – TE 
Hewett,S 
11363 


U 
U 
P 
P 


F 
F 
F 
F 


C and F 
F 
F 
C 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Field Exp Instrument 


E 
E 
E 
E 


E 
E 
E 
E 


EDUC312-01 – TE 
Graham, T 
11102 


U F F Disposition Instrument E E 


EDUC402-01 – TE 
Hart, H 
10364 


U 
U 
P 
P 


F 
F 
F 
F 


C and F 
F 
F 
C 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Field Exp Instrument 


E 
E 
E 
E 


E 
E 
E 
E 


EDUC499-01 – TE 
Hart, H 
11366 


U 
U 
P 
P 
P 
P 
P 
P 
P 


F 
F 
F 
F 
F 
F 
F 
F 
R 


C, F, and M 
F 
F 
M 
C 
C 
C 
C 
F 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Content Area Instruments 
Evaluation of Cooperating Teacher 
Evaluation of  College Supervisor 
Field Exp Instrument 
Program Exit Survey (MAT section) 


APS 1, 2, 3, 10 


E 
E 


M and E 
E 
E 
E 
E 
E 
E 


E 
E 


M and E 
E 
E 
E 
E 
E 
E 


EDUC501-81 – TE 
Hart, H 
10345 


U 
U 
P 
P 


F 
F 
F 
F 


C and F 
F 
F 
C 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Field Exp Instrument 


E 
E 
E 
E 


E 
E 
E 
E 


EDUC512-81 – GC 
Jefferson, R 
 EDUC512-82 – GC 
Jefferson, R 
10346, 10347 


U R F Research Instrument E E 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating 


School Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


EDUC514-81 – GC 
Graham, T 
10348 


P 
U 


F 
F 


F 
C and F 


Sch Counseling Student Evaluation  
Disposition instrument 


E 
E 


E 
E 


EDUC515-81 – C 
Williams, G 
10350 


P 
U 


F 
F 


F 
C and F 


Sch Counseling Student Evaluation  
Disposition instrument 


E 
E 


E 
E 


EDUC520-81 – TE 
Dukes, HL 
EDUC520-82 – TE 
Hart, H 
10351, 10352 


U 
U 
P 
P 
P 
P 
P 
P 
P 


F 
F 
F 
F 
F 
F 
F 
F 
R 


C, F, and M 
F 
F 
C 
M 
C 
C 
C 
F 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Field Exp Instrument 
Content Area Instruments 
Eval of Cooperating Teacher 
Evaluation of  College Supervisor 
Program Exit Survey (MAT section) 


APS 1, 2, 3, 10 


E 
E 


M and E 
E 
E 
E 
E 
E 
E 


E 
E 


M and E 
E 
E 
E 
E 
E 
E 


EDUC528-81 – EL 
Yeatts. ML 
10358 


P R F Case Study E E 


EDUC529-81 – EL 
Yeatts, ML 
10359 


P R F PhotoStory Project E E 


EDUC531-81 – EL 
Brown, K 
11514 


P 
P 


R 
R 


F 
F 


EDUC531 Needs Assessment Rubric 
EDUC531 Curriculum Proposal Rubric 


E 
E 


E 
E 


EDUC532-81 – EL 
Brown, K 
11515 


P 
P 


R 
R 


F 
F 


EDUC532 Needs Assessment Rubric 
EDUC532 Curriculum Proposal Rubric 


E 
E 


E 
E 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating 


School Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


EDUC537-81 – C 
Cabot, J 
11332 


U F C and F Disposition instrument M M 


EDUC540-81 – TE 
Richardson-Jones, K 
11769 


U 
U 
P 
P 


F 
F 
F 
F 


C and F 
F 
F 
C 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Field Exp Instrument 


E 
E 
E 
E 


E 
E 
E 
E 


EDUC549-81 – GC 
Jefferson, R 
10364 


U R F Research Instrument E E 


EDUC570-81 – L 
Ouzts, D 
10368 


P R F EEDA  Assessment E E 


EDUC588-81 – L 
Altieri, J 
10372 


P R F Introduction to the Literacy Field E E 


EDUC591-81 – L 
Altieri, J 
EDUC591-82 – L 
Altieri, J 
EDUC591-83 – L 
Ouzts, D 
EDUC591-84– L 
Ouzts, D 
EDUC591-85 – L 
Warner, BJ 
10375, 10376, 11771, 
11772, 11773 


P 
U 
P 


R 
F 
F 


F 
F 
C and F 


Practicum Portfolio 
ADEPT Summary Consensus 
Unit disposition instrument 
 
*No Program Completers this term 


E 
E 
E 


E 
E 
E 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating 


School Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


EDUC592-81 – TE 
Hewett, S 
EDUC592-82 – TE 
Hewett, S 
10381, 20381 (LITE), 
11791 


U 
U 
P 
P 


F 
F 
F 
F 


C and F 
F 
F 
C 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Field Exp Instrument 


E 
E 
E 
E 


E 
E 
E 
E 


EDUC616-51 – EL 
Murray, R 
11444 


U F C and F Unit disposition instrument E E 


EDUC629-81 – C 
Griffin, B 
 EDUC629-82 – C 
Oberman, A 
EDUC629-83 – C 
Griffin, B 
10385, 10386, 10387 


U 
U 
P 
P 
U 
U 
P 


F 
F 
F 
F 
F 
F 
F 


C and F 
C, F, and M 
C and M 
C and M 
F 
F 
C 


Disposition instrument 
Disposition instrument 
Mid-Term Form B Evals 
Form A Evals 
Student Learning Instrument 
Content Knowledge Instrument 
Faculty Eval 


M 
E 
M 
E 
E 
E 
E 


M 
E 
M 
E 
E 
E 
E 


EDUC632-81 – EL 
Schoffman, B 
10389 


U 
U 


F 
F 


C and F 
C, F, and M 


Portfolio Instrument 
Dispositions Instrument 


E 
E 


E 
E 


EDUC633-81 – EL 
Schoffman, B 
10391 


U 
U 
U 


F 
F 
F 


C and F 
C, F, and M 
C 


Portfolio Instrument 
Dispositions Instrument 
Program Exit Survey (2 sections) 


E 
E 
E 


E 
E 
E 


EDUC634-81 – C 
Vinson, M 
11780 


U 
U 
P 
P 
U 
U 
P 


F 
F 
F 
F 
F 
F 
F 


C and F 
C, F, and M 
C and M 
C and M 
F 
F 
C 


Disposition instrument 
Disposition instrument 
Mid-Term Form B Evals 
Form A Evals 
Student Learning Instrument 
Content Knowledge Instrument 
Faculty Eval 


M 
E 
M 
E 
E 
E 
E 


M 
E 
M 
E 
E 
E 
E 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating 


School Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


EDUC650-81 – C 
Williams, G 
10392 


U 
U 
P 
P 
U 
P 


F 
F 
F 
F 
F 
F 


C and F 
C, F, and M 
C and M 
C and M 
C and F 
C 


Disposition instrument 
Disposition instrument 
Mid-Term Form B Evals 
Form A Evals 
Portfolio Instrument 
Faculty Eval 


M 
E 
M 
E 
E 
E 


M 
E 
M 
E 
E 
E 


EDUC651-81 – C 
Oberman, A 
10394 


U 
U 
P 
P 
U 
P 
U 


F 
F 
F 
F 
F 
F 
F 


C and F 
C, F, and M 
C and M 
C and M 
C and F 
C 
C 


Disposition instrument 
Disposition instrument 
Mid-Term Form B Evals 
Form A Evals 
Portfolio Instrument 
Faculty Eval 
Program Exit Survey (2 sections) 


M 
E 
M 
E 
E 
E 
E 


M 
E 
M 
E 
E 
E 
E 


EDUC652-81 – C 
Williams, G 
10396 


U 
U 
P 
P 
U 
P 


F 
F 
F 
F 
F 
F 


C and F 
C, F, and M 
C and M 
C and M 
C and F 
C 


Disposition instrument 
Disposition instrument 
Mid-Term Form B Evals 
Form A Evals 
Portfolio Instrument 
Faculty Eval 


M 
E 
M 
E 
E 
E 


M 
E 
M 
E 
E 
E 


EDUC653-81 – C 
Oberman, A 
11777 


U 
U 
P 
P 
U 
P 
U 


F 
F 
F 
F 
F 
F 
F 


C and F 
C, F, and M 
C and M 
C and M 
C and F 
C 
C 


Disposition instrument 
Disposition instrument 
Mid-Term Form B Evals 
Form A Evals 
Portfolio Instrument 
Faculty Eval 
Program Completers Survey (2 sections) 


M 
E 
M 
E 
E 
E 
E 


M 
E 
M 
E 
E 
E 
E 


EDUC655-81 – C 
Vinson, M 
11446 


U 
U 
P 
P 
U 
P 


F 
F 
F 
F 
F 
F 


C and F 
C, F, and M 
C and M 
C and M 
C and F 
C 


Disposition instrument 
Disposition instrument 
Mid-Term Form B Evals 
Form A Evals 
Portfolio Instrument 
Faculty Eval 


M 
E 
M 
E 
E 
E 


M 
E 
M 
E 
E 
E 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating School 


Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


EDUC656-81 – C 
Vinson, M 
11447 


U 
U 
P 
P 
U 
P 
U 


F 
F 
F 
F 
F 
F 
F 


C and F 
C, F, and M 
C and M 
C and M 
C and F 
C 
C 


Disposition instrument 
Disposition instrument 
Mid-Term Form B Evals 
Form A Evals 
Portfolio Instrument 
Faculty Eval 
Program Exit Survey (2 sections) 


M 
E 
M 
E 
E 
E 
E 


M 
E 
M 
E 
E 
E 
E 


EDUC661-81 – EL 
Yeatts, ML 
EDUC661-82 – EL 
Brown, K 
EDUC661-83 – EL 
Schoffman, C 
EDUC661-84 – EL 
Schoffman, C 
EDUC661-85 – EL 
Schoffman, C 
10400, 11318, 11319, 
11587, 11597 


U 
U 


F 
F 


C and F 
C, F, and M 


Portfolio Instrument 
Dispositions Instrument 


E 
E 


E 
E 


EDUC662-81 – EL 
Schoffman, C  
10402 


U 
U 
U 


F 
F 
F 


C and F 
C, F, and M 
C 


Portfolio Instrument 
Dispositions Instrument 
Program Exit Survey (2 sections) 


E 
E 
E 


E 
E 
E 


EDUC663-81 – EL 
Murray, K 
EDUC663-82 – EL 
Schoffman, C 
EDUC663-83 – EL 
Schoffman, C 
EDUC663-84 – EL 
Yeatts, ML 
10403, 11322, 11554, 
11555 


U 
U 


F 
F 


C and F 
C, F, and M 


Portfolio Instrument 
Dispositions Instrument 


E 
E 


E 
E 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating School 


Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


EDUC664-81 – EL 
Schoffman, C  
EDUC664-82 – EL 
Murray, R 
10404, 11854 


U 
U 
U 


F 
F 
F 


C and F 
C, F, and M 
C 


Portfolio Instrument 
Dispositions Instrument 
Program Exit Survey (2 sections) 


E 
E 
E 


E 
E 
E 


HESS533-81 – PE 
Templeton, J  
11047 


P 
P 
P 
P 
P 


F 
F 
R 
R 
R 


F 
C 
F 
F 
F 


ADEPT Summary Consensus 
Field Exp Instrument 
SOE Lesson Plan Assignment – PE 
SOE Unit Plan Assignment – PE 
SOE NCATE Teaching Evaluation – PE 


E 
E 
E 
E 
E 


E 
E 
E 
E 
E 


HESS550-81 – PE 
Williams, L 
10550 
 


U 
P 
P 
P 
 


P 
P 


F 
F 
R 
R 
 


R 
R 


C and F 
C 
F 
F 
 
F 
F 


Unit disposition instrument 
Field Exp Instrument 
SOE Lesson Plan Assignment – PE 
SOE Fitness Based Competence 
Fitnessgram Assignment-PE 
PE NASPE Dispositions 
SOE NCATE Teaching Evaluation – PE 


E 
E 
E 
E 
 


E 
E 


E 
E 
E 
E 
 


E 
E 


HESS620-81 – PE 
Bott, T 
10552 


U 
U 
P 
P 
P 
P 
P 
P 
P 
P 
P 
P 
P 
P 
 


P 


F 
F 
F 
F 
F 
F 
F 
F 
F 
R 
R 
R 
R 
R 
 


R 


C, F, and M 
F 
F 
C 
M 
C 
C 
C 
C 
F 
F 
F 
F 
F 
 
F 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Field Exp Instrument 
Content Area Instruments 
Evaluation of Cooperating Teacher #1 
Evaluation of Cooperating Teacher #2 
Evaluation of  College Supervisor 
Program Exit Survey  (MAT section) 


Lesson Plan Assignment 
Unit Plan Assignment 
PE NASPE Dispositions 
SOE NCATE Teaching Evaluation – PE 
SOE Citadel Internship Work Sample 
(CIWS) – PE 
APS 1, 2, 3, 10 


M and E 
E 


M and E 
M and E 
M and E 


M 
E 
E 
E 
E 
E 
E 
E 
E 
 


E 


M and E 
E 


M and E 
M and E 
M and E 


M 
E 
E 
E 


E – BS/MAT 
E – BS/MAT 
E – BS/MAT 
E – BS/MAT 
E – BS/MAT 


 
E – BS/MAT 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating School 


Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


HLED407-01 – PE 
Templeton, J  
10623 


U 
P 


F 
F 


C and F 
C 


Unit disposition instrument  
Field Exp Instrument  


E 
E 


E 
E 


PHED200-01 – PE 
Bott, T 
10765 


P R F Motor Skills Assessment 2 E E 


PHED201-01 – PE 
Williams, L 
10766 


U 
P 
P 
 


P 
P 


F 
R 
R 
 


R 
R 


C and F 
F 
F 
 
F 
F 


Unit disposition instrument 
SOE Lesson Plan Assignment – PE 
SOE Fitness Based Competence 
Fitnessgram Assignment-PE 
PE NASPE Dispositions 
SOE NCATE Teaching Evaluation – PE 


E 
E 
E 
 


E 
E 


E 
E 
E 
 


E 
E 


PHED203-01 – PE 
Garner, D 
10767 


U 
P 
P 


F 
F 
R 


C and F 
C 
F 


Unit disposition instrument 
Field Exp Instrument 
SOE NCATE Teaching Evaluation – PE 


E 
E 
E 


E 
E 
E 


PHED433-01 – PE 
Templeton, J 
10776 


P 
P 
P 
P 
P 


F 
F 
R 
R 
R 


F 
C 
F 
F 
F 


ADEPT Summary Consensus 
Field Exp Instrument 
SOE Lesson Plan Assignment – PE 
SOE Unit Plan Assignment – PE 
SOE NCATE Teaching Evaluation – PE 


E 
E 
E 
E 
E 


E 
E 
E 
E 
E 


PHED460-01 – PE 
Williams, L 
10777 


P 
P 
P 
P 
 


P 
P 
P 


F 
R 
R 
R 
 


R 
R 
R 


F 
F 
F 
F 
 
F 
F 
F 


ADEPT Summary Consensus 
SOE Lesson Plan Assignment – PE 
SOE Unit Plan Assignment – PE 
SOE Fitness Based Competence 
Fitnessgram Assignment-PE 
SOE Individual, Dual, & Team Assignment 
SOE NCATE Teaching Evaluation 
PE NASPE Dispositions 


E 
E 
E 
E 
 


E 
E 
E 


E 
E 
E 
E 
 


E 
E 
E 
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NOTE:  The Program Exit Survey was formerly known as the Program Completer Survey 


 


All Fall 2011 


LiveText Courses 
P/U F/R Who Assessment List 


Dates Available  


for Use 


Date of 


Report 


L=Literacy 


PE=Physical Ed 


TE=Teacher Ed 


C=Counseling 


EL=Ed Leadership 


GC=Grad Core 


P=Program 


U=Unit 


 


Type of 


assessment 


instrument 


used: 


F=Form 


R=Rubric 


C=Candidate 


F=Citadel Faculty 


M=Mentor or 


Cooperating School 


Faculty 


 M=Mid-Term 


9-28-2011 to 10-28-2011 


E=End of Term 


11-14-2011 to 12-14-2011 


M=Mid-Term 


11-8-2011 


E=End of Term 


1-9-2012 


PHED499-01 – PE  
Bott, T 
10778 


U 
U 
P 
P 
P 
P 
P 
P 
P 
P 
P 
P 
P 
P 
 


P 


F 
F 
F 
F 
F 
F 
F 
F 
F 
R 
R 
R 
R 
R 
 


R 


C, F, and M 
F 
F 
C 
M 
C 
C 
C 
C 
F 
F 
F 
F 
F 
 
F 


Disposition instrument 
TE Program portfolio instrument 
ADEPT Summary Consensus 
Field Exp Instrument 
Content Area Instruments 
Evaluation of Cooperating Teacher #1 
Evaluation of Cooperating Teacher #2 
Evaluation of  College Supervisor 
Program Exit Survey  (MAT section) 


Lesson Plan Assignment 
Unit Plan Assignment 
PE NASPE Dispositions 
SOE NCATE Teaching Evaluation – PE 
SOE Citadel Internship Work Sample 
(CIWS) – PE 
APS 1, 2, 3, 10 


M and E 
E 


M and E 
M and E 
M and E 


M 
E 
E 
E 
E 
E 
E 
E 
E 
 


E 


M and E 
E 


M and E 
M and E 
M and E 


M 
E 
E 
E 


E – BS/MAT 
E – BS/MAT 
E – BS/MAT 
E – BS/MAT 
E – BS/MAT 


 
E – BS/MAT 
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CACREP School Counseling Standards Matrix 
 


CACREP Standard 
CF* NCATE** 500 512 514 515 521 522 549 550 551 552 561 624 629 


650/ 


652 


651/ 


653 
FOUNDATIONS                  
A.  Knowledge                  
A1. Knows history, philosophy, and trends in school counseling and 


educational systems. 
1 1B, 1E X   X X X  X     X X X 


A2. Understands ethical and legal considerations specifically related 


to the practice of school counseling. 12 1B, 1E 
 


 


  


 
X X 


 


 
 X X X X X X X X 


A3. Knows roles, functions, settings, and professional identity of the 


school counselor in relation to the roles of other professional and 


support personnel in the school. 
1, 6, 14 


1B, 1E, 1G, 


1F 
X  X X X        X X X 


A4. Knows professional organizations, preparation standards, and 


credentials that are relevant to the practice of school counseling. 
1, 3 1B, 1E    


 


X  


 


     X  X X X 


 
A5. Understands current models of school counseling programs (e.g., 


American School Counselor Association [ASCA] National Model) 


and their integral relationship to the total educational program. 
1, 3, 9 1B, 1E           X  X X X 


A6. Understands the effects of (a) atypical growth and development, 


(b) health and wellness, (c) language, (d) ability level, (e) 


multicultural issues, and (f) factors of resiliency on student learning 


and development. 


1, 2, 7, 


8, 9, 13 


1B, 1E, 1F, 


4A 


 


 


  


X 


 


 


 


 


 


 


 


 


  


X 


  


X 


  


X 


 


X 


 


X 


A7. Understands the operation of the school emergency management 


plan and roles and responsibilities of the school counselor during 


crises, disasters, and other trauma-causing events. 
1, 11 1B, 1E, 1F 


 


 


 


 


 


 


 


X 


 


X 


 


 


 


 


 


 


 


 


 


 


 


 


 


X 


 


 


X 


 


X 


 


X 


B.  Skills and Practices                  
B1. Demonstrates the ability to apply and adhere to ethical and legal 


standards in school counseling. 12 1B, 1F 
  


 


 


 
X X  X X X X X X X X X 


B2. Demonstrates the ability to articulate, model, and advocate for an 


appropriate school counselor identity and program. 
3, 6 1E     X        X X X 


COUNSELING, PREVENTION, AND INTERVENTION                  
C. Knowledge                  
C1. Knows the theories and processes of effective counseling and 


wellness programs for individual students and groups of students. 1, 2 1B, 1E, 1F 
 


 


 


 


  


 


 


 


 


 


 


 


 


X 


 


X 


 


X 


 


X 


 


X 


 


X 


 


X 


 


X 
C2. Knows how to design, implement, manage, and evaluate 


programs to enhance the academic, career, and personal/social 


development of students. 


1, 2, 7, 


8, 9 


1B, 1E, 1F, 


4A 


 
X   X  X      X X X 
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CACREP Standard 
CF* NCATE** 500 512 514 515 521 522 549 550 551 552 561 624 629 


650/ 


652 


651/ 


653 
C3. Knows strategies for helping students identify strengths and cope 


with environmental and developmental problems. 
1, 2, 7, 


8 


1B, 1E, 1F, 


4A 
  


X     X X X X X X X X 


C4. Knows how to design, implement, manage, and evaluate 


transition programs, including school-to-work, postsecondary 


planning, and college admissions counseling. 


1, 2, 3, 


4, 7, 8, 


9 


1B, 1E, 1F, 


4A 
  X X X  X X X X  X X X X 


C5. Understands group dynamics – including counseling, psych-


educational, task, and peer helping groups – and the facilitation of 


teams to enable students to overcome barriers and impediments to 


learning. 


1, 2, 3, 


7, 8 


1B, 1E, 1F, 


4A 


     


 


 


    


X   X X X 


C6. Understands the potential impact of crises, emergencies, and 


disasters on students, educators, and schools, and knows the skills 


needed for crisis intervention. 


1, 3, 


11, 14 


1B, 1E, 1F, 


1G 
   X X       X X X X 


D. Skills and Practices                  
D1. Demonstrates self-awareness, sensitivity to others, and the skills 


needed to relate to divers individuals, groups, and classrooms. 
6, 10, 


13 
1F, 4A 


 
 X      X X X X X X X 


D2. Provides individual and group counseling and classroom 


guidance to promote the academic, career, and personal/social 


development of students. 


1, 2, 3, 


7, 8, 12 


1B, 1E, 1F, 


4A 


  
 X X   X X X   X X X 


D3. Designs and implements prevention and intervention plans related 


to the effects of (a) atypical growth and development, (b) health and 


wellness, (c) language, (d) ability level, (e) multicultural issues, and 


(f) factors of resiliency on student learning and development. 


1, 2, 7, 


8, 13, 


14 


1B, 1E, 1F, 


1G, 4A 
 X  X X  X      X X X 


D4. Demonstrates the ability to use procedures for assessing and 


managing suicide risk. 
1, 2, 3, 


11, 12, 


14 


1B, 1E, 1G 


     


 


 


   


 


 


    


 


 


 


X 


 


X 


 


 


X 


 
D5. Demonstrates the ability to recognize his or her limitations as a 


school counselor and to seek supervision or refer clients when 


appropriate. 


1, 10, 


12, 14 


1B, 1E, 1F, 


1G 


         
 X X X X X 


DIVERSITY AND ADVOCACY                  
E. Knowledge                  
E1. Understands the cultural, ethical, economic, legal, and political 


issues surrounding diversity, equity, and excellence in terms of 


student learning. 


1, 7, 8, 


9, 13 


1B, 1E, 1F, 


4A 
X  X X X X X    X  X X X 


E2. Identifies community, environmental, and institutional 


opportunities that enhance – as well as barriers that impede – the 


academic, career, and personal/social development of students. 


1, 7, 8, 


14 


1B, 1E, 1F, 


1G, 4A 
X X X X X X X X X X X X X X X 


E3. Understands the ways in which educational policies, programs, 


and practices can be developed, adapted, and modified to be culturally 
1, 9, 1B, 1E, 1G,   X      X X X  X X X 
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CACREP Standard 
CF* NCATE** 500 512 514 515 521 522 549 550 551 552 561 624 629 


650/ 


652 


651/ 


653 
congruent with the needs of students and their families. 10, 14 1H 
E4. Understands multicultural counseling issues, as well as the impact 


of ability levels, stereotyping, family, socioeconomic status, gender, 


and sexual identity, and their effects on student achievement. 


1, 7, 8, 


13 


1B, 1E, 1F, 


4A 


 


X 


 


X 


 


X 


 


X 


 


X 


 


 


X 


 


X 


 


 


X 


 


X 


 


 


X 


 


 


X 


 


X 


 


 


X 


 


 


X 


 


 


X 


 
F. Skills and Practices                  
F1. Demonstrates multicultural competencies in relation to diversity, 


equity, and opportunity in student learning and development. 
1, 7, 8, 


13 


1B, 1E, 1F, 


4A 
  X  X   X X X X  X X X 


F2. Advocates for the learning and academic experiences necessary to 


promote the academic, career, and personal/social development of 


students. 
1, 7, 14 


1B, 1E, 1F, 


4A 
X X  X X X X X  X X X X X X 


F3. Advocates for school policies, programs, and services that 


enhance a positive school climate and are equitable and responsive to 


multicultural student populations. 


1, 8, 


11, 13 


1B, 1E, 1F, 


4A 
X X  X X X X X    X X X X 


F4. Engages parents, guardians, and families to promote the 


academic, career, and personal/social development of students. 
14 1E, 1F, 1G   X X X  X X    X X X X 


ASSESSMENT                  
G. Knowledge                  
G1. Understands the influence of multiple factors (e.g., abuse, 


violence, eating disorders, attention deficit hyperactivity disorder, and 


childhood depression) that may affect the personal, social, and 


academic functioning of students. 


1 1B, 1E 


  


X X X  X  X X  X X X X 


G2. Knows the signs and symptoms of substance abuse in children 


and adolescents, as well as the signs and symptoms of living in a 


home where substance abuse occurs. 
1, 2 1B, 1E, 1F    X X        X X X 


G3. Identifies various forms of needs assessments for academic, 


career, and personal/social development. 
1, 2, 3 1B, 1E, 1F     X   X    X X X X 


H. Skills and Practices                  
H1. Assesses and interprets students’ strengths and needs, recognizing 


uniqueness in cultures, languages, values, backgrounds, and abilities. 1, 2, 13 
1B, 1E, 1F, 


4A 
    X   X    X X X X 


H2. Selects appropriate assessment strategies that can be used to 


evaluate a student’s academic, career, and personal/social 


development. 
1, 2, 9 1B, 1E, 1F  X X    X X   X  X X X 


H3. Analyzes assessment information in a manner that produces valid 


inferences when evaluating the needs of individual students and 


assessing the effectiveness of educational programs. 
9 1E     X   X    X X X X 


H4. Makes appropriate referrals to school and/or community 


resources. 
1, 14 1B, 1E, 1G   X          X X X 
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CACREP Standard 
CF* NCATE** 500 512 514 515 521 522 549 550 551 552 561 624 629 


650/ 


652 


651/ 


653 
H5. Assesses barriers that impede students’ academic, career, and 


personal/social development. 
1, 9 1B, 1E   X      X X X  X X X 


RESEARCH AND EVALUATION                  
I. Knowledge                  
I1. Understands how to critically evaluate research relevant to the 


practice of school counseling. 
1, 9 1B, 1E  X     X         


I2. Knows models of program evaluation for school counseling 


programs. 
1, 3, 9 1B, 1E    X X      X  X X X 


I3. Knows basic strategies for evaluating counseling outcomes in 


school counseling (e.g., behavioral observation, program evaluation) 
1, 9 1B, 1E     X      X  X X X 


I4. Knows current methods of using data to inform decision making 


and accountability (e.g., school improvement plan, school report 


card). 
1, 9 1B, 1E  X   X X       X X X 


I5. Understands the outcome research data and best practices 


identified in the school counseling research literature. 
1, 3, 9 1B, 1E     X     X   X X X 


J. Skills and Practices                  
J1. Applies relevant research findings to inform the practice of school 


counseling. 
9 1E    X X  X  X    X X X 


J2. Develops measurable outcomes for school counseling programs, 


activities, interventions, and experiences. 
1, 9 1B, 1E  X   X  X      X X X 


J3. Analyzes and uses data to enhance school counseling programs. 9 1E  X   X X       X X X 
ACADEMIC DEVELOPMENT                  
K. Knowledge                  


K1. Understands the relationship of the school counseling program to 


the academic mission of the school. 
1 1B, 1E X  X X X X       X X X 


K2. Understands the concepts, principles, strategies, programs, and 


practices designed to close the achievement gap, promote student 


academic success, and prevent students from dropping out of school. 


1, 2, 7, 


8 


1B, 1E, 1F, 


4A 
    X        X X X 


K3. Understands curriculum design, lesson plan development, 


classroom management strategies, and differentiated instructional 


strategies for teaching counseling-guidance-related material. 


1, 2, 3, 


4, 7, 8 


1B, 1E, 1F, 


4A 
X  X X X X X      X X X 


L. Skills and Practices                  
L1. Conducts programs designed to enhance student academic 


development. 
1, 3, 7, 


8, 9 


1B, 1E, 1F, 


4A 
    X        X X X 


L2. Implements strategies and activities to prepare students for a full 


range of postsecondary options and opportunities. 
1, 2, 3, 


4, 8 
1B, 1E, 1F   X X X  X X X X  X X X X 


L3. Implements differentiated instructional strategies that draw on 1, 2, 3, 1B, 1E, 1F,   X        X  X X X 
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650/ 


652 


651/ 


653 
subject matter and pedagogical content knowledge and skills to 


promote student achievement. 
4, 7, 8, 


9 


4A 


COLLABORATION AND CONSULTATION                  
M. Knowledge                  
M1. Understands the ways in which student development, well-being, 


and learning are enhanced by family-school-community collaboration. 1, 14 
1B, 1E, 1F, 


1G 
X    X    X    X X X 


M2. Knows strategies to promote, develop, and enhance effective 


teamwork within the school and the larger community. 1, 14 
1B, 1E, 1F, 


1G 
X  X X X X X X   X  X X X 


M3. Knows how to build effective working teams of school staff, 


parents, and community members to promote the academic, career, 


and personal/social development of students. 
1, 14 


1B, 1E, 1F, 


1G 
X X   X   X    X X X X 


M4. Understands systems theories, models, and processes of 


consultation in school system settings. 
1, 2, 3, 


14 


1B, 1E, 1F, 


1G 
X    X    X    X X X 


M5. Knows strategies and methods for working with parents, 


guardians, families, and communities to empower them to act on 


behalf of their children. 
1, 3, 14 


1B, 1E, 1F, 


1G 
  X X X  X X    X X X X 


M6. Understands the various peer programming interventions (e.g., 


peer mediation, peer mentoring, and peer tutoring) and how to 


coordinate them. 
1, 3, 8 1B, 1E, 1G     X        X X X 


M7. Knows school and community collaboration models for 


crisis/disaster preparedness and response. 1, 3, 14 
1B, 1E, 1F, 


1G 
  X X        X X X X 


N. Skills and Practices                  
N1. Works with parents, guardians, and families to act on behalf of 


their children to address problems that affect student success in 


school. 
14 1E, 1F, 1G   X X X  X X    X X X X 


N2. Locates resources in the community that can be used in the school 


to improve student achievement and success. 
14 1E, 1F, 1G   X          X X X 


N3. Consults with teachers, staff, and community-based organizations 


to promote student academic, career, and personal/social 


development. 
14 1E, 1F, 1G 


 


X 
   


 


X 
       


 


X 


 


X 


 


X 


N4. Uses peer helping strategies in the school counseling program. 3 1E     X        X X X 
N5. Uses referral procedures with helping agents in the community 


(e.g., mental health centers, businesses, service groups) to secure 


assistance for students and their families. 
14 1E, 1F, 1G   X         X X X X 
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LEADERSHIP                  
O. Knowledge                  
 


O1. Knows the qualities, principles, skills, and styles of effective 


leadership. 


 


3 


 


1F 


            
 


 


X 


 


X 


O2. Knows strategies of leadership designed to enhance the learning 


environment of schools. 
3 1F    X X         X X 


O3. Knows how to design, implement, manage, and evaluate a 


comprehensive school counseling program. 
1, 2, 3, 


7, 8, 9 


1B, 1E, 1F, 


4A 
 


X   X  X      X X X 


O4. Understands the important role of the school counselor as a 


system change agent. 
1, 3, 


5,10 
1B, 1E X    X        X X X 


O5. Understands the school counselor’s role in student assistance 


programs, school leadership, curriculum, and advisory meetings. 1, 3, 14 
1B, 1E, 1F, 


1G 
    


X      X  X X X 


P. Skills and Practices                  
P1. Participates in the design, implementation, management, and 


evaluation of a comprehensive developmental school counseling 


program. 


1, 2, 3, 


4, 7, 8, 


9, 12 


1B, 1E, 1F, 


4A 


 
X   X  X      X X X 


P2. Plans and presents school counseling-related educational 


programs for use with parents and teachers (e.g., parent education 


programs, materials used in classroom guidance and advisor/advisee 


programs for teachers). 


1, 3, 


5,14 


1B, 1E, 1F, 


1G 
    X        X X X 
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*Conceptual Framework – 2012 


Knowledgeable Principled Educational Leaders… 


1. Have mastered the subject matter of their field of professional study and practice;  


[CF 2006-1] 


2. Utilize the knowledge gained from developmental and learning theories to establish 


and implement an educational program that is varied, creative, and nurturing; [CF 


2006-2,4] 


3. Model instructional and leadership theories of best practice; [CF 2006-3] 


4. Integrate appropriate technology to enhance learning; [CF 2006-5] 


5. Demonstrate a commitment to lifelong learning; [CF 2006-6] 


Reflective Principled Educational Leaders… 


6. Develop and describe their philosophy of education and reflect upon its impact in the 


teaching and learning environment; [CF 2006-7] 


7. Develop and manage meaningful educational experiences that address the needs of 


all learners with respect for their individual and cultural experiences; [CF 2006-8] 


8. Construct, foster, and maintain a learner-centered environment in which all learners 


contribute and are actively engaged; [CF 2006-9] 


9. Apply their understanding of both context and research to plan, structure, facilitate 


and monitor effective teaching and learning in the context of continual assessment; 


[CF 2006-10] 


10. Reexamine their practice by reflectively and critically asking questions and seeking 


answers; [CF 2006-11,12] 


Ethical Principled Educational Leaders… 


11. Demonstrate commitment to a safe, supportive, learning environment; [CF 2006-13] 


12. Embrace and adhere to appropriate professional codes of ethics;  


13. Value diversity and exhibit a caring, fair, and respectful attitude and respect  toward 


all cultures; [CF 2006-14,16] 


14. establish rapport with students, families, colleagues, and communities; [CF 2006-15] 


15. Meet obligations on time, dress professionally, and use language appropriately.  [CF 


2006-17] 


**NCATE Standards 


Standard 1: Candidate Knowledge, Skills, and Dispositions 


1. B. Content Knowledge – Other Personnel 


-Know field. 


-Know professional, state, and institutional standards. 


1.E. Professional Knowledge and Skills – Other Personnel 


-Possess professional knowledge expected in field. 


-Know students, families, and communities. 


-Use current research to inform practices. 


-Use technology in practices. 


1.F. Student Learning – Other Personnel 


-Create positive environments for student learning. 


-Understand and build upon developmental levels of students. 


-Understand diversity of students, families, and communities. 


-Understand policy contexts in work setting. 


1.G. Dispositions – ALL 


-Know dispositions expected of professionals. 


-Model dispositions in working with students, families, and communities. 


Standard 4: Diversity 


A. Design, Implementation, and Evaluation of Curriculum and Experiences – ALL 


-Understand importance of diversity in teaching and learning. 


-Develop and teach lessons that incorporate diversity. 


-Develop classroom and school climate that values diversity. 


-Aware of different teaching and learning styles that are shaped by cultural influences. 


-Adapt instruction and services for all students, including students with exceptionalities. 


-Demonstrate dispositions that value fairness and learning by all students. 


-Able to help all students learn. 
 








Appendix K 


Conceptual Framework Alignment with Literacy Education – IRA and NCATE 


IRA Standards (2010) Conceptual 


Framework* 


(2012) 


NCATE** 512 


or 


549 


536 570 588 589 590 591 592 594 596 599 608 


1. Candidates understand the theoretical 


and evidence-based foundations of 


reading and writing processes and 


instruction. 


CF – 1, 2, 3, 7,  


8, 9, 10, 11, 13 


1.B, 1.E X X X X   X  X X   


2. Candidates use instructional approaches, 


materials, and an integrated, comprehen-


sive, balanced curriculum to support 


student learning in reading and writing. 


CF- 1, 2, 3, 5, 6, 


 7, 8, 10, 11, 13  


1.E, 1.G  X   X  X  X    


3. Candidates use a variety of assessment 


tools and practices to plan and evaluate 


effective reading and writing instruction. 


CF – 1, 2, 3, 7,  


8, 9, 11, 13 


1.B, 1.E,  X X    X X  X    


4. Candidates create and engage their 


students in literacy practices that 


develop awareness, understanding, 


respect, and a valuing of differences in 


our society. 


CF – 1, 2, 3,  


7, 8, 13 


1.F, 1.G, 


4.A 


 X          X 


5. Candidates create a literate environment 


that fosters reading and writing by 


integrating foundational knowledge, 


instructional practices, approaches and 


methods, curriculum materials, and the 


appropriate use of assessments. 


CF – 1, 2, 3, 4, 7,  


8, 10, 11, 13, 14 


1.E, 1.G, 


4.A 


X X   X  X X X   X 


6. Candidates recognize the importance of, 


demonstrate, and facilitate professional 


learning and leadership as a career-long 


effort and responsibility. 


CF 1, 2, 3, 5, 8,  


10, 11, 12, 15  


1.G    X X  X X X  X  


  







 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


*Conceptual Framework – 2012 


Knowledgeable Principled Educational Leaders… 


1. Have mastered the subject matter of their field of professional study and practice;  
[CF 2006-1] 


2. Utilize the knowledge gained from developmental and learning theories to 
establish and implement an educational program that is varied, creative, and 
nurturing; [CF 2006-2,4] 


3. Model instructional and leadership theories of best practice; [CF 2006-3] 
4. Integrate appropriate technology to enhance learning; [CF 2006-5] 


5. Demonstrate a commitment to lifelong learning; [CF 2006-6] 


Reflective Principled Educational Leaders… 


6. Develop and describe their philosophy of education and reflect upon its impact in 
the teaching and learning environment; [CF 2006-7] 


7. Develop and manage meaningful educational experiences that address the needs 
of all learners with respect for their individual and cultural experiences; [CF 
2006-8] 


8. Construct, foster, and maintain a learner-centered environment in which all 
learners contribute and are actively engaged; [CF 2006-9] 


9. Apply their understanding of both context and research to plan, structure, 
facilitate and monitor effective teaching and learning in the context of continual 
assessment; [CF 2006-10] 


10. Reexamine their practice by reflectively and critically asking questions and 
seeking answers; [CF 2006-11,12] 


Ethical Principled Educational Leaders… 


11. Demonstrate commitment to a safe, supportive, learning environment; [CF 2006-
13] 


12. Embrace and adhere to appropriate professional codes of ethics;  
13. Value diversity and exhibit a caring, fair, and respectful attitude and respect  


toward all cultures; [CF 2006-14,16] 
14. establish rapport with students, families, colleagues, and communities; [CF 2006-


15] 
15. Meet obligations on time, dress professionally, and use language appropriately.  


[CF 2006-17] 


**NCATE Standards 


Standard 1: Candidate Knowledge, Skills, and Dispositions 


1. B. Content Knowledge – Other Personnel 


-Know field. 


-Know professional, state, and institutional standards. 


1.E. Professional Knowledge and Skills – Other Personnel 


-Possess professional knowledge expected in field. 


-Know students, families, and communities. 


-Use current research to inform practices. 


-Use technology in practices. 


1.F. Student Learning – Other Personnel 


-Create positive environments for student learning. 


-Understand and build upon developmental levels of students. 


-Understand diversity of students, families, and communities. 


-Understand policy contexts in work setting. 


1.G. Dispositions – ALL 


-Know dispositions expected of professionals. 


-Model dispositions in working with students, families, and communities. 


Standard 4: Diversity 


A. Design, Implementation, and Evaluation of Curriculum and Experiences – 


ALL 
-Understand importance of diversity in teaching and learning. 


-Develop and teach lessons that incorporate diversity. 


-Develop classroom and school climate that values diversity. 


-Aware of different teaching and learning styles that are shaped by cultural 


influences. 


-Adapt instruction and services for all students, including students with 


exceptionalities. 


-Demonstrate dispositions that value fairness and learning by all students. 


-Able to help all students learn. 


 








Appendix O. Key Common Unit Assessments and Scoring Guide/Rubrics – Initial and Advanced 


Programs 
 


EDUC 312 Research Competencies Rubric – MAT and Advanced Programs 


 


Above Average 


(3 pts)  
Average (2 pts)  


Below Average 


(1 pt)  


Demonstrates use of 


statistical procedures. (1, 


20%)  


Between 90% and 


100% of the 


statistical procedures 


are used correctly. 


Between 80% 


and 89% of the 


statistical 


procedures are 


used correctly. 


Between 0% and 


79% of the 


statistical 


procedures are 


used correctly. 


Interprets descriptive and 


inferential data. (1, 20%) 


CACREP-2009.9.H.2 


CACREP-2009.INT.8.I.1 


CACREP-2009.INT.8.I.4 


ELCC-2005.1 ELCC-2005.6 


IRA2003.3.1 IRA2003.3.3 SC-


ADEPT-06.3.B SC-ADEPT-


06.7.B SC-CIT-CF-06.10 SC-


CIT-CF-2012.9  


Between 90% and 


100% of descriptive 


and inferential data 


are interpreted 


correctly. 


Between 80% 


and 89% of 


descriptive and 


inferential data 


are interpreted 


correctly. 


Between 0% and 


79% of descriptive 


and inferential data 


are interpreted 


correctly. 


Paraphrases information 


from research articles. (1, 


20%) CACREP-2009.INT.8.I.5 


ELCC-2005.1 ELCC-2005.6 


IRA2003.1.1 IRA2003.1.2 


IRA2003.1.3 SC-ADEPT-


06.10.C SC-CIT-CF-06.10 SC-


CIT-CF-2012.9  


Between 90% and 


100% of information 


from research 


articles are 


paraphrased 


correctly. 


Between 80% 


and 89% of 


information from 


research articles 


are paraphrased 


correctly. 


Between 0% and 


79% of 


information from 


research articles 


are paraphrased 


correctly. 


Cites references within action 


research study using correct 


APA format. (1, 20%)  


Between 90% and 


100% of the sources 


in the report are 


cited using correct 


APA format. 


Between 80% 


and 89% of the 


sources in the 


report are cited 


using correct 


APA format. 


Between 0% and 


79% of the sources 


in the report are 


cited using correct 


APA format. 


Uses technology to present 


course projects. (1, 20%) 


NCATE-2007.1b NCATE-


2007.1e SC-ADEPT-06.APS.5 


SC-CIT-CF-06.5 SC-CIT-CF-


2012.4  


Between 90% and 


100% of the 


technology is used 


correctly. 


Between 80% 


and 89% of the 


technology is 


used correctly. 


Between 0% and 


79% of the 


technology is used 


correctly. 


 








Educational Leadership 


EDUC 528 Case Study Performance Assessment Rubric 


Case Study Performance 


Assessment 


Target  


(3 pts)  


Acceptable 


(2 pts)  


Unacceptable  


(0 pts) 


I. Critical Issues are Identified 
ELCC2001.5.3.SBL.1 


ELCC2001.6.1.SBL.4 NCATE-


2007.1b NCATE-2007.1e SC-CIT-CF-


06.1 SC-CIT-CF-06.10 SC-CIT-CF-


06.11 SC-CIT-CF-06.12 SC-CIT-CF-


2012.1 SC-CIT-CF-2012.10 SC-CIT-


CF-2012.9 SC-PADEPP-2010.4.4 SC-


PADEPP-2010.4.5 SC-PADEPP-


2010.5.3 SC-PADEPP-2010.5.5 SC-


PADEPP-2010.6.3  


Targeted 


performance is 


evidenced by more 


than 5 critical 


issues identified. 


All issues are 


explained in detail. 


Acceptable 


performance is 


evidenced by a 


minimum of 5 


critical issues 


identified with 


some detail. 


Unacceptable 


performance is 


evidenced by less 


than 5 critical 


issues or incorrect 


issues are 


identified. No 


detailed 


explanation. 


II. ELCC Knowledge/ 


Performance/ Disposition 


Standard ELCC2001.5.3.SBL.1 
ELCC2001.6.1.SBL.4 NCATE-


2007.1b NCATE-2007.1e NCATE-


2007.1g SC-CIT-CF-06.10 SC-CIT-


CF-06.11 SC-CIT-CF-06.12 SC-CIT-


CF-2012.1 SC-CIT-CF-2012.10 SC-


CIT-CF-2012.9 SC-PADEPP-2010.6.2 


SC-PADEPP-2010.6.3 SC-PADEPP-


2010.7.1  


Targeted 


performance is 


evidenced by 


stating an ELCC 


standard and ELCC 


Standard Element 


and showing a 


relationship to that 


standard and the 


case. 


Acceptable 


performance is 


evidenced by 


stating an ELCC 


Standard and 


showing a 


relationship to 


that standard and 


the case. 


Unacceptable 


performance is 


evidenced by the 


missing ELCC 


standard and/or 


relationship to this 


case. 


III. Leadership Action 
ELCC2001.5.3.SBL.1 


ELCC2001.6.1.SBL.4 NCATE-


2007.1b NCATE-2007.1e NCATE-


2007.1f SC-CIT-CF-06.1 SC-CIT-CF-


06.10 SC-CIT-CF-06.3 SC-CIT-CF-


2012.1 SC-CIT-CF-2012.3 SC-CIT-


CF-2012.9 SC-PADEPP-2010.7.1 SC-


PADEPP-2010.7.2 SC-PADEPP-


2010.7.3 SC-PADEPP-2010.7.4 SC-


PADEPP-2010.7.5  


Targeted 


performance is 


evidenced by the 


candidate 


identifying more 


than 5 effective 


leadership actions. 


Acceptable 


performance is 


evidenced by the 


candidate 


identifying a 


minimum of 5 


effective 


leadership 


actions.  


Unacceptable 


performance is 


evidenced by the 


candidate 


identifying less 


than 5 effective or 


incorrect 


leadership actions. 


VI. Anticipated Results 
ELCC2001.5.3.SBL.1 


ELCC2001.6.1.SBL.4 NCATE-


2007.1b NCATE-2007.1e NCATE-
2007.1f SC-CIT-CF-06.1 SC-CIT-CF-


06.10 SC-CIT-CF-06.2 SC-CIT-CF-


06.8 SC-CIT-CF-06.9 SC-CIT-CF-


2012.1 SC-CIT-CF-2012.2 SC-CIT-


Targeted 


performance is 


evidenced the 


candidate 


discussing 


anticipated results 


that are relevant 


and based on data 


Acceptable 


performance is 


evidenced by the 


candidate 


discussing 


anticipated results 


that are relevant 


based on data. 


Unacceptable 


performance is 


evidenced by the 


candidate's failure 


to use data. 







Case Study Performance 


Assessment 


Target  


(3 pts)  


Acceptable 


(2 pts)  


Unacceptable  


(0 pts) 


CF-2012.7 SC-CIT-CF-2012.8 SC-


CIT-CF-2012.9 SC-PADEPP-2010.2.1 


SC-PADEPP-2010.3.4 SC-PADEPP-


2010.4.5 SC-PADEPP-2010.5.1 SC-


PADEPP-2010.6.1  


that leads to 


improved student 


achievement. 


V. Standard Written English SC-
CIT-CF-06.17 SC-CIT-CF-2012.15 


SC-PADEPP-2010.5.1 SC-PADEPP-


2010.7.1  


Targeted 


performance is 


evidenced by 


proofreading case 


study with no 


errors. 


Acceptable 


performance is 


evidenced by 


proofreading with 


1-2 minor errors. 


Unacceptable 


performance is 


evidenced by more 


than two errors. 


 








The Citadel Professional Education Unit 


CURRICULUM DEVELOPMENT PROCESS FLOW-CHART  


*School of Education (SOE) Divisions *Content Areas and School Psychology 


 Educational Leadership 


 Reading (Literacy) 


 School Counseling 


 Secondary (Teacher) Education 


Undergraduate Graduate 


 Biology 


 Modern Languages  


 Physical Education 


 Social Studies 


 Biology 


 English 


 Math 


 Social Studies  


 Physical Education 


 Middle Grades  


 School Psychology 


 


 


 PROFESSIONAL EDUCATION BOARD (PEB) 
(Membership includes SOE faculty, arts and sciences faculty,  


local school district representatives, and candidates;  


chaired by SOE Dean) 


SOE or 


Content 


Faculty 


PROPOSAL 


Graduate Council 


(includes faculty representatives of those  


academic units offering graduate programs;  


chaired by Provost/Dean of College) 


RECOMMENDATION OF PROPOSAL 


Academic Board 


(includes Department Heads and School 


Deans; chaired by Provost/Dean of College) 


for  


FINAL DECISION 


Provost/Professional 


Education Unit Head  


for 


ACTION TO IMPLEMENT  


1 


3 


4 5 


DECISION-MAKING 


PROCESS 


ADVISORY 


PROCESS 


Content Area*  


Undergraduate Curriculum and 


Instruction Committee 


(includes faculty representatives of those  


academic units offering undergraduate 


programs; elected chair) 


RECOMMENDATION OF PROPOSAL 


2 


3 


SOE Programs 
(Within Divisions)* 


seeks INPUT from 


 Program Community Advisory Boards 


 Citadel Graduate College  


 Content faculty 


 Department of Health, Exercise, and 


Sport Sciences 


 Students 


 Alumni 


 Employers 
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EDUC 591-Literacy Practicum I - Scoring Guide to Assess the Practicum Portfolio 


 


Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


Formal and 


Informal 


Assessments 


Administered (1, 


10%) 


IRA2003.3.1 


NCATE-2007.1f  


Administered the pre and 


post SORT tests along with 


at least two other testing 


assessments. Candidate 


documented training 


another teacher on the use 


of each of the assessments. 


Administered the pre and 


post SORT tests along with 


one other testing 


assessment. Candidate 


documented training 


another teacher on at least 


one of the assessments 


used. 


Did not test or only the pre 


and post SORT tests were 


administered. 


Interest 


Inventory (1, 


10%) 


IRA2003.4.1 


NCATE.3.C SC-


CIT-CF-06.8 SC-


CIT-CF-2012.7  


Not only administered an 


interest inventory but 


clearly articulated in the 


paper how several pieces of 


information were used in 


planning the reading and 


writing program. Candidate 


documented how he/she 


assisted a paraprofessional 


or teacher in knowing best 


practices for selecting 


materials. 


Administered an interest 


inventory to the child, but 


used only one or two pieces 


of information to plan the 


reading and writing 


program. 


Did not administer an 


interest inventory to the 


child. OR If one was 


administered, the 


information was not used to 


plan the reading and writing 


program. 


Synopsis of 


Tutoring 


Sessions (1, 


10%) 


IRA2003.5.1 


NCATE.4.A SC-


CIT-CF-06.1 SC-


CIT-CF-06.15 


SC-CIT-CF-


2012.1 SC-CIT-


CF-2012.14  


Articulated key areas 


targeted during the literacy 


tutoring sessions and clearly 


demonstrated a respect for 


cultural and linguistic 


background of the student 


and demonstrated that 


he/she believes all children 


can learn. Candidate not 


only articulated how he/she 


worked with families, 


colleagues, and 


communities to support the 


student’s learning but 


ensured that an ethical 


Articulated key areas 


targeted during literacy 


tutoring sessions and clearly 


demonstrated a respect for 


the cultural and linguistic 


background of the student 


and demonstrated that 


he/she believes all children 


can learn. This was assessed 


through observations of 


candidates and comments 


on the M46s. Candidate was 


able to articulate how 


he/she worked with 


families, colleagues and 


Failed to articulate key 


areas targeted during 


literacy tutoring sessions 


OR show a respect for 


cultural and linguistic 


background of the student 


in the tutoring sessions. OR 


In the paper, the candidate 


was unable to articulate 


how he/she worked with the 


families, colleagues and 


communities to support the 


student’s learning. OR In 


the paper, the candidate 


failed to articulate the 
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Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


learning context for reading 


instruction that respects 


students, families, teachers, 


colleagues, and 


communities was in place 


in the school. Candidate not 


only articulated the theories 


related to the connections 


between teacher 


dispositions and student 


achievement but also 


articulated the research base 


related to them. 


communities to support the 


student’s learning. In the 


paper, the candidate 


articulated the theories 


related to the connections 


between teacher 


dispositions and student 


achievement. 


theories related to the 


connections between 


teacher dispositions and 


student achievement. 


Reading and 


Writing as Life-


Long Activities 


(1, 10%) 


IRA2003.4.3 SC-


CIT-CF-06.1 SC-


CIT-CF-2012.1  


Modeled reading and 


writing for real purposes 


during ten or more of the 


tutoring sessions. Candidate 


created a handout detailing 


how colleagues might 


model reading and writing 


as life-long activities. This 


included think alouds and 


reading alouds. Candidate 


was able to articulate the 


research supporting think 


alouds and read alouds in 


his/her paper. Candidate 


coached inservice teachers 


to model and share the use 


of reading and writing for 


real purposes in daily life. 


Explained in the paper how 


he/she modeled reading and 


writing for real purposes in 


ten or more of the tutoring 


sessions. Candidate also 


created and shared a 


handout with colleagues 


discussing how they might 


model reading and writing 


as life-long activities. This 


included think alouds and 


reading alouds. Candidate 


adequately articulated in the 


paper the research that 


supports think alouds and 


read alouds to students. 


Did not model reading and 


writing for real purposes in 


at least ten sessions. OR 


Candidate did not create 


and share with colleagues a 


handout containing ideas 


for modeling reading and 


writing as life-long 


activities (including read 


alouds and think alouds). 


OR Candidate was unable 


to articulate the research in 


the paper supporting think 


alouds and read alouds to 


students. 


Letters (1, 10%) 


IRA2003.3.4 SC-


CIT-CF-06.15 


SC-CIT-CF-


2012.14  


Letters were typed with 


zero errors. Letters 


specifically mentioned 


child’s strengths and 


weaknesses (in a positive 


manner) and suggestions for 


Letters were typed with 


zero errors. Letters weakly 


detailed child’s strengths 


and weaknesses (in a 


positive manner) and 


suggestions for the future. 


Letters were missing or if 


done, they contained one or 


more errors.  


Letters provided no detail 


of child’s strengths and 


weaknesses (in a positive 


manner) and suggestions for 
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Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


the future. the future. 


Tutoring Plans 


(1, 10%) 


IRA2003.1.4  


Plans were well written and 


added up to 20 hours of 


tutoring. Knowledge of all 


major components of 


reading process was 


evident. 


Plans were well written and 


added up to 20 hours of 


tutoring. Knowledge of four 


of the six components of the 


reading process was 


evident. 


Plans did not add up to 20 


hours of tutoring or if they 


did add up to 20 hours, they 


were not well written.  


Knowledge of at least three 


of the components of the 


reading process was 


lacking. 


Observations (1, 


10%)  


Two observation forms 


were included in the 


portfolio as well as a 


candidate reflection written 


on both. 


Two observation forms 


were included in the 


portfolio. 


Less than two observation 


forms were included in the 


portfolio. 


Mechanics (1, 


10%)  


There were fewer than three 


punctuation, spelling, or 


grammar errors per entire 


paper. 


There were three to five 


spelling punctuation or 


grammar errors per entire 


paper. 


There were more than five 


spelling, punctuation or 


grammar errors per entire 


paper. 


Timeliness (1, 


10%)  


Paper was turned in on 


time. 


Paper was one day late but 


with a mutually acceptable 


reason. 


Paper was two or three days 


late but not exceeding a 


week. 


Breadth & 


Depth (1, 10%)  


Paper was six to seven 


pages in length. (12 


font/double/space) 


Paper was four to five pages 


in length.  


(12 font/double/space)  


Paper was three or fewer 


pages in length. (12 


font/double/space)  
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Rubric: EDUC 591-Literacy Practicum I - Scoring Guide to Assess the Practicum Portfolio 


  
Target  


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Formal and Informal Assessments 


Administered 
9  2  0  2.82 3 0.39 


Interest Inventory 10  1  0  2.91 3 0.29 


Synopsis of Tutoring Sessions 11  0  0  3.00 3 0.00 


Reading and Writing as Life-Long Activities 8  3  0  2.73 3 0.45 


Letters 10  1  0  2.91 3 0.29 


Tutoring Plans 11  0  0  3.00 3 0.00 


Observations 10  1  0  2.91 3 0.29 


Mechanics 11  0  0  3.00 3 0.00 


Timeliness 11  0  0  3.00 3 0.00 


Breadth & Depth 11  0  0  3.00 3 0.00 


 
Formal and Informal 


Assessments Administered  


 IRA2003-3.1  


9 (81%) 2 (18%) 
 


Interest Inventory  


 IRA2003-4.1  


10 (90%) 1 (9%) 
 


Synopsis of Tutoring 


Sessions  


 IRA2003-5.1  


11 (100%) 
 


Reading and Writing as 


Life-Long Activities  


 IRA2003-4.3  


8 (72%) 3 (27%) 
 


Letters  


 IRA2003-3.4  


10 (90%) 1 (9%) 
 


Tutoring Plans  


 IRA2003-1.4  


11 (100%) 
 


Observations  10 (90%) 1 (9%) 
 


Mechanics  11 (100%) 
 


Timeliness  11 (100%) 
 


Breadth & Depth  11 (100%) 
 


 
  Target    Acceptable   Unacceptable 


 


 


Inter-rater Summary 


 
Altieri, Jennifer  Mean Stdev 


Formal and Informal Assessments Administered  2.82  2.82  0.00  


Interest Inventory  2.91  2.91  0.00  


Synopsis of Tutoring Sessions  3.00  3.00  0.00  


Reading and Writing as Life-Long Activities  2.73  2.73  0.00  
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Letters  2.91  2.91  0.00  


Tutoring Plans  3.00  3.00  0.00  


Observations  2.91  2.91  0.00  


Mechanics  3.00  3.00  0.00  


Timeliness  3.00  3.00  0.00  


Breadth & Depth  3.00  3.00  0.00  
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Rubric: EDUC 591-Literacy Practicum I - Scoring Guide to Assess the Practicum Portfolio 


  
Target  


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Formal and Informal Assessments 


Administered 
57  4  0  2.93 3 0.25 


Interest Inventory 50  11  0  2.82 3 0.38 


Synopsis of Tutoring Sessions 55  6  0  2.90 3 0.30 


Reading and Writing as Life-Long Activities 43  6  2  2.80 3 0.49 


Letters 59  2  0  2.97 3 0.18 


Tutoring Plans 56  5  0  2.92 3 0.27 


Observations 53  6  2  2.84 3 0.45 


Mechanics 57  2  0  2.97 3 0.18 


Timeliness 43  2  8  2.66 3 0.73 


Breadth & Depth 44  5  2  2.82 3 0.47 


 
Formal and Informal 


Assessments Administered  


 IRA2003-3.1  


57 (93%) 4 (6%) 
 


Interest Inventory  


 IRA2003-4.1  


50 (81%) 11 (18%) 
 


Synopsis of Tutoring 


Sessions  


 IRA2003-5.1  


55 (90%) 6 (9%) 
 


Reading and Writing as 


Life-Long Activities  


 IRA2003-4.3  


43 (84%) 6 (11%) 2 (3%) 
 


Letters  


 IRA2003-3.4  


59 (96%) 2 (3%) 
 


Tutoring Plans  


 IRA2003-1.4  


56 (91%) 5 (8%) 
 


Observations  53 (86%) 6 (9%) 2 (3%) 
 


Mechanics  57 (96%) 2 (3%) 
 


Timeliness  43 (81%) 2 (3%) 8 (15%) 
 


Breadth & Depth  44 (86%) 5 (9%) 2 (3%) 
 


 
  Target    Acceptable   Unacceptable 


 


Inter-rater Summary 


 


Burke, 


Elizabeth  


Hewett, 


Stephenie  


Lanford, 


Charlene  


Ouzts, 


Dan  


Warner, 


Barbara  
Mean Stdev 


Formal and Informal 


Assessments 


Administered  


2.87  3.00  3.00  2.67  3.00  2.91  0.15  


Interest Inventory  2.93  3.00  2.56  2.67  2.94  2.82  0.19  
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Synopsis of Tutoring 


Sessions  
2.80  3.00  3.00  2.67  2.94  2.88  0.15  


Reading and Writing 


as Life-Long Activities  
2.67  3.00  2.83  2.67  2.88  2.81  0.14  


Letters  3.00  3.00  3.00  2.67  3.00  2.93  0.15  


Tutoring Plans  2.80  3.00  3.00  2.67  3.00  2.89  0.15  


Observations  2.87  3.00  2.62  2.67  3.00  2.83  0.18  


Mechanics  3.00  3.00  3.00  2.67  3.00  2.93  0.15  


Timeliness  2.20  3.00  3.00  2.67  2.64  2.70  0.33  


Breadth & Depth  2.93  3.00  2.00  2.67  3.00  2.72  0.43  
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Appendix K 


Conceptual Framework Alignment with Educational Leadership – ELCC, ISLLC, PADEPP and NCATE 


ELCC Standards 


Knowledge/Capability 


Candidates who complete the program are 


educational leaders who have the knowledge and 


ability to promote the success of all students 


by… 


Conceptual 


Framework* 


(2012) 


ISLLC** PADEPP*** NCATE**** 512 514 522 598 524 527 528 529 
531/ 


532 
535 600 601 602 603 606 610 612 614 616 619 


661-


664/  


632-


633 


1…facilitating the development, articulation, 


implementation, and stewardship of a school or 


district vision of learning supported by the 


school community. 


1, 5, 6 1 1 
1.B, 1.E, 1.F, 


1G, 4.A 
   X X  X X X X   X X X X  X  X X 


2…promoting a positive school culture, 


providing an effective instructional program, 


applying best practice to student learning, and 


designing comprehensive professional growth 


plans for staff 


2, 3, 8, 9, 2 2, 4, 8, 9 
1.B, 1.F, 4.A 


 
X X  X X  X X X X   X X X X  X X X X 


3…managing the organization, operations, and 


resources in a way that promotes a safe, 


efficient, and effective learning environment. 


2, 3, 4,  7, 8, 


9, 10, 11 
3 3 1.B, 1.F, 4A  X  X  X X X X X X X  X X  X X X X X 


4...collaborating with families and other 


community members, responding to diverse 


community interests and needs, and mobilizing 


community resources. 


7, 13, 14 4 7 1.E, 1.G, 4A  X X X  X    X X  X X  X  X X  X 


5…acting with integrity, fairly, and in an ethical 


manner. 


12,  13, 15 


 
5 6 1.B, 1.G, 4.A X   X  X X   X X X    X X X   X 


6…understanding, responding to, and 


influencing the larger political, social, economic, 


legal, and cultural context. 


 1, 2, 3, 9,10, 


11, 12, 14 
6 5 1.E, 1.G, 4A X X X   X X X  X X  X X X    X X X 


7... Internship provides significant opportunities 


for candidates to synthesize and apply the 


knowledge and practice and develop the skills 


identified in Standards 1-6 through substantial, 


sustained, standards-based work in real settings, 


planned and guided cooperatively by the 


institution and school district personnel for 


graduate credit. 


1 - 15 1-6 1-9 
1B, 1.E, 1.F, 


1.G, 4A 
                    X 


 







  
 


 *Conceptual Framework – 2012 


Knowledgeable Principled Educational Leaders… 


1. Have mastered the subject matter of their field of professional study and practice;  


[CF 2006-1] 


2. Utilize the knowledge gained from developmental and learning theories to establish 


and implement an educational program that is varied, creative, and nurturing; [CF 


2006-2,4] 


3. Model instructional and leadership theories of best practice; [CF 2006-3] 


4. Integrate appropriate technology to enhance learning; [CF 2006-5] 


5. Demonstrate a commitment to lifelong learning; [CF 2006-6] 


Reflective Principled Educational Leaders… 


6. Develop and describe their philosophy of education and reflect upon its impact in the 


teaching and learning environment; [CF 2006-7] 


7. Develop and manage meaningful educational experiences that address the needs of 


all learners with respect for their individual and cultural experiences; [CF 2006-8] 


8. Construct, foster, and maintain a learner-centered environment in which all learners 


contribute and are actively engaged; [CF 2006-9] 


9. Apply their understanding of both context and research to plan, structure, facilitate 


and monitor effective teaching and learning in the context of continual assessment; 


[CF 2006-10] 


10. Reexamine their practice by reflectively and critically asking questions and seeking 


answers; [CF 2006-11,12] 


Ethical Principled Educational Leaders… 


11. Demonstrate commitment to a safe, supportive, learning environment; [CF 2006-13] 


12. Embrace and adhere to appropriate professional codes of ethics;  


13. Value diversity and exhibit a caring, fair, and respectful attitude and respect  toward 


all cultures; [CF 2006-14,16] 


14. establish rapport with students, families, colleagues, and communities; [CF 2006-15] 


15. Meet obligations on time, dress professionally, and use language appropriately.  [CF 


2006-17] 


****NCATE Standards 


Standard 1: Candidate Knowledge, Skills, and Dispositions 


1. B. Content Knowledge – Other Personnel 


-Know field. 


-Know professional, state, and institutional standards. 


1.E. Professional Knowledge and Skills – Other Personnel 


-Possess professional knowledge expected in field. 


-Know students, families, and communities. 


-Use current research to inform practices. 


-Use technology in practices. 


1.F. Student Learning – Other Personnel 


-Create positive environments for student learning. 


-Understand and build upon developmental levels of students. 


-Understand diversity of students, families, and communities. 


-Understand policy contexts in work setting. 


1.G. Dispositions – ALL 


-Know dispositions expected of professionals. 


-Model dispositions in working with students, families, and communities. 


Standard 4: Diversity 


A. Design, Implementation, and Evaluation of Curriculum and Experiences – ALL 


-Understand importance of diversity in teaching and learning. 


-Develop and teach lessons that incorporate diversity. 


-Develop classroom and school climate that values diversity. 


-Aware of different teaching and learning styles that are shaped by cultural influences. 


-Adapt instruction and services for all students, including students with exceptionalities. 


-Demonstrate dispositions that value fairness and learning by all students. 


-Able to help all students learn. 


 


**ISLLC Standards 


Knowledge/Dispositions/Performance- A school administrator is an educational leader who 


promotes the success of all students by… 


1. …facilitating the development, articulation, implementation, and stewardship of a 


vision of learning that is shared and supported by the school community. 


2. …advocating, nurturing, and sustaining a school culture and instructional program 


conducive to student learning and staff professional growth. 


3. …ensuring management of the organization, operations, and resources for a safe, 


efficient, and effective learning environment. 


4. …collaborating with families and community members, responding to diverse 


community interests and needs, and mobilizing community resources. 


5. …acting with integrity, fairness, and in an ethical manner. 


6. …understanding, responding to, and influencing the larger political, social, 


Economic, legal, and cultural context. 


 


***PADEPP Standards (South Carolina Principal Evaluation) 


A school administrator is an educational leader who fosters the success of all students by… 


1. …facilitating the development, communication, implementation, and evaluation of  


    a school vision of learning that reflects excellence and equity. 


2. …leading the development and alignment of the organizational, instructional, and  


    assessment strategies that enhance teaching and learning. 


3. …managing the school organization,, its operations, and resources for a safe,  


    efficient, and effective learning environment. 


4. …advocating, nurturing, and sustaining a positive school climate. 


5. …collaborating effectively with stakeholders. 


6. …demonstrating integrity, fairness, and ethical behavior. 


7. …interacting effectively with stakeholders and addressing their needs and concerns. 


8. …collaborating with school and district staff to plan and implement professional 


    development activities that promote the achievement of school and district goals.  


9. …using available resources and opportunities for professional growth. 


 








The Citadel Professional Education Unit 


Professional Dispositions Evaluation Score Sheet 


 (To be completed on LiveText for specific courses at the end of the field experience) 


PROFESSIONAL DISPOSITIONS RATINGS 


The CANDIDATE: 


C
o
n


si
st


en
tl


y
 


E
v


id
en


t 


S
o


m
ew


h
at


 E
v
id


en
t 


R
ar


el
y
 E


v
id


en
t 


N
o
t 


R
at


ed
 


 3 2 1 NR 


1. Applies reflective practices.  CF-2012.2,6,9,10; CF-2006.2,7,10,1,12;  


NCATE-2007.1c,1d,1e,1f ,1g,3c,4d.  


    


The candidate: 


 Engages in productive and insightful reflection through discussion and journaling, resulting in personal 


growth as a professional educator; 


 Examines a variety of perspectives and experiences to help improve student performance; and 


 Uses reflection to create and/or use alternate strategies that positively impact student learning. 


Comments: 


 


2. Demonstrates commitment to a safe, supportive learning 


 environment. CF-2012.8,11; CF-2006.8,9,13; NCATE-2007.1b,1c, 


1d,1f,1g,3c,4d.   


    


The candidate: 


 Fosters an educational climate where students feel safe and eager to learn; 


 Exhibits the belief that all students can learn by using materials and resources that support students’ 


needs;  


 Designs experiences that empower all students to be successful as learners; and 


 Encourages students to take pride in their work. 


Comments: 


 


3. Demonstrates high values and a caring, fair, honest, responsible,  and 


respectful attitude.  CF-2012.12; CF-06.14; NCATE-


2007.1b,1c,1e,1f,1g,3c,4d.  


    


The candidate: 


 Demonstrates a positive, caring attitude toward students, families, and colleagues; 


 Respects the rights of others; 


 Demonstrates a high level of commitment to the educational profession;  


 Exhibits fairness, civility, diplomacy, tact, and sensitivity toward the feelings and opinions of others; 


and 


 Displays a high degree of integrity. 


Comments: 
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 3 2 1 NR 


4. Establishes rapport with students, families, colleagues, and community.  


CF-2012.12,14; CF-2006.15;  NCATE-2007.1c,1e,1g,3c,4d.  


    


The candidate: 


 Builds relationships with students, teachers, colleagues, families, the community, and other school 


personnel; 


 Makes positive contributions to group interactions through sharing ideas and materials; and 


 Invites and is invited by members of the school or community to engage in collaborative partnerships 


to improve student learning. 


Comments: 


 


5. Values diversity and exhibits sensitivity to and respect for  cultures.  


CF-06.8,13; CF-06.16; NCATE-2007.1f,1g,3c,4d  


    


The candidate: 


 Respects students as valued individuals by ensuring their learning needs are addressed through 


culturally responsive experiences and environments; and 


 Exhibits, through personal interactions, an understanding of and respect for diversity in the community, 


schools, families, and individuals including a variety of cultures, ethnicity, race, exceptionalities, 


gender, languages, religion, sexual orientation, geographical and socioeconomic backgrounds, and 


histories. 


Comments: 


 


6. Exhibits prompt regular attendance, wears professional attire,  


    and communicates in standard English.  CF-2012.12,15; CF-2006.17;     


      NCATE-2007.1g. 


    


The candidate: 


 Demonstrates professional demeanor through conduct, attendance, dress and punctuality; 


 Articulates ideas clearly in speaking and writing; and 


 Applies conventions of standard written and oral English. 


Comments: 


 







Unit Professional Disposition Instrument 
 


Professional Dispositions Instrument Dispositions Instrument  


The candidate applies reflective practices 


(1, 16%) IRA2003.3.3 NCATE-2007.1c 


NCATE-2007.1d NCATE-2007.1e NCATE-


2007.1f NCATE-2007.1g NCATE-2007.3c 


NCATE-2007.4d SC-CIT-CF-06.10 SC-CIT-


CF-06.11 SC-CIT-CF-06.12 SC-CIT-CF-06.2 


SC-CIT-CF-06.7 SC-CIT-CF-2012.10 SC-CIT-


CF-2012.2 SC-CIT-CF-2012.6 SC-CIT-CF-


2012.9 SC-ADEPT-06.APS.1 SC-ADEPT-


06.APS.2 SC-ADEPT-06.APS.3 SC-ADEPT-


06.APS.7 SC-ADEPT-06.APS.10 CACREP-


2009.8.D CACREP-2009.8.P ELCC-2005.3.1 


ELCC-2005.3.2 


• Engages in productive and insightful 


reflection through discussion and journaling, 


resulting in personal growth as a professional 


educator;  


• Examines a variety of perspectives and 


experiences to help improve student 


performance; and  


• Uses reflection to create and/or use alternate 


strategies that positively impact student 


learning. 


The candidate demonstrates commitment 


to a safe, supportive learning 


environment (1, 16%) IRA2003.4.2 


IRA2003.4.4 NCATE-2007.1b NCATE-2007.1c 


NCATE-2007.1d NCATE-2007.1f NCATE-


2007.1g NCATE-2007.3c NCATE-2007.4d SC-


CIT-CF-06.13 SC-CIT-CF-06.8 SC-CIT-CF-


06.9 SC-CIT-CF-2012.11 SC-CIT-CF-2012.8 


SC-ADEPT-06.APS.1 SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 CACREP-2009.8.F 
CACREP-2009.8.P ELCC-2005.3.1 ELCC-


2005.3.2 


• Fosters an educational climate where 


students feel safe and eager to learn;  


• Exhibits the belief that all students can learn 


by using materials and resources that support 


students’ needs;  


• Designs experiences that empower all 


students to be successful as learners; and  


• Encourages students to take pride in their 


work. 


The candidate demonstrates high values 


and a caring, fair, honest, responsible, 


and respectful attitude (1, 16%) 
IRA2003.3.4 IRA2003.5.2 NCATE-2007.1b 


NCATE-2007.1c NCATE-2007.1e NCATE-


2007.1f NCATE-2007.1g NCATE-2007.3c 


NCATE-2007.4d SC-CIT-CF-06.14 SC-CIT-


CF-2012.12 SC-ADEPT-06.APS.6 SC-ADEPT-


06.APS.7 SC-ADEPT-06.APS.8 SC-ADEPT-


06.APS.9 SC-ADEPT-06.APS.10 CACREP-


2009.8.B CACREP-2009.8.F CACREP-


2009.8.N ELCC-2005.3.5.1 ELCC-2005.5.2 


• Demonstrates a positive, caring attitude 


toward students, families, and colleagues;  


• Respects the rights of others;  


• Demonstrates a high level of commitment to 


the educational profession;  


• Exhibits fairness, civility, diplomacy, tact, 


and sensitivity toward the feelings and 


opinions of others; and  


• Displays a high degree of integrity.  


  







Professional Dispositions Instrument Dispositions Instrument  


The candidate builds rapport with 


students, families, colleagues, community 


(1, 16%) IRA2003.5.3 NCATE-2007.1c 


NCATE-2007.1e NCATE-2007.1g NCATE-


2007.3c NCATE-2007.4d SC-CIT-CF-06.15 


SC-CIT-CF-2012.12 SC-CIT-CF-2012.14 SC-


ADEPT-06.APS.1 SC-ADEPT-06.APS.10 


CACREP-2009.8.D CACREP-2009.8.F 


CACREP-2009.8.H CACREP-2009.8.N ELCC-


2005.4.1 ELCC-2005.4.2 


• Builds relationships with students, teachers, 


colleagues, families, the community, and other 


school personnel;  


• Makes positive contributions to group 


interactions through sharing ideas and 


materials; and  


• Invites and is invited by members of the 


school or community to engage in 


collaborative partnerships to improve student 


achievement.  


The candidate values diversity and 


exhibits sensitivity to and respect for 


cultures (1, 16%) IRA2003.1.3 IRA2003.2.2 


IRA2003.2.3 NCATE-2007.1f NCATE-2007.1g 


NCATE-2007.3c NCATE-2007.4d SC-CIT-CF-


06.16 SC-CIT-CF-06.8 SC-CIT-CF-2012.13 


SC-ADEPT-06.APS.1 SC-ADEPT-06.APS.2 


SC-ADEPT-06.APS.5 SC-ADEPT-06.APS.10 


CACREP-2009.8.D CACREP-2009.8.F 


CACREP-2009.8.N ELCC-2005.5.1 ELCC-


2005.5.2  


• Respects students as valued individuals by 


ensuring their learning needs are addressed 


through culturally responsive experiences and 


environments; and  


• Exhibits, through personal interactions, an 


understanding of and respect for diversity in 


the community, schools, families, and 


individuals including a variety of cultures, 


ethnicity, race, exceptionalities, gender, 


languages, religion, sexual orientation, 


geographical and socioeconomic backgrounds, 


and histories.  


The candidate exhibits prompt regular 


attendance, wears professional attire, and 


communicates in standard English (1, 


16%) IRA2003.3.4 IRA2003.5.4 NCATE-


2007.1g SC-CIT-CF-06.17 SC-CIT-CF-2012.12 


SC-CIT-CF-2012.15 SC-ADEPT-06.APS.10 


CACREP-2009.8.B ELCC-2005.7.3 


• Demonstrates professional demeanor through 


conduct, attendance, dress and punctuality;  


• Articulates ideas clearly in speaking and 


writing; and  


• Applies conventions of standard written and 


oral English.  
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Appendix P. Key Assessment - ADEPT 


The Citadel Professional Education Unit 
ADEPT APS 1 Evaluation (Completed by College Supervisor in LiveText) 


Candidate Name:  ___________________________________________________________ 
 
Evaluator:  ____________________________________________  Date:  ______________ 


Note:  Ratings should be based on the candidate’s ability as compared with other beginning teachers. 


3 = Competent                   2 = Developing competence  1 = Unsatisfactory 


Domain 1: Planning 


APS 1:  Long Range Planning – NCATE 1a,1c,1f,1g,3c,4a 


1A    The intern obtains student information, analyzes this information to 
determine the learning needs of all students, and uses this 
information to guide instructional planning. Key Elements:  


o identifies appropriate student information; 
o gives a sound explanation of the relevance of the student 


information to student learning; and 
o shows insight into the use of the student information to 


guide planning. 


Comments: 


SC-CIT-CF-2012.2 SC-CIT-CF-2012.7         Rating 3 2 1 


1B    The intern establishes appropriate standards-based long-range 
learning and developmental goals for all students.  
Key Elements: 


o identifies long-range goals that are accurate and 
appropriate; and 


o provides a sound explanation to support conclusions 
regarding the most important goals for all students to 
achieve. 


Comments: 


SC-CIT-CF-2012.2                                   Rating 3 2 1 


1C   The intern identifies and sequences instructional units in a manner 
that facilitates the accomplishment of the long-range goals.  
Key Elements: 


o identifies units that are appropriate to the context; and 
o presents a sound explanation for the unit sequence and 


timeline. 


Comments: 


SC-CIT-CF-2012.1 SC-CIT-CF-2012.2         Rating  3 2 1 


1D   The intern develops appropriate processes for evaluating and 
recording students’ progress and achievement. 
Key Elements:   


o establishes appropriate course assessments, evaluation 
criteria for the course, and method(s) of reporting overall 
progress and achievement; 


o describes/maintains an appropriate record-keeping 
system; 


o presents solid evidence for determining the 
appropriateness of the assessments in terms of 
measuring student progress and achievement; and 


o presents a sound explanation of the methods for 
communicating the assessment information to students 
and their parents. 


Comments: 


SC-CIT-CF-2012.4 SC-CIT-CF-2012.9         Rating 3 2 1 


1E   The intern plans appropriate procedures for managing the 
classroom.  
Key Elements: 


o presents an appropriate description of the expectations 
for student behavior during instruction and during non-
instructional routines; and 


o presents a sound explanation of the most important 
considerations for maximizing instructional time. 


Comments: 


SC-CIT-CF-2012.11 SC-CIT-CF-2012.8       Rating  3 2 1 


 
The Citadel – ADEPT  Long Range Planning Evaluation – APS 1 


Aligned with the June 14, 2006 S.C. State Department of Education ADEPT Guidelines, S.C. Regulation 43-205.1 and  


June 2009 SAFE-T Guide for Teachers and Evaluators  Revised July 2009  


 







Domain 1:  Planning 


ADEPT APS 1: LONG-RANGE PLAN RUBRIC 
(LiveText Form) 


ELEMENT Competent (3 pts) Developing Competence  
(2 pts) 


Unsatisfactory (1 pt) 


1.A. Information on students 
is obtained, analyzed and 
used to help determine the 
learning needs of all students 
and guide instructional 
planning. 
SC-CIT-CF-2012.2 SC-CIT-CF-
2012.7 


• Describes students including 
knowledge of students’ 
backgrounds, needs, and 
ability levels. 
• Uses student information in 
long-range planning  


• Demonstrates a basic 
knowledge of students’ 
backgrounds, needs and 
ability levels but requires 
additional information 
• Uses some of the 
information on students to 
guide instruction  


• Does not convey an 
understanding of 
students’ backgrounds, 
needs, and ability levels 
• Lacks evidence of 
student information used 
to develop long-range 
planning  


1.B. Appropriate standards-
based long-range learning 


and developmental goals for 
all students are established. 
SC-CIT-CF-2012.2 


• Identifies and states specific 
objectives and developmental 
goals  
• Identifies South Carolina 
State Curriculum Standards 
and/or South Carolina Career 
Focus Standards where 
appropriate. 


• Identifies some of the 
appropriate goals and 
addresses some of the state 
curriculum standards  


• Does not identify goals 
or address the state 
curriculum standards 


1.C. Instructional unit is 
identified and sequenced to 
facilitate the accomplishment 
of the long-range goals. 
 
SC-CIT-CF-2012.1 SC-CIT-CF-
2012.2 


• Identified instructional unit 
is appropriate. 
• Develops a timeline that is 
appropriately sequenced and 
suitable for unit and 
developmental levels of 
students 
• Selects and lists materials 
and resources that assist in 
the accomplishment of the 
long-range instructional goals.  


• Provides a list of 
instructional units addressing 
some major topics and/or 
does not provide an 
appropriate sequence 
• Provides a timeline for 
completing the instructional 
units but may not be 
appropriate for the content or 
the students’ ability levels 
• Provides a list of materials 
and resources but is 
incomplete or non-specific  


• Does not provide a list 
of instructional units that 
address major topics 
and/or does not provide 
an appropriate sequence 
• Does not provide a 
timeline for completing 
the instructional units 
• Does not provide a list 
of materials and 
resources and/or a plan 
for obtaining the 
materials and resources  


1.D. A process is developed 
for the evaluation and 
recording of student progress 
and achievement. 
 
SC-CIT-CF-2012.4 SC-CIT-CF-
2012.9 


• Identifies types of formal 
and informal assessments in 
the long-range plan. 
• Demonstrates the 
relationship between 
evaluation and instruction. 
• Includes major assessment 
strategies with criteria for 
evaluating student progress. 
• Identifies organization, 
technology, and maintenance 
process of student records.  


• Provides an evaluation plan 
but is deficient in identifying 
major assessment strategies 
and/or criteria for evaluating 
student progress 
• Identifies a process for 
maintaining records but lacks 
organization or ease of 
interpretation  


• Does not include major 
assessment strategies or 
criteria for evaluating 
student progress 
• Does not identify a 
process for maintaining 
student records  


1.E. Appropriate procedures 
for managing the classroom 
have been developed. 
 
SC-CIT-CF-2012.11 SC-CIT-
CF-2012.8 


• Develops a plan for 
managing student behavior 
that is age-appropriate, stated 
in positive terms, and 
consistent with school/district 
policies  
• Develops a plan for routine 
communication with parents 
that includes the nature and 
frequency of the 
communication  


• Develops a plan for 
managing student behavior 
that includes two of the 
following: age-appropriate, 
stated in positive terms, 
consistent with school/district 
policies 
• Identifies a plan for 
communication with parents 
when the need arises  


• Does not develop a plan 
for managing student 
behavior and classroom 
operations 
• Does not have a plan 
for communicating with 
parents  


 







The Citadel Professional Education Unit 


ADEPT APS 2 and 3 Evaluation – UNIT WORK SAMPLE  
(Completed by College Supervisor in LiveText) 


 
Candidate Name:  ___________________________________________________________ 


 
Evaluator:  ____________________________________________  Date:  ______________ 


Note:  Ratings should be based on the candidate’s ability as compared with other beginning teachers. 


3 = Competent                   2 = Developing competence  1 = Unsatisfactory 


Domain 1: Planning 


APS 2 -Short-range Planning of Instruction NCATE – 1a,1c,1f,1g.3c,4a 


2A   The intern develops unit objectives that facilitate student achievement of 
appropriate academic standards and long-range learning and developmental 


goals.  
Key Elements: 


o identifies appropriate unit objectives; and 
o gives a sound explanation of the relevance of these objectives to 


student learning needs and interests. 


Comments: 


SC-CIT-CF-2012.1 SC-CIT-CF-2012.2                   Rating 3 2 1 


2B   The intern develops instructional plans that include content, strategies, 
materials, and resources that are appropriate for the particular students.  


Key Elements: 
o presents an appropriate, logically sequenced instructional plan for the 


unit; and 
o provides a sound explanation of factors that must be taken into 


consideration in balancing grade-level standards/ expectations and 


individual students’ needs, abilities, and developmental levels. 


Comments: 


SC-CIT-CF-2012.4 SC-CIT-CF-2012.7                  Rating  3 2 1 


2C   The intern routinely uses student performance data to guide short-range 
planning of instruction. 


Key Elements: 
o makes appropriate determinations regarding the need to make 


adjustments to the instructional plans; and 
o presents a solid rationale for making these determinations. 


Comments: 


SC-CIT-CF-2012.9                                                 Rating  3 2 1 


APS 3 – Short-range Planning, Development, and Use of Assessments NCATE – 1a,1c,1g,3c 


3A   The intern develops/selects and administers a variety of appropriate 


assessments. 
Key Elements: 


o develops and/or selects appropriate key unit assessments; and 


o presents sound evidence that these assessments are valid and 
reliable for all students. 


Comments: 


SC-CIT-CF-2012.1 SC-CIT-CF-2012.9               Rating 3 2 1 


3B   At appropriate intervals, the intern gathers and accurately analyzes student 
performance data and uses this information to guide instructional planning. 


Key Elements: 
o provides an appropriate and accurate analysis of student 


performance, and 


o displays sound reasoning in describing the way(s) in which this 
information was helpful in determining individual students’ 


strengths and weaknesses as well as aspects of instruction that 
need to be modified. 


Comments: 


SC-CIT-CF-2012.9                                                 Rating  3 2 1 


3C   The intern uses assessment data to assign grades (or other indicators) that 
accurately reflect student progress and achievement. 
Key Elements: 


o uses appropriate methods for determining student grades (or 
other performance indicators) for the unit, 


o appropriately and accurately summarizes overall student 
performance for the unit, and 


o provides a well-thought-out summary of the overall “success” of 


the unit, based on overall student performance. 


Comments: 


SC-CIT-CF-2012.4 SC-CIT-CF-2012.9                  Rating  3 2 1 


 


 
 


 


The Citadel- Short Range Planning for Instruction and Assessment -  APS 2-3  


Aligned with the June 14, 2006 S.C. State Department of Education ADEPT Guidelines, S.C. Regulation 43-205.1 and  


June 2009 SAFE-T Guide for Teachers and Evaluators  Revised July 2009  







Domain 1: Planning 


Part 1. APS 2 - Short-Range Planning Rubric (Unit Work Sample) 
 


ELEMENT Competent (3 pts) 
Developing Competence 
(2 pts) 


Unsatisfactory (1 pt) 


2. A. Unit 
objectives 
facilitate student 
achievement of 
academic 
standards and 
long-range 
learning and 
developmental 


goals. 
SC-CIT-CF-
2012.1 SC-CIT-
CF-2012.2 


• Appropriate Unit: Unit fulfills 
the requirements for the content 
area and grade level and is 
aligned to state standards. 
• Appropriate Objectives for the 
grade level and content area. 
• Observable Objectives are 
stated in the learner outcomes 
and can be easily measured and 
evaluated. 
• Student Involvement Objectives 
require students to be actively 


involved in the learning process. 
• Matched to Skills Objectives All 
objectives have been accurately 
matched with the required skills 
to master the objective. 


• Unit is adequate for the 
content area and/or grade 
level and shows evidence of 
aligned to state standards. 
• Objectives are somewhat 
appropriate for the content 
area and/or the grade level. 
• Observable objectives are 
stated in the learner outcomes 
but are not easily measured 
and/or evaluated.  
• Objectives require students 


to have some active 
involvement in the learning 
process. 
• 2 or 3 of the objectives have 
been accurately matched with 
the required skills to master 
the objective. 


• Unit shows no evidence of 
alignment to standards and 
do not appear to be 
appropriate for content area 
and/or grade level. 
• Objectives are not 
appropriate for the content 
area and grade level. 
• Objectives are not stated in 
observable learner outcomes 
and cannot be measured. 
• Objectives indicate 


students are passive 
recipients of knowledge.  
• One or none of the 
objectives have been 
matched with the required 
skills to master the objective. 


2. B. 
Instructional 
plans include 
content, 
strategies, 
materials and 
resources 
appropriate for 
the students. 
SC-CIT-CF-
2012.4 SC-CIT-
CF-2012.7 


• Appropriate/ Accurate Content 
for the instructional area and 
grade level is evident Content is 
aligned to state standards. 
• Matching Materials Each lesson 
plan contains a comprehensive 
materials/ resource list.  
• Logically sequenced strategies 
including at least 2 instructional 
strategies per objective  
• Logically sequenced strategies 
provide opportunities for students 
to reflect on their learning 
process. Students communicate 
in some form about what they 
learned, how they learned it, and 
how they plan to use the 
information. 
• Logically sequenced strategies 
promote an understanding of the 
purpose and use of content 
information and/or language. 
• Strategies promote active 
engagement of students through 
problem solving/ creativity. 


• Strategies for collaboration/ 
independent learning/ varying 
group sizes. Instructional 
strategies provide opportunities 
for the teacher to work with 
whole class, small groups and/or 
individuals including collaboration 
and independent learning. 
• Incorporation of Technology. 
Unit plans demonstrate the use of 
technology in an effective 


• Content is accurate and 
somewhat appropriate for the 
instructional area and/or 
grade level. Content 
demonstrates some alignment 
to state standards  
• Each lesson plan contains a 
materials list. 
• Each objective contains less 
than two appropriate 
instructional strategies that 
may or may not be logically 
sequenced. 
• Lesson plans incorporate 
limited opportunities for 
students to reflect on their 
learning process. The 
reflection activity is informal. 
• Lesson plans demonstrate 
how language and/or content 
information are used but do 
not indicate a clear purpose of 
the information and/or 
language. 
• Instructional strategies are 


creative and offer some 
opportunities for the students 
to become actively involved. 
• Instructional strategies 
provide minimal opportunities 
for the teacher to work with 
whole class, small groups 
and/or individuals including 
collaboration and independent 
learning. 
• Unit plans demonstrate the 


• The content is not accurate 
or appropriate for 
instructional area and/or 
grade level. Content is not 
aligned to state standards. 
• Materials lists are either not 
available or are incomplete. 
• Each objective does not 
contain appropriate or 
logically sequenced 
instructional strategies. 
• Lesson plans do not 
incorporate any opportunity 
for students to reflect on 
their learning process. 
• Lesson plans do not clearly 
demonstrate the purpose 
and use of the content 
information and/or language.  
• Instructional strategies 
offer few or no opportunities 
for the students to become 
actively involved. 
• Instructional strategies do 
not provide opportunities for 


the teacher to work with 
whole class, small groups 
and/or individuals including 
collaboration and 
independent learning. 
• Unit plans lack evidence 
supporting the use of 
technology to promote 
learning. 
• Lesson plans do not 
integrate other subject area 







ELEMENT Competent (3 pts) 
Developing Competence 
(2 pts) 


Unsatisfactory (1 pt) 


manner to promote learning. 
• Connections to other content 
areas and career pathways. Unit 
and lesson plans integrate other 
subject area standards and 
career pathways into the 
instructional unit. 


use of technology to promote 
learning. 
• Unit and lesson plans could 
be associated with other 
content area standards and/or 
career pathways, but the 
connections are not clearly 
explained.  


standards or career 
pathways into the 
instructional unit.  


2. C. Student 
performance 
data is used to 
guide short-
range planning 


of instruction. 
SC-CIT-CF-
2012.9 


• Strategies focus on student 
learning. Lesson plans focus on 
the needs of students and 
incorporate strategies for extra 
practice, challenges, choices for 
different intelligences and 
learning modes. 
• Strategies accommodate for 
specific learning differences 
among the students Lesson plans 
document modifications for 
specific learning differences 
among individual students. 


• Lesson plans partially focus 
on the student but fail to take 
into account all required 
learner needs. 
• Lesson plans document 
minimal modifications for 
specific learning differences 
among individual students.  


• Lesson plans do not take 
into account the age or 
grade level of the student or 
accommodate for learner 
needs. 
• Lesson plans do not 
document modifications for 
specific learning differences 
among individual students.  


 
 


Domain 1: Planning 


Part 2. APS 3 - Short-Range Assessment Rubric (Unit Work Sample) 
 


ELEMENT Competent (3 pts) 
Developing Competence (2 
pts) 


Unsatisfactory (1 pt) 


3. A. A variety of 
appropriate 
assessments are 
developed/selected 
and administered. 
SC-CIT-CF-2012.1 
SC-CIT-CF-2012.9 


• Varied Assessments that 
provide opportunities for 


students to use a variety of 
intelligences and learning 
modes to demonstrate their 
knowledge. 
• Appropriate for Students 
including for the grade level 
and take into account learning 
differences within the class.  
• Appropriate for Objectives 
The assessments demonstrate 
mastery of stated objectives.  
• Appropriate for Content 
Development and use of 
assessments in the content 
area is comprehensive and 
aligned with state standards. 


• Appropriate for Strategies. 
Development and use of 
assessments demonstrates a 
direct correlation to the varied 
instructional strategies used.  
• Appropriate Criteria All of 
the criteria used to assess a 
unit are appropriate and 
measurable 


• Assessments provide some 
opportunities for students to use 


a variety of intelligences and 
learning modes to demonstrate 
their knowledge.  
• Assessments are appropriate 
for the grade level but minimally 
consider learning differences 
within the class.  
• Assessments demonstrate 
mastery of some of the stated 
objectives.  
• Development and use of 
assessments in the content area 
is adequate and aligned with 
state standards.  
• Development and use of 
assessments demonstrates some 


correlation to the varied 
instructional strategies used.  
• Some of the criteria used to 
assess a unit are appropriate 
and measurable.  


• Assessments do not 
provide opportunities for 


students to use a variety 
of intelligences and 
learning modes to 
demonstrate their 
knowledge.  
• Assessments are often 
inappropriate for the grade 
level and do not consider 
learning differences within 
the class. 
• Assessments do not 
demonstrate mastery of 
stated objectives.  
• Development and use of 
assessments in the content 
area is minimal and is not 


aligned with state 
standards. 
• Development and use of 
assessments demonstrates 
no obvious correlation to 
the varied instructional 
strategies used.  
• Criteria used to assess a 
unit are inappropriate and 
not measurable.  







ELEMENT Competent (3 pts) 
Developing Competence (2 
pts) 


Unsatisfactory (1 pt) 


3. B. At appropriate 
intervals, student 
performance data is 
gathered and 
accurately analyzes 
student 
performance data 
and to guide 
instructional 
planning. 2 SC-CIT-
CF-2012.9 


• Analysis of Assessments 
Results. Teacher candidate 
regularly analyzes and uses 
assessment results to monitor, 
modify and/or enhance 
learning throughout the unit. 


• Teacher candidate occasionally 
analyzes and uses assessment 
results to monitor, modify 
and/or enhance learning. 


• Teacher candidate does 
not analyze and/or use 
assessment results to 
monitor, modify and/or 
enhance learning. 


3. C. Assessment 
data used to 
determine grades 
that accurately 
reflect student 


progress. 
SC-CIT-CF-2012.4 
SC-CIT-CF-2012.9 


• Record Keeping System 
Teacher candidate 
consistently utilizes a formal, 
clearly defined record keeping 
system for assessment. 


• Teacher candidate generally 
utilizes a formal record keeping 
system for assessment. 


• Teacher candidate does 
not regularly utilize a 
formal record keeping 
system for assessment 


 


The Citadel Professional Education Unit 
ADEPT APS 4-9 Observation Instrument 


 
Candidate Name:  ______________________________  Evaluator’s Name:  _______________________________ 


Subject:  __________________________________                   Lesson Title:  _______________________________ 


Date:  ______________                                 Time:  _____________________ 


Please circle the evaluation and provide comments that include evidence that the candidate has met the standards and include 


suggestions for improvement.  Ratings should be based on the candidate’s ability as compared with other beginning teachers. 


3 = Competent                   2 = Developing competence  1 = Unsatisfactory 


Domain 2:  Instruction and Domain 3:  Environment 


APS 4 - Establishing and Maintaining High Expectations for Learners - CF*-2012.23,6,7,8,9,10,11,14; NCATE 1c,1d,1g,3c  


4A 
The intern establishes, communicates, and 
maintains high expectations for student 
achievement. 


3 2 1 
Comments: 


4B 
The intern establishes, communicates, and 
maintains high expectations for student 
participation. 


3 2 1 


4C 
The intern helps students assume responsibility 
for their own participation and learning. 


3 2 1 


APS 5 - Using Instructional Strategies to Facilitate Learning - CF-2012.1,2,3,4,6,7,8,10,11,13; NCATE 1c,1f,1g,3c,4a 


5A The intern uses appropriate instructional 
strategies.  


3 2 1 
Comments: 


5B The intern uses a variety of instructional 
strategies. 


3 2 1 


5C The intern uses instructional strategies 
effectively. 


3 2 1 


APS 6 - Providing Content for Learners- CF-2012.1,4,5; NCATE 1a,1c,1f,1g,3c,4a 


 
6A 


The intern demonstrates a thorough command 
of the discipline that he or she teaches. 


3 2 1 
Comments: 


6B The intern provides appropriate content.  3 2 1 


6C 
The intern structures the content to promote 
meaningful learning. 


3 2 1 


  







APS 7 - Monitoring, Assessing, and Enhancing Learning - CF-2012.1,4,9; NCATE 1c,1f,1g,3c 


7A 
The intern continually monitors student 
learning during instruction by using a variety of 
informal and formal assessment strategies. 


3 2 1 
Comments: 


7B 
The intern enhances student learning by using 
information from informal and formal 
assessments to guide instruction. 


3 2 1 


7C 
The intern enhances student learning by 
providing appropriate instructional feedback to 
all students. 


3 2 1 


APS 8 - Maintaining an Environment that Promotes Learning - CF-2012.2,3,7,8,9,10,11,13,14; NCATE 1a,1c,1f,1g,3c 


8A 
The intern creates and maintains the physical 
environment of his or her classroom as a safe 
place that is conducive to learning. 


3 2 1 
Comments: 


8B 
The intern creates and maintains a positive 
affective climate in his or her classroom. 


3 2 1 


8C 
The intern creates and maintains a culture of 
learning in his or her classroom. 


3 2 1 


APS 9 - Managing the Classroom - CF-2012.2,3,4,6,7,8,9,10,11,13,14; NCATE`1C,1D,1F,3C 


 
9A 


The intern manages student behavior 
appropriately. 


3 2 1 
Comments: 


 
9B 


The intern makes maximal use of instructional 
time. 


3 2 1 


9C 
The intern manages essential non-instructional 
routines in an efficient manner. 


3 2 1 


*Conceptual Framework Alignment 
The Citadel – ADEPT Observation Instrument - APS 4-9 


Aligned with the June 14, 2006 S.C. State Department of Education ADEPT Guidelines, S.C. Regulation 43-205.1 and  


                         June 2009 SAFE-T Guide for Teachers and EvaluatorsRevised July 2009  


 


 
 


The Citadel Professional Education Unit 


Physical Education APS 4-9 


Candidate’s Name:  ___________________________________ Evaluator’s Name:__________________________ 
 
Subject:  _________________________________________        Lesson Title:  ____________________________ 
 
Date:  ______________               Time:  _____________________ 


Please circle the evaluation and provide comments that include evidence that the candidate has met the standards and  


include suggestions for improvement.  Ratings should be based on the candidate’s ability as compared with other beginning 


teachers. 


3 = Competent                   2 = Developing competence  1 = Unsatisfactory 


Domain 2:  Instruction and Domain 3:  Environment 


APS 4 - Establishing and Maintaining High Expectations for Learners 
NASPE/NCATE 1. Establishes, communicates, and maintains high expectations for student achievement and participation. 
Students are given opportunities and support to assume responsibility for their own learning. (6.1, 4.6) 


APS 
 


4A 
 


NASPE
/ 


NCATE 


 
6.1 


The intern establishes, communicates, and 
maintains high expectations for student 
achievement. 3 2 1 


Comments:   1. NASPE/NCATE Rubric Score     1     2     3 
 
 
 
 
 
 
 
 


4B 6.1 
The intern establishes, communicates, and 
maintains high expectations for student 
participation. 


3 2 1 


4C 
6.1 
4.6 


The intern helps students assume 
responsibility for their own participation and 
learning. 


3 2 1 


  







APS 5 - Using Instructional Strategies to Facilitate Learning 
NASPE/NCATE 2. Uses a variety of instructional strategies to actively engage all students. (4.4) 


5A 
 


4.4 
The intern uses appropriate instructional 
strategies.  


3 2 1 
Comments:   2. NASPE/NCATE Rubric Score   1      2      3 
 
 
 
 
 
 
 


5B 4.4 
The intern uses a variety of instructional 
strategies. 


3 2 1 


5C 4.4 


 
The intern uses instructional strategies 
effectively. 


3 2 1 


NASPE/NCATE 3. Develops and uses appropriate demonstrations and explanations that aid student learning. (4.2) 


4.2 


The TC provides effective demonstrations 
during instructional episodes. 


3 2 1 


Comments:   3. NASPE/NCATE Rubric Score     1     2     3 
 
 
 
 


NASPE/NCATE 4. Develops and uses appropriate instructional cues. (4.2) 


4.2 


The TC uses learning cues effectively to 
facilitate learning. 


3 2 1 


Comments:   4. NASPE/NCATE Rubric Score     1     2     3 
 
 
 
 


NASPE/NCATE 5. Uses instructional judgment in implementation of lessons. (4.4) 


4.4 


The TC makes appropriate instructional 
adjustments in response to student 
performance. 


3 2 1 


Comments:   5. NASPE/NCATE Rubric Score     1     2     3 
 
 
 
 
 


APS 6 - Providing Content for Learners 
NASPE/NCATE 6. Implements effective instruction for students using knowledge of content and appropriate 
standards.(3.2, 3.3) 


 
6A 


 
The intern demonstrates a thorough command 
of the discipline that he or she teaches. 


3 2 1 
Comments:   6. NASPE/NCATE Rubric Score     1     2     3 
 
 
 
 
 
 
 


6B 3.3 The intern provides appropriate content.  3 2 1 


 3.2 
The TC delivers content aligned with 
standards. 


3 2 1 


 3.3 
The TC delivers lesson content aligned to 
lesson objectives. 


3 2 1 


NASPE/NCATE 7. Plan and implement progressive and sequential instruction that addresses the diverse needs of all 
students. (3.6) 


6C 3.6 
The intern structures the content to promote 
meaningful learning. 


3 2 1 
Comments:   7. NASPE/NCATE Rubric Score     1    2      3 
 
 
 
 
 
 
 


 3.6 
The TC implements progressive and logically 
sequenced tasks. 


3 2 1 


 3.6 


The TC delivers effective set induction and 
lesson closure. 3 2 1 


NASPE/NCATE 8. Uses appropriate voice tone and inflection to deliver instruction effectively. (4.1) 


4.1 


The TC delivers instruction with poise and 
appropriate voice tone. 
 
 


3 2 1 


Comments:   8. NASPE/NCATE Rubric Score     1     2     3 
 
 
 


APS 7 - Monitoring, Assessing, and Enhancing Learning 
NASPE/NCATE 9. Uses a variety of assessments to demonstrate student learning and to modify instruction as needed. 
(5.1, 5.2, 5.3) 


7A 
 


5.2 
The intern continually monitors student 
learning during instruction by using a variety 
of informal and formal assessment strategies. 


3 2 1 
Comments:  9. NASPE/NCATE Rubric Score     1     2     3 
 
 
 
 
 


7B 
5.1, 
5.2, 
5.3 


The intern enhances student learning by using 
information from informal and formal 
assessments to guide instruction. 


3 2 1 


  







NASPE/NCATE 10. Analyze skills and performance concepts and provide effective instructional feedback for skill 
acquisition, student learning, and motivation. (4.3) 


7C 4.3 


The intern enhances student learning by 
providing appropriate instructional feedback to 
all students. 3 2 1 


Comments:   10. NASPE/NCATE Rubric Score    1    2     3 
 
 
 
 


APS 8 - Maintaining an Environment that Promotes Learning 
NASPE/NCATE 11. Creates and maintains a positive and safe environment conducive to learning. (4.5) 


8A 
 


4.5 
The intern creates and maintains the physical 
environment of his or her classroom as a safe 
place that is conducive to learning. 


3 2 1 
Comments:  11. NASPE/NCATE Rubric Score    1    2      3 
 
 
 
 
 
 


8B 4.5 
The intern creates and maintains a positive 
affective climate in his or her classroom. 


3 2 1 


8C 4.5 
The intern creates and maintains a culture of 
learning in his or her classroom. 


3 2 1 


APS 9 - Managing the Classroom 
NASPE/NCATE 12. Establishes and maintains effective rules, procedures, and routines. (4.5) 


 
9A 
 


4.5 
The intern manages student behavior 
appropriately. 3 2 1 


Comments:   12. NASPE/NCATE Rubric Score    1    2     3 
 
 
 
 


9B 
 


4.5 
The intern makes maximal use of instructional 
time. 


3 2 1 


NASPE/NCATE 13. Provides for smooth transitions between activities. (4.5) 


9C 4.5 


The intern manages essential non-instructional 
routines in an efficient manner. 


3 2 1 


Comments:  13. NASPE/NCATE Rubric Score    1     2     3 
 
 
 


NASPE/NCATE 14. Promotes positive, collaborative peer interactions. (4.6) 


4.6 


The TC uses strategies which require students 
to work collaboratively and encourages 
positive peer interactions. 


3 2 1 


Comments:   14. NASPE/NCATE Rubric Score    1    2     3 
 
 
 


NASPE/NCATE 15. Integrates technology appropriately into teaching and learning. (3.7) 


3.7 


The TC integrates learning experiences that 
require student use of technology. 


3 2 1 


Comments:  15. NASPE/NCATE Rubric Score   1    2   3   
NA 
 
 
 


 
The Citadel Professional Education Unit 


ADEPT - APS 10 Evaluation 
 
Candidate Name:  ___________________________________________________________ 
 
Cooperating Teacher signature:  ____________________________________________  Date:  ______________ 


 


Note:  Evidence to be provided by teacher candidate and verified by cooperating teacher.   


 This signed form is to be given to the College Supervisor at the final conference. 


3 = Competent – Documented evidence for all 5 areas of ADEPT Performance Standard 10     


2 = Developing competence– Documented evidence for 4 areas of ADEPT Performance Standard 10      


1 = Unsatisfactory - Documented evidence for 3 or fewer areas of ADEPT Performance Standard 10   


 


Domain 4: Professionalism 


APS 10 - Fulfilling Professional Responsibilities – NCATE-1c, 1d, 1f, 3c, 4a 


10A    The intern is an advocate for the students.  


Key Elements:  


o works effectively with colleagues to help determine and 
meet individual student needs; and 


o establishes appropriate professional relationships with 
others outside of the school to support the well-being of 
students. 


Comments: 
 







CF-2012.14 Rating 3 2 1 


10B   The intern works to achieve organizational goals in order to make 
the entire school a positive and productive learning environment for 
the students.  


Key Elements:  


o is an active contributor to school initiatives; and 
o supports school-related organizations and activities. 


Comments: 
 


CF-2012.11, 13                                       Rating 3 2 1 


10C   The intern is an effective communicator. 


Key Elements:  


o uses clear and correct oral and written language; and 
o communicates effectively and regularly with parents. 


Comments: 
 


CF-2012.11, 13, 14                                  Rating  3 2 1 


10D   The intern exhibits professional demeanor and behavior. 


Key Elements:  


o maintains all required professional credentials; 
o adheres to all Standards of Conduct for South Carolina 


Educators and maintains ethical standards; and 
o demonstrates self-management skills (e.g., responsibility, 


initiative, time management, appearance) and a high 
quality of work (e.g., completing required tasks in an 
accurate, timely, and effective manner). 


Comments: 
 


CF-2012.12, 15                                       Rating 3 2 1 


10E   The intern is an active learner. 


Key Elements:  


o accurately identifies his or her own professional strengths 
and weaknesses;  


o sets appropriate professional development goals; and 
o regularly seeks out, participates in, and contributes to 


activities that promote collaboration and that support his 
or her continued professional growth. 


Comments: 
 


CF-2012.5, 6, 10                                     Rating  3 2 1 


 
 


The Citadel - Fulfilling Professional Responsibilities report form – ADEPT 10 


Aligned with the June 14, 2006 S.C. State Department of Education ADEPT Guidelines, S.C. Regulation 43-205.1 and  


June 2009 SAFE-T Guide for Teachers and Evaluator  Revised July 2009  


 








Appendix I 


The Mission of The Citadel 


 


As a higher education institution, The Citadel’s mission is to educate and develop our students to become principled leaders in all 


walks of life by instilling the core values of The Citadel in a disciplined and intellectually challenging environment. 


 


The Citadel’s Core Values 


 


Honor:  Adhering to the Honor Code of The Citadel.  A cadet “will not lie, cheat or steal, nor tolerate those who do.” The 


commitment to honor extends beyond the gates of The Citadel and is a life-long obligation to moral and ethical behavior. In addition, 


honor includes integrity, “doing the right thing when no one is watching.” Finally, honorable behavior includes exercising the moral 


courage to “do the right thing when everyone is watching.” The Honor Code is the foundation of our academic enterprise. 


 


Duty:  Accepting and accomplishing the responsibilities assigned to me. At The Citadel, my primary duty is to perform academically 


and then to perform as a member of the Corps of Cadets and the campus community. I accept the consequences associated with my 


performance and actions. Once I have held myself accountable for my actions, then I will hold others accountable for their actions. 


Finally, duty means that others can depend on me to complete my assignments and to assist them with their assignments. Duty is also 


a call to serve others before self. 


 


Respect: Treating other people with dignity and worth - the way you want others to treat you. Respect for others eliminates any form 


of prejudice, discrimination, or harassment (including but not limited to rank, position, age, race, color, gender, sexual orientation, 


national origin, religion, physical attributes, etc.). In addition, respect for others means to respect the positions of those in authority 


which include faculty, staff, administrators, active duty personnel, and the leadership of the Corps of Cadets. Finally, respect includes 


a healthy respect for one’s self. 


 


The Citadel’s Conceptual Framework: 
Knowledgeable…Reflective…Ethical… Principled Educational Leaders…. 


The Citadel’s Core Values 
Achieving excellence in the education and 


development of principled leaders. 


Knowledgeable…  


1. Have mastered the subject matter of their field of professional study and practice Duty 


2. Utilize the knowledge gained from developmental and learning theories to establish 


and implement an educational program that is varied, creative, and nurturing 


Duty 


3. Model instructional and leadership theories of best practice Duty 


Honor 


  







Appendix I 


4. Integrate appropriate technology to enhance learning Duty 


Honor 


5. Demonstrate a commitment to lifelong learning Duty 


Reflective…  


6. Develop and describe their philosophy of education and reflect upon its impact in 


the teaching and learning environment 


Duty 


Honor 


Respect 


7. Develop and manage meaningful educational experiences that address the needs of 


all learners with respect for their individual and cultural experiences 


Duty 


Honor 


Respect 


8. Construct, foster, and maintain a learner-centered environment in which all learners 


contribute and are actively engaged 


Duty 


Honor 


Respect 


9. Apply their understanding of both context and research to plan, structure, facilitate 


and monitor effective teaching and learning in the context of continual assessment 


Duty  


Honor 


Respect 


10. Reexamine their practice by reflectively and critically asking questions and seeking 


answers 


Duty  


Honor 


Respect 


Ethical…  


11. Demonstrate commitment to a safe, supportive, learning environment Duty 


Honor  


Respect 


12. Embrace and adhere to appropriate professional codes of ethics Duty 


Honor 


Respect 


13. Value diversity and exhibit a caring, fair, and respectful attitude and respect  toward 


all cultures 


Duty 


Honor 


Respect 


14. establish rapport with students, families, colleagues, and communities Duty 


Honor 


Respect 


15. Meet obligations on time, dress professionally, and use language appropriately  Duty 


 








Alignment of Conceptual Framework to Initial Teacher Education Programs 


 


1 


 


South Carolina – 


Citadel School of 


Education 


Conceptual 


Framework 


NCATE 


National 


Science 


Teachers 


Association 


(NSTA) 


National 


Association for 


Sport and 


Physical 


Education 


(NASPE) 


National 


Council for 


the Social 


Studies 


(NCSS) 


Interstate 


New Teacher 


Assessment 


and Support 


Consortium 


South Carolina 


ADEPT 


National 


Board of 


Professional 


Teaching 


Standards 


(NBPTS) 


National Council of 


Teachers of 


Mathematics 


(NCTM) 


National 


Council of 


Teachers of 


English  


(NCTE) 


SC-CIT-CF-12.1 
Have mastered the 


subject matter of their 


field of professional 


study and practice. 


(SC-CIT-CF-06.1) 


 


1.a 


1.b 


1.c 


1.e 


1.g 


3.c  


NSTA-2006.1 


NSTA-2006.7 


NSTA-2006.9 


NSTA-2006.10 


NASPE-2008.1 


NASPE-2008.2 


NASPE-2008.3 


NASPE-2008.4 


NCSS.1.1 


NCSS.1.2 


NCSS.1.3 


NCSS.1.4 


NCSS.1.5 


NCSS.1.6 


NCSS.1.7 


NCSS.1.8 


NCSS.1.9 


NCSS.1.10 


NCSS.2.1 


NCSS.2.2 


NCSS.2.3 


NCSS.2.4 


NCSS.2.5 


INTASC.4 


INTASC.5 


INTASC.6 


INTASC.7 


INTASC.8 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.2 


SC-ADEPT-06.APS.3 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.6 


SC-ADEPT-06.APS.7 


SC-ADEPT-06.APS.10 


NBPTS.1 


NBPTS.2 


NBPTS.3 


NBPTS.4 


 


NCTM-2003.MID.1 


NCTM-2003.MID.2 


NCTM-2003.MID.3 


NCTM-2003.MID.4 


NCTM-2003.MID.5 


NCTM-2003.MID.6 


NCTM-2003.MID.7 


NCTM-2003.MID.8 


NCTM-2003.MID.9 


NCTM-2003.MID.10 


NCTM-2003.MID.11 


NCTM-2003.MID.12 


NCTM-2003.MID.13 


NCTM-2003.MID.14 


NCTM-2003.MID.15 


NCTM-2003.MID.16 


NCTM-2003.SEC.1 


NCTM-2003.SEC.2 


NCTM-2003.SEC.3 


NCTM-2003.SEC.4 


NCTM-2003.SEC.5 


NCTM-2003.SEC.6 


NCTM-2003.SEC.7 


NCTM-2003.SEC.8 


NCTM-2003.SEC.9 


NCTM-2003.SEC.10 


NCTM-2003.SEC.11 


NCTM-2003.SEC.12 


NCTM-2003.SEC.13 


NCTM-2003.SEC.14 


NCTM-2003.SEC.15 


NCTM-2003.SEC.16 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.3 


NCTE-2003.4 


 


          







Alignment of Conceptual Framework to Initial Teacher Education Programs 


 


2 


 


South Carolina – 


Citadel School of 


Education 


Conceptual 


Framework 


NCATE 


National 


Science 


Teachers 


Association 


(NSTA) 


National 


Association for 


Sport and 


Physical 


Education 


(NASPE) 


National 


Council for 


the Social 


Studies 


(NCSS) 


Interstate 


New Teacher 


Assessment 


and Support 


Consortium 


South Carolina 


ADEPT 


National 


Board of 


Professional 


Teaching 


Standards 


(NBPTS) 


National Council of 


Teachers of 


Mathematics 


(NCTM) 


National 


Council of 


Teachers of 


English  


(NCTE) 


SC-CIT-CF-12.2 


Utilize the knowledge 


gained from 


developmental and 


learning theories to 


establish and 


implement an 


educational program 


that is varied, creative, 


and nurturing. 


(SC-CIT-CF-06.2 & 4) 


 


1.b 


1.c 


1.d 


1.e 


1.f 


1.g 


4.a 


NSTA-2006.1 


NSTA-2006.2 


NSTA-2006.3 


NSTA-2006.4 


NSTA-2006.5 


NSTA-2006.6 


NSTA-2006.7 


NSTA-2006.8 


NSTA-2006.9 


NSTA-2006.10 


NASPE-2008.1 


NASPE-2008.2 


NASPE-2008.3 


NASPE-2008.4 


NASPE-2008.5 


NCSS.1.1 


NCSS.1.2 


NCSS.1.3 


NCSS.1.4 


NCSS.1.5 


NCSS.1.6 


NCSS.1.7 


NCSS.1.8 


NCSS.1.9 


NCSS.1.10 


NCSS.2.1 


NCSS.2.2 


NCSS.2.3 


NCSS.2.4 


NCSS.2.5 


INTASC.1 


INTASC.2 


INTASC.3 


INTASC.4 


INTASC.5 


INTASC.6 


INTASC.7 


INTASC.8 


INTASC.9 


INTASC.10 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.2 


SC-ADEPT-06.APS.3 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


NBPTS.1 


NBPTS.2 


NBPTS.3 


NBPTS.4 


NBPTS.5 


NCTM-2003.MID.3 


NCTM-2003.MID.7 


NCTM-2003.MID.16 


NCTM-2003.SEC.3 


NCTM-2003.SEC.7 


NCTM-2003.SEC.16 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.3 


NCTE-2003.4 


 


SC-CIT-CF-12.3 


model instructional 


and leadership theories 


of best practice; 


(SC-CIT-CF-06.3) 


 


1.c 


1.d 


1.e 


3.c 


NSTA-2006.2 


NSTA-2006.3 


NSTA-2006.4 


NSTA-2006.5 


NSTA-2006.6 


NSTA-2006.7 


NSTA-2006.8 


NSTA-2006.9 


NASPE-2008.1 


NASPE-2008.2 


NASPE-2008.3 


NASPE-2008.4 


NASPE-2008.5 


NASPE-2008.6 


 


NCSS.1.1 


NCSS.1.2 


NCSS.1.3 


NCSS.1.4 


NCSS.1.5 


NCSS.1.6 


NCSS.1.7 


NCSS.1.8 


NCSS.1.9 


NCSS.1.10 


NCSS.2.1 


NCSS.2.2 


NCSS.2.3 


NCSS.2.4 


NCSS.2.5 


INTASC.3 


INTASC.4 


INTASC.5 


INTASC.7 


INTASC.8 


 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.2 


SC-ADEPT-06.APS.3 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


NBPTS.1 


NBPTS.2 


NBPTS.3 


NBPTS.4 


NCTM-2003.MID.3 


NCTM-2003.MID.7 


NCTM-2003.MID.16 


NCTM-2003.SEC.3 


NCTM-2003.SEC.7 


NCTM-2003.SEC.16 


 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.3 


NCTE-2003.4 


 


SC-CIT-CF-12.4 


Integrate appropriate 


technology to enhance 


1.b 


1.c 


1.e 


NSTA-2006.1 


NSTA-2006.2 


NSTA-2006.3 


NASPE-2008.3 


NASPE-2008.4 


NASPE-2008.5 


NCSS.1.8 INTASC.4 


INTASC.5 


INTASC.6 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.2 


SC-ADEPT-06.APS.3 


NBPTS.2 


NBPTS.3 


NCTM-2003.MID.6 


NCTM-2003.SEC.6 


NCTE-2003.1 


NCTE-2003.3 


NCTE-2003.4 







Alignment of Conceptual Framework to Initial Teacher Education Programs 


 


3 


 


South Carolina – 


Citadel School of 


Education 


Conceptual 


Framework 


NCATE 


National 


Science 


Teachers 


Association 


(NSTA) 


National 


Association for 


Sport and 


Physical 


Education 


(NASPE) 


National 


Council for 


the Social 


Studies 


(NCSS) 


Interstate 


New Teacher 


Assessment 


and Support 


Consortium 


South Carolina 


ADEPT 


National 


Board of 


Professional 


Teaching 


Standards 


(NBPTS) 


National Council of 


Teachers of 


Mathematics 


(NCTM) 


National 


Council of 


Teachers of 


English  


(NCTE) 


learning. (SC-CIT-CF-


06.5) 


3.c 


 


NSTA-2006.4 


NSTA-2006.5 


NSTA-2006.6 


NSTA-2006.8  


 INTASC.7 


INTASC.8 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.6 


SC-ADEPT-06.APS.7 


 


SC-CIT-CF-12.5 


demonstrate a 


commitment to 


lifelong learning. (SC-


CIT-CF-06.6) 


1.g NSTA-2006.1 


NSTA-2006.2 


NSTA-2006.3 


NSTA-2006.4 


NSTA-2006.6 


NSTA-2006.7 


NSTA-2006.10 


NASPE-2008.5  INTASC.9 


INTASC.10 


SC-ADEPT-06.APS.6 


SC-ADEPT-06.APS.10 


NBPTS.1 


NBPTS.2 


NBPTS.4 


NBPTS.5 


NCTM-2003.MID.7 


NCTM-2003.SEC.7 


NCTE-2003.2 


 


SC-CIT-CF-12.6 


develop and describe 


their philosophy of 


education and reflect 


upon its impact in the 


teaching and learning 


environment; (SC-


CIT-CF-06.7) 


1.g 


4.a 


NSTA-2006.2 


NSTA-2006.3 


NSTA-2006.4 


NSTA-2006.10 


NASPE-2008.3 


NASPE-2008.5 


 


NCSS.1.4 


NCSS.1.5 


INTASC.3 


INTASC.4 


INTASC.5 


INTASC.7 


INTASC.8 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


NBPTS.1 


NBPTS.2 


NBPTS.4 


NCTM-2003.MID.7 


NCTM-2003.MID.16 


NCTM-2003.SEC.7 


NCTM-2003.SEC.16 


 


NCTE-2003.2 


NCTE-2003.4 


SC-CIT-CF-12.7 


develop and manage 


meaningful 


educational 


experiences that 


address the needs of 


all learners with 


respect for their 


individual and cultural 


characteristics; (SC-


CIT-CF-06.8) 


1.b 


1.c  


1.d 


1.f  


3.c  


4.a 


NSTA-2006.2 


NSTA-2006.3 


NSTA-2006.4 


NSTA-2006.7 


NSTA-2006.9 


NASPE-2008.2 


NASPE-2008.3 


NASPE-2008.4 


NASPE-2008.5 


 


NCSS.1.1 


NCSS.1.4 


NCSS.1.5 


INTASC.1 


INTASC.2 


INTASC.3 


INTASC.4 


INTASC.5 


INTASC.7 


INTASC.8 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.2 


SC-ADEPT-06.APS.3 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


NBPTS.1 


NBPTS.2 


NBPTS.3 


NCTM-2003.MID.7 


NCTM-2003.MID.16 


NCTM-2003.SEC.7 


NCTM-2003.SEC.16 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.3 


NCTE-2003.4 


 


SC-CIT-CF-12.8 


construct, foster, and 


maintain a learner-


1.c 


1.d 


1.g 


NSTA-2006.2 


NSTA-2006.3 


NSTA-2006.4 


NASPE-2008.2 


NASPE-2008.3 


NASPE-2008.4 


NCSS.1.4 


NCSS.1.5 


INTASC.2 


INTASC.3 


INTASC.4 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.2 


SC-ADEPT-06.APS.3 


NBPTS.1 


NBPTS.2 


NBPTS.3 


NCTM-2003.MID.7 


NCTM-2003.MID.16 


NCTM-2003.SEC.7 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.4 
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South Carolina – 


Citadel School of 


Education 


Conceptual 


Framework 


NCATE 


National 


Science 


Teachers 


Association 


(NSTA) 


National 


Association for 


Sport and 


Physical 


Education 


(NASPE) 


National 


Council for 


the Social 


Studies 


(NCSS) 


Interstate 


New Teacher 


Assessment 


and Support 


Consortium 


South Carolina 


ADEPT 


National 


Board of 


Professional 


Teaching 


Standards 


(NBPTS) 


National Council of 


Teachers of 


Mathematics 


(NCTM) 


National 


Council of 


Teachers of 


English  


(NCTE) 


centered environment 


in which all learners 


contribute and are 


actively engaged; (SC-


CIT-CF-06.9) 


3.c 


4.a 


NSTA-2006.6 


NSTA-2006.8 


NSTA-2006.9 


NASPE-2008.5 


 


INTASC.5 


INTASC.7 


INTASC.8 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


NCTM-2003.SEC.16 


 


 


SC-CIT-CF-12.9 


apply their 


understanding of both 


context and research to 


plan, structure, 


facilitate, and monitor 


effective teaching and 


learning in the context 


of continual 


assessment; (SC-CIT-


CF-06.10) 


1.c 


1.d 


1.e 


1.g 


3.c 


4.a 


NSTA-2006.2 


NSTA-2006.3 


NSTA-2006.4 


NSTA-2006.6 


NSTA-2006.8 


 


NASPE-2008.3 


NASPE-2008.4 


NASPE-2008.5 


 INTASC.3 


INTASC.4 


INTASC.5 


INTASC.7 


INTASC.8 


 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.3 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


NBPTS.1 


NBPTS.2 


NBPTS.3 


NBPTS.4 


NCTM-2003.MID.16 


NCTM-2003.SEC.16 


 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.3 


NCTE-2003.4 


 


SC-CIT-CF-12.10 


Reexamine their 


practice by reflectively 


and critically asking 


questions and seeking 


answers. (SC-CIT-CF-


06.11) 


1.a 


1.c 


1.f 


3.c 


NSTA-2006.2 


NSTA-2006.3 


NSTA-2006.4 


NSTA-2006.8 


NSTA-2006.10 


NASPE-2008.3 


NASPE-2008.4 


NASPE-2008.5 


 


 INTASC.3 


INTASC.4 


INTASC.5 


INTASC.7 


INTASC.9 


INTASC.10 


 


 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.2 


SC-ADEPT-06.APS.3 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


SC-ADEPT-06.APS.10 


NBPTS.1 


NBPTS.2 


NBPTS.4 


NBPTS.5 


NCTM-2003.MID.3 


NCTM-2003.MID.7 


NCTM-2003.MID.16 


NCTM-2003.SEC.3 


NCTM-2003.SEC.7 


NCTM-2003.SEC.16 


 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.4 


SC-CIT-CF-12.11 


demonstrate 


commitment to a safe, 


supportive learning 


environment; (SC-


CIT-CF-06.13) 


1.d 


1.f 


1.g 


3.c 


4.a 


NSTA-2006.3 


NSTA-2006.4 


NSTA-2006.6 


NSTA-2006.9 


NASPE-2008.2 


NASPE-2008.3 


NASPE-2008.4 


NASPE-2008.5 


 


NCSS.1.1 


NCSS.1.4 


NCSS.1.5 


INTASC.3 


INTASC.4 


INTASC.5 


INTASC.9 


INTASC.10 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


SC-ADEPT-06.APS.10 


NBPTS.1 


NBPTS.2 


NBPTS.3 


NCTM-2003.MID.16 


NCTM-2003.SEC.16 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.4 


SC-CIT-CF-12.12 


Embrace and adhere to 


appropriate 


1.f 


1.g 


3.c 


NSTA-2006.10 NASPE-2008.6 


 


 INTASC.9 


INTASC.10 


SC-ADEPT-06.APS.10  NCTM-2003.MID.7 


NCTM-2003.SEC.7 


 


NCTE-2003.2 
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South Carolina – 


Citadel School of 


Education 


Conceptual 


Framework 


NCATE 


National 


Science 


Teachers 


Association 


(NSTA) 


National 


Association for 


Sport and 


Physical 


Education 


(NASPE) 


National 


Council for 


the Social 


Studies 


(NCSS) 


Interstate 


New Teacher 


Assessment 


and Support 


Consortium 


South Carolina 


ADEPT 


National 


Board of 


Professional 


Teaching 


Standards 


(NBPTS) 


National Council of 


Teachers of 


Mathematics 


(NCTM) 


National 


Council of 


Teachers of 


English  


(NCTE) 


professional codes of 


ethics 


SC-CIT-CF-12.13 


Value diversity and 


exhibit a caring, fair, 


honest, responsible, 


and respectful attitude;  


(SC-CIT-CF-06.14 & 


16) 


1.c 


1.d 


1.g 


3.c 


4.a 


NSTA-2006.7 


NSTA-2006.9 


NASPE-2008.2 


NASPE-2008.3 


NASPE-2008.4 


 


NCSS.1.1 


NCSS.1.4 


NCSS.1.5 


INTASC.3 


INTASC.4 


INTASC.5 


INTASC.9 


INTASC.10 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.5 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


SC-ADEPT-06.APS.10 


NBPTS.1 


NBPTS.2 


NBPTS.3 


NCTM-2003.MID.7 


NCTM-2003.MID.16 


NCTM-2003.SEC.7 


NCTM-2003.SEC.16 


 


NCTE-2003.1 


NCTE-2003.2 


NCTE-2003.4 


SC-CIT-CF-12.14 


establish rapport with 


students, families, 


colleagues, and 


community; (SC-CIT-


CF-06.15) 


1.d  


1.f  


3.c 


4.a 


NSTA-2006.7 


NSTA-2006.9 


NSTA-2006.10 


NASPE-2008.3 


NASPE-2008.4 


NASPE-2008.5 


NASPE-2008.6 


 


NCSS.1.1 


NCSS.1.4 


NCSS.1.5 


INTASC.9 


INTASC.10 


SC-ADEPT-06.APS.1 


SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.8 


SC-ADEPT-06.APS.9 


SC-ADEPT-06.APS.10 


NBPTS.1 


NBPTS.4 


NBPTS.5 


NCTM-2003.MID.3 


NCTM-2003.MID.7 


NCTM-2003.MID.16 


NCTM-2003.SEC.3 


NCTM-2003.SEC.7 


NCTM-2003.SEC.16 


NCTE-2003.2 


NCTE-2003.4 


SC-CIT-CF-12.15 


exhibit prompt regular 


attendance, wear 


professional attire, and 


communicate in 


standard English. (SC-


CIT-CF-06.17) 


1.g 


3.c 


NSTA-2006.10 NASPE-2008.4 


NASPE-2008.6 


 INTASC.9 


INTASC.10 


SC-ADEPT-06.APS.10   NCTE-2003.1 


 








SOE Teaching Assessment Rubric Physical Education - APS 4-9 - PE 


Physical 


Education - APS 


4-9 - PE 


Unacceptable (1 pt)  Acceptable (2 pts)  Target (3 pts)  


1. Establishes, 


communicates, 


and maintains 


high expectations 


for student 


achievement and 


participation. (1, 


6%) NASPE-INI-


2008.6.1 SC-


ADEPT-06.4.A 


SC-ADEPT-


06.4.B SC-


ADEPT-06.4.C  


The teacher candidate does not 


communicate and/or design 


experiences that encourage 


student participation and 


learning in a challenging, yet 


supportive environment. 


Students do not recognize their 


role in the learning environment 


and the teacher candidate’s 


expectations for achievement. 


The teacher candidate 


communicates and designs 


some experiences that 


encourage student 


participation and learning in a 


challenging, yet supportive 


environment. Students 


recognize their role in the 


learning environment and the 


teacher candidate’s 


expectations for achievement. 


The teacher candidate 


consistently communicates 


and designs experiences 


that require student 


participation and learning 


in a challenging, yet 


supportive environment. 


Students assume 


responsibility for their role 


in the learning 


environment and the 


teacher candidate’s 


expectations for 


achievement. 


2. Uses a variety 


of instructional 


strategies to 


actively engage all 


students. (1, 6%) 


NASPE-INI-


2008.4.4 SC-


ADEPT-06.5.A 


SC-ADEPT-


06.5.B SC-


ADEPT-06.5.C  


Rarely demonstrates the use of 


multiple strategies to engage 


students in lessons. Only one 


instructional approach is used in 


the lesson. TC does not use 


effective demonstrations or link 


practice tasks to lesson 


objectives. TC uses only large 


group activities that limit the 


number of practice opportunities 


for students. TC fails to use 


small sided games or makes 


limited use of available 


equipment. TC has excess wait 


time during the lesson. 


Effectively and frequently 


employs multiple instructional 


strategies to engage students. 


At least three instructional 


approaches including direct 


and indirect instructional 


formats are used in the lesson. 


TC uses effective 


demonstrations and links 


practice tasks directly to 


lesson objectives. TC uses 


small sided games to increase 


practice the number of 


practice opportunities for 


students. TC makes effective 


use of available equipment 


and space. TC minimizes wait 


time. 


Effectively and 


consistently employs 


multiple instructional 


strategies (more than three) 


including direct and 


indirect approaches to 


engage all students. TC 


uses multiple 


demonstrations during the 


lesson and links all 


practice tasks to specific 


lesson objectives. TC 


consistently uses small or 


modified games to provide 


practice opportunities for 


all students. TC extends 


tasks up or down to ensure 


practice opportunities for 


all skill levels and teaches 


by invitation. 


3. Develops and 


uses appropriate 


demonstrations 


and explanations 


that aid student 


learning. (1, 6%) 


NASPE-INI-


2008.4.2  


TC incorrectly demonstrates the 


skill and does not identify 


critical elements of the skill. 


Explanations are either too long 


or too short for the 


developmental levels of 


students. Demonstrations or 


explanations are given only 


once during the lesson. 


TC correctly demonstrates the 


skill or has a student 


demonstrate the skill. TC 


identifies critical elements of 


the skill during the 


demonstration. Explanations 


are brief and appropriate for 


the developmental levels of 


students. Demonstrations and 


explanations are repeated at 


least twice during the lesson. 


TC repeatedly 


demonstrates the skill. 


Explanations are brief and 


specific and only identify 


the most important 


elements of the skill. 


Demonstrations are 


repeated after students 


have the opportunity to 


practice the skill. Skill 


cues are instructional 







Physical 


Education - APS 


4-9 - PE 


Unacceptable (1 pt)  Acceptable (2 pts)  Target (3 pts)  


prompts based on the 


explanation and 


demonstration of the skill. 


4. Develops and 


uses appropriate 


instructional cues. 


(1, 6%) NASPE-


INI-2008.4.2  


TC provides either too few or 


too many instructional cues or 


prompts for the developmental 


level of students. Instructional 


cues are incorrect or do not 


identify key elements of the 


skill/strategies. 


TC creates instructional cues 


or prompts that identify key 


elements of the 


skill/strategies. Number of 


instructional cues/prompts is 


appropriate for the 


developmental level of 


students. TC repeats the 


cues/prompts at least three 


times during the lesson. 


TC creates innovative 


instructional cues/prompts 


to facilitate learning 


including such things as 


rhymes or finding ways to 


make abstract concepts 


concrete (e.g., summary 


cues). TC consistently 


(more than 3) repeats the 


instructional cues/prompts 


during the lesson. 


5. Uses 


instructional 


judgment in 


implementation of 


lessons. (1, 6%) 


NASPE-INI-


2008.4.4  


Displays minimal instructional 


judgment in adjusting 


instruction in response to 


student needs and/or 


environmental variables. TC 


does not demonstrate flexibility 


in the lesson or with students by 


remaining on script without 


regard to student responses. TC 


does not adjust learning tasks by 


either refining, or extending task 


up or down. 


Displays some instructional 


judgment by making 


appropriate instructional 


adjustments in response to 


student performance and/or 


other variables. TC 


demonstrates flexibility in the 


lesson or with students by 


adjusting the lesson to the 


changing environment based 


on student responses. TC 


demonstrates such behaviors 


as extending task up or down 


based on student responses or 


adding tasks to the lesson. 


Displays an outstanding 


level of instructional 


judgment by making 


appropriate instructional 


adjustments in response to 


student performance and/or 


other variables. TC 


demonstrates flexibility 


and creativity when 


adjusting the lesson based 


on student responses. TC 


consistently refines or 


extends task up or down 


based on student 


responses. TC adds or 


subtracts learning 


experiences based on 


student responses. 


6. Implements 


effective 


instruction for 


students using 


knowledge of 


content and 


appropriate 


standards. (1, 6%) 


NASPE-INI-


2008.3.2 NASPE-


INI-2008.3.3 SC-


ADEPT-06.6.A 


SC-ADEPT-


06.6.B  


Knowledge of content is 


minimal and/or instruction is not 


adequate to meet the standards. 


Objectives are not directly or 


indirectly aligned with 


state/national standards. 


Objectives are developmentally 


inappropriate for students’ 


abilities or skill levels. Tasks in 


lesson are incongruent with 


objectives. TC demonstrates 


weak knowledge of the content 


by planning inappropriate or 


poorly aligned learning 


experiences. Objectives are not 


Objective, instruction, and 


practice tasks can be directly 


linked to the identified 


state/national standard. 


Chosen class content, 


instructional approach, and 


learning tasks can be linked to 


student mastery of 


state/national standards. 


Objectives are 


developmentally appropriate, 


measurable, and performance-


based. Tasks in lesson are 


congruent with objectives and 


aligned with state/national 


Lesson reflects an in-depth 


knowledge of the content 


in the discipline. All 


objectives are 


developmentally 


appropriate, measurable, 


and performance-based 


and contain a criterion. 


Lessons extend the 


requirements of the 


standards through 


instructional and practice 


tasks. Standards are 


thoroughly addressed 


within the lesson and 







Physical 


Education - APS 


4-9 - PE 


Unacceptable (1 pt)  Acceptable (2 pts)  Target (3 pts)  


measurable and performance-


based. 


standards. mastery of lesson content 


has the potential to lead to 


student achievement of 


state/national standard. 


Tasks in lesson are 


congruent with objectives 


and TC identifies the 


state/national standard 


being addressed. 


7. Plan and 


implement 


progressive and 


sequential 


instruction that 


addresses the 


diverse needs of 


all students. (1, 


6%) NASPE-INI-


2008.3.6 SC-


ADEPT-06.6.C  


TC does not plan for or is 


unable to effectively implement 


a quality set induction.  


The sequence of lesson tasks 


may be illogical, with gaps in 


progressions. Tasks are arranged 


randomly in the lesson with 


steps between progressions 


either too large or too small to 


facilitate skill development.  


Application tasks are absent or 


minimal.  


Lesson closure is inadequate or 


not provided.  


TC plans and implements a set 


induction designed to 


stimulate student interest or 


relate content to previous 


learning.  


The sequence of lesson tasks 


is logical, with few gaps in 


progressions. 


Learning/practice tasks are 


arranged in sequential and 


progressive steps to facilitate 


learning.  


Opportunities for application 


(at least 2) of learning are 


appropriate and logically 


sequenced.  


Lesson closure relates to 


lesson objectives. 


TC plans and effectively 


delivers a set induction 


which serves to stimulate 


student interest and relates 


content to previous 


learning.  


Appropriate 


learning/practice tasks are 


progressive and allow 


students to begin and end 


at different levels based on 


individual readiness.  


Progressions include 


sequential and progressive 


opportunities for 


application of learning (2 


or more tasks).  


A quality closure related to 


lesson objectives which 


incorporates a check for 


understanding is provided.  


8. Uses 


appropriate voice 


tone and inflection 


to deliver 


instruction 


effectively. (1, 


6%) NASPE-INI-


2008.4.1  


Delivery of instruction lacks 


poise and/or appropriate voice 


tone and inflection. Candidate 


appears uncomfortable teaching. 


TC consistently (over 5 times 


per lesson) makes mistakes in 


grammar or uses inappropriate 


language for the age group. TC 


consistently uses “slang.” 


Instruction is generally 


delivered with poise and 


appropriate voice tone. 


Candidate appears 


comfortable teaching. TC 


occasionally (less than 3 per 


lesson) makes a mistake in 


grammar or diction. TC’s 


language is appropriate for the 


age group and avoids use of 


“slang.” 


Instruction is consistently 


delivered with poise and 


appropriate voice tone. 


Candidate portrays 


confidence in teaching. TC 


rarely makes a mistake in 


grammar or diction. TC’s 


language is appropriate for 


the age group and uses no 


“slang” during the lesson. 


9. Uses a variety 


of assessments to 


demonstrate 


student learning 


and to modify 


instruction as 


Does not use or makes minimal 


use of assessment (informal 


observations as well as planned 


assessments) during instruction. 


TC can not demonstrate impact 


on student learning. TC does not 


Uses assessment (informal 


observations as well as 


planned assessments) to 


demonstrate student learning, 


to make modifications during 


instruction, provide feedback 


Demonstrates the regular 


use of a variety of 


assessment strategies 


(informal observations as 


well as planned 


assessments) to 







Physical 


Education - APS 


4-9 - PE 


Unacceptable (1 pt)  Acceptable (2 pts)  Target (3 pts)  


needed. (1, 6%) 


NASPE-INI-


2008.5.1 NASPE-


INI-2008.5.2 


NASPE-INI-


2008.5.3 SC-


ADEPT-06.7.A 


SC-ADEPT-


06.7.B  


use assessment to inform 


instruction, provide feedback, or 


communicate student progress. 


TC makes no use of self or peer 


assessment. TC fails to check 


for understanding throughout 


the lesson. TC fails to pre-assess 


before developing a unit.  


to students, and to 


communicate student 


progress. TC uses a variety of 


assessments including guided, 


self and peer assessments. TC 


checks for understanding 


throughout the lesson. TC unit 


plan is based on pre-


assessment data. Lesson/unit 


objectives reflect the results of 


the pre-assessment. 


Adjustment to instructional 


plan reflects TC’s assessment 


of students before, during and 


after instruction.  


demonstrate student 


learning, to make 


modifications during 


instruction for all students, 


provide feedback to 


students, and to 


communicate student 


progress. Multiple sources 


of evidence demonstrate 


that instruction has been 


modified based on analysis 


of assessment results. TC 


makes regular use of self 


and peer assessment. TC 


makes numerous checks 


for understanding during 


the lesson. TC unit plan is 


based on pre-assessment 


data. Lesson/unit 


objectives reflect the 


results of the pre-


assessment. TC revises 


lesson/unit objectives 


based on continuous 


assessment of student 


progress. TC continually 


adjust instructional plan 


based on assessment of 


students before, during, 


and after instruction.  


10. Analyze skills 


and performance 


concepts and 


provide effective 


instructional 


feedback for skill 


acquisition, 


student learning, 


and motivation. 


(1, 6%) NASPE-


INI-2008.4.3 SC-


ADEPT-06.7.C  


TC provides general feedback 


on the skill without identifying 


key elements. Feedback is 


incongruent with the 


skill/performance concept being 


taught. TC cannot specifically 


identify the performance 


mistake in the skill/performance 


concept.  


TC does not demonstrate the 


ability to “break” down the 


skill/performance concept for 


the student.  


TC provides corrective 


feedback to the group based 


on an analysis of the skill. TC 


demonstrates the ability to 


identify performance mistakes 


and make corrections. TC 


demonstrates the ability to 


“break” down the 


skill/performance concept 


based on an analysis of the 


skill. Feedback is congruent 


with the skill/performance 


concept being taught. 


TC provides specific, 


corrective feedback to the 


group and to individuals. 


TC demonstrates the 


ability to identify key 


performance mistakes and 


modify the practice 


condition based on this 


analysis. TC can “break” 


down the skill/performance 


concept based on an 


analysis of the 


skill/performance concept. 


TC develops innovative 


instructional cues and 


prompts based on the 


analysis of the skill. 







Physical 


Education - APS 


4-9 - PE 


Unacceptable (1 pt)  Acceptable (2 pts)  Target (3 pts)  


11. Creates and 


maintains a 


positive and safe 


environment 


conducive to 


learning. (1, 6%) 


NASPE-INI-


2008.4.5 SC-


ADEPT-06.8.A 


SC-ADEPT-


06.8.B SC-


ADEPT-06.8.C  


Does not employ effective 


management strategies or relies 


excessively on punitive 


strategies. Behavior issues are 


addressed insufficiently or 


ineffectively. Does not provide 


students with a physically and 


psychologically safe 


environment. TC fails to check 


space for possible hazards or 


fails to enforce safety rules. 


Positive, proactive strategies 


are employed to effectively 


manage the classroom. 


Behavior issues are 


immediately efficiently and 


effectively addressed. Creates 


a learning environment in 


which students are physically 


and psychologically safe. TC 


checks space for possible 


hazards and enforces all safety 


rules. 


Consistently employs a 


variety of positive, 


proactive approaches to 


effectively manage the 


classroom. Little time is 


needed for classroom 


management. Creates a 


learning environment in 


which students are 


physically and 


psychologically safe and 


students are encouraged to 


explore their limits. TC 


checks space for possible 


hazards and anticipates 


behaviors that might 


threaten the safety of 


students. 


12. Establishes 


and maintains 


effective rules, 


procedures, and 


routines. (1, 6%) 


NASPE-INI-


2008.4.5 SC-


ADEPT-06.9.A 


SC-ADEPT-


06.9.B  


Does not develop rules, 


procedures, and routines or has 


difficulty in implementing 


classroom rules, procedures, and 


routines. Managerial routines 


are not present and no systems 


are in place for 


distribution/return of equipment, 


attendance, finding a partner or 


creating a group, and other 


gymnasium routines. There is 


not a clear stop and start signal 


in place. Equipment distribution 


and return is disorganized (takes 


over one minute). Students are 


either too close together or too 


far apart to perform the learning 


tasks.  


Designs and implements 


classroom rules, procedures, 


and routines that result in a 


classroom that has minimal 


behavioral problems. 


Managerial routines are 


present and a system is in 


place for distribution/return of 


equipment, attendance, 


finding a partner or creating a 


group, and other gymnasium 


routines. There is a clear stop 


and start signal in place. 


Equipment distribution and 


return is organized and is 


achieved in less than one 


minute. Effective use of space 


is evident in the lesson 


(students are neither too far or 


too close together). 


Designs highly effective 


classroom procedures and 


routines that result in 


classroom that runs 


smoothly and 


harmoniously. Rules are 


logical, reasonable, and 


consistent with clear 


consequences for 


discipline issues. 


Managerial routines are 


present and innovative 


such as multiple equipment 


distribution points. Stop 


and start signals are clear 


and creative. Equipment 


distribution and return 


occurs in less than 30 


seconds. Space use is 


maximized through careful 


planning with students 


participating in the 


organization of the space 


for their use.  


13. Provides for 


smooth transitions 


between activities. 


(1, 6%) NASPE-


INI-2008.4.5 SC-


Does not plan for transitions or 


is unable to effectively 


implement planned transitions 


without behavioral problems. 


Does not or rarely provides an 


Uses strategies for transitions 


that are generally effective in 


minimizing behavioral 


problems and in maximizing 


instructional time. Provides 


Consistently employs very 


effective strategies for 


transitions that minimize 


behavioral problems and 


maximize instructional 







Physical 


Education - APS 


4-9 - PE 


Unacceptable (1 pt)  Acceptable (2 pts)  Target (3 pts)  


ADEPT-06.9.C  introduction or lesson closure. 


Students spend an excessive 


amount of time (over 30 sec.) in 


transition from learning tasks to 


learning tasks.  


introductions and closures 


frequently in lessons. 


Transitions between learning 


tasks are planned for and 


executed in under 30 seconds. 


time. Consistently provides 


very effective 


introductions and closures 


in lessons.  


Transitions are linked 


directly to class objectives, 


and provide 


practice/review 


opportunities for students. 


Multiple methods for 


transition are used during 


the class period. 


14. Promotes 


positive, 


collaborative peer 


interactions. (1, 


6%) NASPE-INI-


2008.4.6  


TC makes minimal use of 


strategies or learning tasks 


which require students to work 


collaboratively and/or makes 


minimal efforts at encouraging 


positive relationships among 


students in the classroom. TC 


allows inappropriate interactions 


(e.g., trash talking) among 


students during activity. TC 


fails to promote personal and 


social responsibility on the part 


of students. 


TC makes frequent use of 


strategies or plans learning 


tasks which require students 


to work collaboratively and/or 


makes efforts at encouraging 


positive relationships among 


students in the classroom. TC 


does not permit inappropriate 


interactions (e.g., trash 


talking) during activity and 


rewards students who 


encourage other students. TC 


consistently promotes 


personal and social 


responsibility on the part of 


students. 


TC uses strategies and 


learning tasks which 


require students to work 


collaboratively and 


debriefs around the activity 


on appropriate student 


interactions. TC 


consistently provides 


feedback on student 


communication with each 


other. TC plans for and 


implements practice tasks 


or activities that promote 


social and personal 


responsibility. 


15. Integrates 


technology 


appropriately into 


teaching and 


learning. (1, 6%) 


NASPE-INI-


2008.3.7  


TC does not integrate learning 


experiences that involve 


students in the use of 


technology in a physical activity 


setting. Technology use in the 


classroom is limited to the TC. 


TC demonstrates limited 


knowledge of current 


technology and their 


applications in a physical 


activity setting. 


TC integrates learning 


experiences that involve 


students in the use of 


technology in a physical 


activity such as heart 


monitors, pedometers, 


Dartfish, etc. TC demonstrates 


knowledge and use of current 


technology and applies this 


knowledge in the development 


and implementation of lessons 


in a physical activity setting. 


TC integrates learning 


experiences that require 


students to use various 


technologies (heart 


monitors, pedometers, 


Dartfish, etc.) in a physical 


activity setting. TC 


demonstrates mastery of 


current technologies and 


uses the technology to 


enhance student learning. 


Overall Score (1, 


6%)  


0 to 74% of All Applicable 


Scoring 


75 to 89% of All Applicable 


Scoring 


90 to 100% of All 


Applicable Scoring 
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Preparing Principled Educational Leaders at The Citadel 


The Evolution of the School of Education’s 


Conceptual Framework 


(3-15-12) 


 


 The Citadel:  The Military College of South Carolina is a unique institution.  In his 


Tractate on Education, John Milton described a complete education as one that prepares the 


individual to perform justly, skillfully, and magnanimously, all duties both public and private.  


Since it inception in 1842, Milton‟s dictum continues to capture the essence of a Citadel 


education.  In 1843, the Board of Visitors of the Citadel Academy reported to the Governor and 


General Assembly of South Carolina on the system of education it had devised for Cadets.  The 


Citadel seeks to provide “a system of education at once scientific and practical, which… will 


eminently qualify the Cadets there taught, for almost any station or condition of life.”  The 


Citadel of the 21
st
 Century remains true to this vision, instilling in Cadets and graduate students 


the core values of Honor, Duty, and Respect in a disciplined academic environment.  


  


 The Citadel‟s commitment to professional or teacher education can be traced back to its 


roots as Governor John P. Richardson took the lead in converting the State„s arsenals to 


educational purposes.   In his 1842 message to the State Legislature, Governor Richardson 


asserted that: 


 


“If the success of these institutions [The Arsenal in Columbia and The  


Citadel in Charleston] should form the basis of future and important  


improvements, which may judiciously be extended to our free schools;  


if they should supply better teachers from their alumni; if they should  


suggest higher standards and better systems of morals . . . or if they only  


awaken greater ardor in the people, and a warmer interest in our rulers,  


to advance the cause of education; they will achieve more the weal and  


honor of our State than all the other labors and appliance of government  


could in any other manner confer.”  


 


 The Citadel‟s unique educational experience, combining rigorous academic preparation 


within a disciplined military environment, has continued to keep pace with the changing nature 


of our society.  During the 20
th


 century, The Citadel established itself as one of the leading 


liberal arts colleges in the Southeast.  It also expanded it academic programs to serve the needs 


of the South Carolina Lowcountry by establishing the undergraduate Evening College in 1966 


and what is now The Citadel Graduate College in 1968.   
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 During the latter part of the Twentieth Century, The Citadel experienced the same social 


change that has transformed America as a whole. The first African American Cadet entered The 


Citadel in 1966 and the first woman became a member of the South Carolina Corps in 1996.  


More recently and to better serve both Cadets and graduate students, The Citadel has been 


organized into five academic units—the Schools of Business Administration; Education: 


Engineering; Humanities and Social Sciences; and Science and Mathematics—plus The Citadel 


Graduate College. Today, The Citadel Corps of Cadets represents a rich and diverse group of 


young men and women from across America and many different foreign countries.  Similarly, 


the approximately 1,000 graduate students are even more diverse in that they reflect the 


population of the Lowcountry.   


 


 The ultimate test of any academic institution is the quality and character of its graduates.  


In the nineteenth, twentieth, and twenty-first centuries, the number of leaders of society produced 


by The Citadel is greatly disproportionate to its size.  Numerous alumni have served as flag 


officers in all branches of the military, as governors, as members of Congress, as distinguished 


jurists, as ambassadors, and as talented teachers and administrators, Citadel graduates have 


become presidents of college and universities, prominent theologians, engineers, doctors, 


lawyers, authors, and business executives.  Governor Richardson‟s vision of 1842 of an 


institution for the development of useful citizens has been has been and continues to be 


validated.  In the twenty first century, The Citadel tradition of producing principled leaders for 


the state and nation is alive and well. 


             


Vision and Mission 


 


Statement of Vision:  Achieving excellence in the education of principled leaders. 


 


Mission:  The Citadel‟s mission is to educate and prepare graduates to become principled 


leaders in all walks of life.  The Citadel strives to produce graduates who have insights into 


issues, ideas, and values that are of importance to society.  It is equally important that Citadel 


graduates are capable of both critical and creative thinking, have effective communication skills, 


can apply abstract concepts to concrete situations, and possess the methodological skills needed 


to gather and analyze information.   


 


  Throughout its history, The Citadel‟s primary purpose has been to educate 


undergraduates as members of the South Carolina Corps of Cadets and to prepare them for post-


graduate positions of leadership through academic programs of recognized excellence supported 


by the best features of a structured military environment.  A complimentary purpose of The 


Citadel is—through The Citadel Graduate College—to provide opportunities for professional 


development for Lowcountry residents.  In fulfilling this mission, The Citadel Graduate College 


offers a broad range of educational programs at both the graduate and undergraduate levels.  
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These programs are designed to accommodate the needs of non-traditional students seeking 


demanding academic challenges.   


 


 Institutional Characteristics: The Citadel is a coeducational, comprehensive, state-assisted 


institution of higher education with an undergraduate, residential student body of approximately 


2100 members of the South Carolina Corps of Cadets.  The College offers a wide range of 


baccalaureate degree programs in the humanities, social and natural sciences, business 


administration, engineering, and education. Approximately half of the graduates pursue careers 


in business and the professions while a third pursue a career in the military.  The remaining 


graduates enter directly into graduate or professional schools.   


 


 An additional 1000 plus students enroll in either the three baccalaureate or seven 


graduate programs offered by The Citadel Graduate College.  These programs are designed to 


meet the needs of the South Carolina Lowcountry and often involve partnership with industry, 


area school districts, and/or other educational institutions. Together, the Corps of Cadets and The 


Citadel Graduate College constitute a student body of 3100 students from across the state, nation, 


and world.  The Citadel embraces the teacher-scholar model for it is through our nationally 


recognized faculty that our mission of developing principled leaders for all walks of life is 


realized.   


 


The Citadel School of Education 


 


In leading the Professional Education Unit at The Citadel, the purpose of the School of 


Education is to serve the South Carolina Lowcountry, the state, the Southeast, and the nation by 


providing high quality programs for the preparation of middle grade and secondary teachers, P-


12 teachers in physical education and modern languages, and advanced educational programs in 


counseling, literacy, and leadership.   


 


 The philosophy of The Citadel School of Education is based on five fundamental 


propositions.  These propositions serve to orient the mission and conceptual base of the School, 


guide the actions and value system of the faculty, shape the curricula of the various programs, 


and imbue faculty with a sense of purpose and meaning for teaching, scholarship, and 


professional service.  The five propositions are: 


 


1. Faculty are committed to fostering the education of all individuals to the fullest 


extent possible.  With the implementation of appropriate teaching and assessment 


strategies, the shared faculty belief is that all student—in spite of differences in 


learning styles and experiences--are capable of learning; 
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2. It is the educator’s responsibility, with appropriate resources and support, to 


establish a mutually respectful environment conducive to effective learning for all 


students; 


3. Education is a systematic process for facilitating the knowledge, skills, attitudes, 


and values necessary for students to function in a diverse society; 


4. Faculty are committed to the highest professional standards in all situations, 


modeling these standards to students through their teaching, research, and service; 


and 


5. Faculty are committed to an open interchange of ideas by creating a community of 


learners where all perspectives are valued.  


 


Mission 


 


The mission of The Citadel School of Education is to develop and prepare professional 


educators who: understand learners and the learning process; are ethical and reflective; and are 


capable of assuming leadership roles in the profession and community.  In short, our mission is 


to develop principled educational leaders who—as knowledgeable, reflective, and ethical 


professionals—are able to assist diverse learners in meeting high academic standards.   


 


 These beliefs and this mission provide the foundation for the School of Education 


conceptual framework—Developing Principled Educational Leaders for P-12 Schools—


approved in the fall of 2006.   


 


Conceptual Framework (Approved fall 2006) 


 


In preparation for the follow-up NCATE visit in the fall of 2007, The Citadel 


Professional Education Unit substantially revised the conceptual framework—Learner Centered 


Education:  Professional Educators for the 21
st
 Century.   During the spring 2005 NCATE review 


and visit, members of the Board of Examiners expressed concern over the alignment between the 


2005 conceptual framework and unit assessments.  In response to these concerns, the 


Professional Education Unit revised the 2005 conceptual framework and integrated the revised 


conceptual framework into an assessment system developed and implemented prior to the 2007 


follow-up visit.   


 


 The Unit continues to review and modify the conceptual framework with the latest 


revisions approved in the spring of 2011.  Until these revisions and accompanying changes in the 


assessment system are fully implemented, the conceptual framework (approved in the fall of 


2006) guides the Unit‟s programs.   A more detailed explanation of the evolution of the Unit‟s 


conceptual framework—from “teacher as decision-maker” to “Learner Centered Education” to 


“Developing Principled Educational Leaders” is included in this essay, but immediately 
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following is the conceptual framework revised and approved in 2006 and how it aligns with The 


Citadel mission of preparing principled leaders.   


 


2006 Conceptual Framework 


for 


The Citadel Professional Education Unit  


 


Developing Principled Educational Leaders for P-12 Schools. The Citadel‟s 


Professional Education Unit prepares principled educational leaders to be knowledgeable, 


reflective, and ethical professionals.  Candidates completing our programs are committed to 


ensuring that all students succeed in a learner-centered environment.   


 


 The Citadel‟s Professional Education Unit is committed to the simultaneous 


transformation of the preparation of educational leaders and of the places where they work.  


Specifically, The Citadel‟s Professional Education Unit seeks to develop principled educational 


leaders who: 


 


 have mastered their subject matter and are skilled in using it to foster 


student learning; 


 know the self who educates (Parker J. Palmer) and integrate his self-


knowledge with content knowledge, knowledge of students, and in the 


context of becoming professional change agents committed to using this 


knowledge and skill to ensure that all students succeed in a learner 


centered environment; and 


 Exemplify the highest ethical standards by modeling respect for all 


human beings and valuing diversity as an essential component of an 


effective learner-centered environment.   


 


The Citadel‟s Professional Education Unit is on the march, transforming itself into a 


Center of Excellence for the preparation of principled educational leaders.  Through our initial 


programs for teacher candidates for P-12 schools and our advanced program for professional 


educators in P-12 schools, The Citadel‟s Professional Education Unit produces cadets and 


graduate students who become principled leaders capable of and committed to transforming our 


schools into learning communities where all children and youth succeed. 


 


 The Citadel Professional Education Unit has identified 17 performance indicators for 


candidates to demonstrate that they are principled educational leaders who are knowledgeable, 


reflective, and ethical professionals: 
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Knowledgeable Principled Educational Leaders… 


 


1. know in depth subject matter of their field of professional study and practice; 


2. demonstrate and apply an understanding of development and learning 


theories; 


3. model instructional and/or leadership theories of best practice; 


4. utilize the knowledge gained from professional study to develop and 


implement an educational program that is varied, creative, and nurturing; 


5. integrate the use of technology; and 


6. Demonstrate a commitment to lifelong learning. 


 


Reflective Principled Educational Leaders… 


 


7. develop and describe their philosophy of education and reflect upon its impact 


in the teaching and learning environment; 


8. develop and manage meaningful educational experiences that address the 


needs of all learners with respect for their individual and cultural 


characteristics; 


9. construct, foster, and maintain a learner-centered environment in which all 


learners contribute and are actively engaged;  


10. apply their understanding of both context and research to plan, structure, 


facilitate, and monitor effective teaching and learning in the context of 


continual assessment; and  


11. Research their practices by reflectively and critically asking questions and 


seeking answers. 


 


Ethical Principled Educational Leaders… 


 


12. apply reflective practices; 


13. demonstrate commitment to a safe, supportive leaning environment; 


14. demonstrate high values and a caring, fair, honest, responsible, and respectful 


attitude; 


15. establish rapport with students, families, colleagues, and community‟ 


16. value diversity and exhibit sensitivity to and respect for cultures; and 


17. Exhibit prompt regular attendance, wear professional attire, and communicate 


in standard English. 


 


The Citadel‟s Professional Education Unit—in response to criticisms that surfaced during 


the 2005 NCATE review—established the 2006 conceptual framework (“Developing Principled 


Educational Leaders”) in alignment with The Citadel‟s mission of preparing “principled leaders.”  


As noted above, the 2006 conceptual framework continues the “learner centered education” 


approach of an earlier conceptual framework by integrating the knowledgeable, reflective, and 


ethical components of a professional educator with the mission of “developing principled 


educational leaders.”  Expanding the learner centered approach to include “principled 


educational leaders” is a natural progression for—as Linda Lambert suggests—learning and 
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leadership are intertwined.  Before offering a more comprehensive discussion of the relationship 


between learner-centered education and principled educational leadership, an explanation of 


what it means to be a “principled educational leader” is needed.   


 


Leadership and Ethics at The Citadel 


 


The following qualities of leadership are the guiding principles for the Citadel in 


developing leaders to serve their families, their communities, their professions and their country.  


 A leader: 


 Believes in an optimistic view for the future. 


 Motivates others to achieve. 


 Demonstrates loyalty. 


 Respects the rights of others. 


 Sets a good example. 


 Pursues excellence in all endeavors. 


 Treats others with concern and civility. 


 Demonstrates the courage to act responsibly.  


 Possesses uncompromising integrity. 


 Is devoted to duty and honor.   


 


These attributes define The Citadel mission of preparing it graduates to be principled leaders in 


all walks of life by instilling core values in a disciplined academic environment.   


 


 


“The Quiet Leader” 


One Version of The Citadel School of Education Mission 


of 


Developing Principled Educational Leaders 


 


Consistent with The Citadel‟s mission of preparing principled leaders for all walks of life, 


the School of Education seeks to develop principled educational leaders for all levels of 


professional education.  But what do we mean by the mantra, developing principled educational 


leaders?   To achieve our mission, our first task is to plainly articulate what we mean by a 


principled educational leader.  


  


 Perhaps the best way to do this is to explain what is not meant by principled educational 


leadership.   The Citadel‟s Professional Education Unit aspires to develop principled educational 


leaders, but the usual manifestations of the conventional hero—of John Wayne, or even Gary 


Cooper in High Noon—do not exemplify our vision of a principled educational leader.  Many of 


John Wayne‟s characters, along with other heroic figures in popular culture such as Dirty Harry, 


Rambo, the Lone Ranger, or more recently, Spiderman, personify the hero as a loner, a rugged 
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individual who saves the day through larger-than-life activities.  Even the mild-mannered Gary 


Cooper goes out to face evil alone while townspeople cower in the background.  This version of 


heroic, solitary leadership is not what we are about. 


 


 Still, the question of what constitutes a principled educational leader remains.  Just as 


Plato reminds us that a surgeon‟s skill can be used to kill as well as cure, possessing the 


necessary knowledge and skills of an educational leader does not ensure that those skills will be 


used for principled or moral purposes.  Michael Fullan‟s assertion in The Moral Imperative of 


School Leadership that “school teaching and leadership are moral endeavors” resonates here, for 


principled leadership has a spiritual dimension.  Such a spiritual or moral component means that 


“principled behavior [is] connected to something greater than ourselves [and] relates to human 


and social development.”  


 


 Whether grounded in a religious perspective or in a more secular philosophical tradition, 


this spiritual dimension—as an overarching moral purpose—is at the core of what it means to be 


a principled educational leader.  To discover this overarching moral purpose, students must ask 


themselves the question: who is the self that teaches?  It is necessary for teachers and other 


professional educators to know their fields and how to share that knowledge with others.  They 


must also be fully aware of why they teach what they teach.  But this knowledge and these skills 


are not sufficient.  To empower others to embrace the finely textured nature of reality, educators 


must be reflective and know their own hearts.  In Parker Palmer‟s words, “good teachers join self 


and subject in the fabric of life.  They are able to weave a complex web of connections among 


themselves, their subjects, and their students so that students can learn to weave a world for 


themselves.” 


 


 As Palmer suggests, self-knowledge is essential to living an ethical life and a necessary 


prerequisite for becoming a principled educational leader.  The first step to becoming an ethical 


leader is spiritual exploration.  Lee G. Bolman and Terrence E. Deal argue in Leading with Soul 


that “it is not our techniques, our talents, or our knowledge that matter, it is our being.”  


Educators perform perfunctory, albeit necessary tasks (taking attendance, planning lessons, 


grading quizzes, etc.), but the overriding responsibility is “to give passionate, relentless attention 


to mission and purpose, continually seeking way to offer the gift of significance to constituents.”  


Simply put, Bolman and Deal conclude that “leadership is a relationship rooted in community.”  


By devoting themselves to a common cause or higher calling, good leaders inspire others to join 


the quest.  


  


  The Citadel aspires to develop professional educators as principled leaders, this is, 


students committed to an overarching moral purpose.  More than most professional education 


programs, the unique Citadel experience fosters graduates who are committed to purposeful, 


moral leadership.  The Citadel‟s principled educators are quiet leaders, who—through careful, 
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thoughtful, and practical efforts—influence the lives of students in their classrooms and, 


gradually, the culture and system of which they are a part.  In Leading Quietly, Joseph 


Badaracco, Jr., suggests that quiet leadership is a way of thinking about students and schools.  


Through “small and obscure deeds,” lives can be changed and schools transformed into better, 


more effective institutions.  “Quiet leadership is what moves and changes the world.”  


 


 Quiet leaders are humble about the extent of their knowledge and their significance 


within the larger scheme of things.  They are also flexible, pragmatic, and opportunistic.  While 


the attributes of quiet leadership are closely aligned with The Citadel‟s conception of a 


principled educational leader, the recent work of Jim Collins (Good to Great) offers insights that 


are especially relevant for the School of Education advanced programs in educational leadership, 


literacy, and educational counseling.  Granted, Collins‟ work focuses on businesses making the 


leap from good to great, but his six core concepts are germane to The Citadel goal of developing 


principled educational leaders. 


   


 Of Collins six core concepts, the one most relevant to and compatible with The Citadel‟s 


concept of principled educational leadership is “Level Five” leadership.  According to Collins, 


leaders who succeed in moving their organization from good to great are more like Lincoln or 


Socrates than Patton or Caesar.  Level Five leaders are often “self effacing, quiet, reserved, even 


shy.”  They look out the window and in the mirror to assess praise and blame:  “out the window 


to attribute success to factors other than themselves… [and] in the mirror to apportion 


responsibility...when things go poorly.”  As educators, principled educational leaders are 


ambitious, but their ambition is focused on creating learning communities where all children and 


youth can succeed.  Such leaders are results oriented, but they understand that developing a 


shared vision or unifying framework takes time. 


 


 Collins‟ remaining core concepts resonate with The Citadel ideas of principled 


educational leadership as well.  For example, he suggests that it is necessary to get “the right 


people on the bus, the wrong people off the bus, and the right people in the right seats” before 


deciding upon a destination.  In terms of The Citadel‟s concept of principled educational 


leadership, this statement suggests that—much like a basketball coach—the educator‟s task is to 


recognize the strengths and weaknesses of each player and mold them together to create an 


effective learning community that is greater than the sum of its parts.  


  


 Much like Palmer‟s conception of teaching as “holding the tension of opposites,” 


principled educational leaders are capable of confronting the brutal facts regarding the obstacles 


to educational progress while retaining an unwavering faith that success will triumph in the end.  


Uncovering the brutal facts requires a climate where the truth is spoken and heard.  The 


principled educational leader creates such a climate by fostering a learner-centered process 


where autopsies are conducted without blame.  
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      The Citadel Professional Education Unit seeks to develop knowledgeable, reflective, and 


ethical professionals committed to ensuring that all students succeed.  Knowledgeable leaders are 


aware of context, have mastered their field of study, and know how to teach it.  Reflective 


leaders know themselves and those they are teaching.  And ethical leaders are committed to a 


moral purpose greater than themselves.  The success of The Citadel Professional Education Unit 


in preparing such leaders is apparent day after day in the small and unseen way that our 


graduates make a difference in the lives of their students, in the places where they work, and in 


the larger communities of which they are a part.     


 


Learner-Centered Education 


 


 In preparation for the 2005 NCATE visit and review, The Citadel Professional Education 


Unit experienced a serious and lengthy review of its conceptual framework.   The curriculum for 


all initial programs—both cadet and graduate teacher education programs—and advanced 


programs in literacy, educational administration, and counseling education were reviewed and 


substantially revised.  Prior to this review, “the teacher as decision maker” characterized the 


conceptual framework for both initial and advanced programs.  Teachers, reading specialists, 


administrators, and school counselors are decision makers.  The decisions they make daily affect 


the well-being of children and youth.  Hopefully, such critical decisions are grounded in 


research, in a thorough understanding of the learner, and familiarity of the learning processes 


necessary for successfully helping diverse populations succeed.  


  


 Beginning in the fall of 1998, The Citadel Professional Education Unit conducted a series 


of faculty retreats, meetings, and discussions focused on the Unit‟s conceptual framework.  


While acknowledging the validity of “the teacher as decision-maker,” consensus emerged around 


“Learner-Centered Education” as an appropriate successor to the previous conceptual 


framework.  Constituent members of the Unit agreed that the learner is the pivotal entity in the 


teaching-learning equation and must be the hub around which the classroom environment and 


instructional efforts revolve.  In addition, constituents agreed that Citadel students must develop 


into knowledgeable, reflective, and ethical educators prepared to assume positions of leadership 


in the profession and community.  


 


As noted earlier, this Learner-Centered Education approach continues as a basic 


component in both the former “Developing Principled Educational Leaders” conceptual 


framework and in the more recent (2011) revision.  


    


 Just as the professional literature undergirds The Citadel Professional Education Unit‟s 


development of principled educational leaders, the Learner-Centered component of our 


conceptual framework is well grounded in extant research, the values and current thinking of the 
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profession, and „best practices‟ associated with development of educational professionals.  The 


Learner-Centered Education component of both the 2006 and 2011 versions of the conceptual 


framework supports the development of knowledgeable, reflective, and ethical educational 


leaders.   


“Learner-Centered Education”—as defined by McCombs and Whisler (1997, p.9)—is: 


 


The perspective that couples a focus on individual learners their  
heredity, experiences, perspective, backgrounds, talents, interest,  
capacities, and needs) with a focus on learning (the best available  
knowledge about learning and how it occurs and about teaching  
practices that are most effective in promoting the highest levels of 
motivation, learning, and achievement for all learners.) This dual  
focus, then, informs and drives educational decision-making.     


 


From this perspective, learner-centered education unites the learner and learning in 


programs, policies, and practices that support effective learning for a diverse student body.  


Educational administrators are responsible for developing, maintaining, and enhancing a school 


environment that promotes effective learning.  Administrators are also responsible for assuring 


that teachers know their students, their subject matter, and how to teach it.  Teachers - including 


literacy coaches and specialists - are responsible for converting classrooms into learning 


communities that promote effective learning for all students.  This includes the ability to employ 


varied and appropriate instructional strategies to ensure that students succeed.  Educational 


counselors are responsible for improving both the conditions for learning (parental and 


community support, classroom environment, teacher attitudes, etc.) to include working 


individually with students to assist them in developing his/her fullest potential.  The basic 


premises of „learner-centered education” are: 


 


1. Learners have distinctive perspectives or frames of reference, contributed to by 
their history, the environment, their interests and goals, their beliefs, their ways 
of thinking and the like.  These must be attended to and respected if learners are 
to become more actively involved in the learning process and to ultimately 
become independent thinkers. 


2. Learners have unique differences, including emotional states of mind, learning 
rates, learning styles, stages of development, abilities, talents, feelings of efficacy, 
and other needs.  These must be taken into account if all learners are to learn 
more effectively and efficiently.  


3. Learning is a process that occurs best when what is being learned is relevant and 
meaningful to the learner and when the learner is actively engaged in creating 
his or her own knowledge and understanding by connecting what is being 
learned with prior knowledge and experience.  


4. Learning occurs best in an environment that contains positive interpersonal 
relationships and interactions and in which the learner feels appreciated, 
acknowledged, respected, and validated.   







 12 


5. Learning is seen as a fundamentally natural process; learners are viewed as 
naturally curious and basically interested in learning about and mastering their 
world.   


 


As an integral part of The Citadel Professional Educational Unit‟s conceptual framework, 


learner-centered education serves as a framework for scholarly activity, curriculum development, 


teaching, and professional activity.     


  


The Most Recent Iteration of the Conceptual Framework: 


Developing Principled Educational Leaders for P-20 Institutions 


       (Approved April 12, 2011 for Implementation during fall 2011) 


 


 In the fall of 2010, the head of The Citadel Professional Education Unit established an 


Action Plan to oversee and coordinate the preparation for the official NCATE visit and review 


scheduled for the spring of 2013.  A major component of the plan included establishing 


committees for each of the six NCATE standards and a conceptual framework committee.  As a 


major part of this plan, the Unit Head charged the Conceptual Framework committee to: 


 


 Disseminate the 2006 conceptual framework (revised in preparation for the 2007 


NCATE follow-up visit) and “The Quiet Leader” essay to all members of The 


Citadel’s Professional Education Unit; 


 Plan and facilitate a unit-wide discussion of the efficacy of the 2006 conceptual 


framework at the January 2011 retreat and subsequent meetings during the 


spring 2011semester; 


 Facilitate the refinement of the conceptual framework during the spring 2011 


semester;  


 Make explicit the alignment of key elements of the framework and unit’s common 


assessments; and 


 Update and expand the knowledge base of the conceptual framework and develop 


a literature and resource review of it.   
 


The retreat devoted to the conceptual framework took place on January 14, 2011.  During 


the retreat, Dean Johnson provided a brief history of the development of the conceptual 


framework. He reviewed the development of the Leaner-Centered Education: Professional 


Educators for the 21
st
 Century version of the conceptual framework from the 2005 NCATE visit.  


Noting that members of the 2005 Board of Visitors expressed concerns that the connection 


between the conceptual framework and unit assessments was not clear, Dean Johnson explained 


that the 2006 conceptual framework (Developing Principled Educational Leaders for P-12 


Schools) was developed in preparation for the 2007 follow-up visit.  In addition, “The Quiet 


Leader” essay was offered as one example of what is meant by a “principled educational leader.” 







 13 


 


Officially approved, the 2006 conceptual framework (Developing Professional 


Educational Leaders for P-12 Schools) continued to guide The Professional Education Unit 


during the implementation of its 2011 version. In reviewing the 2006 version during the retreat 


(January 2011)  and spring semester of 2011,  participants were generally pleased with the 2006 


conceptual framework, but suggested revisions for improving the document that is to guide The 


Citadel Professional Education Unit.   


 


Retreat participants representing the unit‟s constituents developed reports recommending 


changes to the performance indicators for the knowledgeable, reflective, and ethical dimensions 


of a principled educational leader.  In accordance with the recommendations from retreat 


participants, revisions to the (2006) conceptual framework include:   


 


 Elimination of redundancy by reducing performance indicators from 17 to 15; 


 Revising the language of several indicators for greater clarity and simplicity; and  


 Restating the rationale using more positive and succinct language. 


 


The proposed revisions continued to be discussed through the semester in both the School 


of Education and Professional Education Board meetings and were formally approved on April 


12, 2011.  As noted earlier, the more recent revisions and those that took place during our 


preparation for the 2007 NCATE follow-up visit were built upon the “Learner Centered 


Education” approach and resulted in a conceptual framework that is better aligned with The 


Citadel‟s mission of developing “principled leaders” for all walks of life.   Implementation of the 


changes in the conceptual framework approved in the spring of 2011 began in the fall of 2011.  


This revised version of the conceptual framework is included below:   


  


The Citadel Professional Education Unit’s Conceptual Framework 


DEVELOPING PRINCIPLED EDUCATIONAL LEADERS FOR P-20 SCHOOLS 


 


 The Citadel‟s Professional Education Unit expects principled educational leaders to be 


knowledgeable, reflective, and ethical professionals.  Candidates completing our programs are 


committed to ensuring that all students succeed in a learner-centered environment.   


 


Rationale 


 


 Society is in need of principled educational professionals committed to ensuring that all 


children learn; 


 All children and young adults require high quality educational experiences that enable 


them to compete and prosper in the global economy; and 
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 Such high quality educational experiences require a transformed educational system 


focused on fostering twenty-first century knowledge and skills in all children and young 


adults.   


 


The Citadel‟s Professional Education Unit is committed to the simultaneous 


transformation of the preparation of educational leaders and the places where they work.  


Specifically, The Citadel‟s Professional Education Unit seeks to develop principled educational 


leaders who: 


  


 Have mastered their subject matter and are skilled in using it to foster student learning; 


 Know the self who educates (Parker J. Palmer) and integrate this self knowledge with 


content knowledge, knowledge of student, and, in the context of becoming professional 


change agents, are committed to using this knowledge and skill to ensure that all students 


succeed in a learner-centered environment; and 


 Exemplify the highest ethical standards by modeling respect for all human beings and 


valuing diversity as an essential component of an effective learner-centered environment.  


 


The Citadel‟s Professional Education Unit is on the march transforming itself into a 


Center of Excellence for the preparation of principled educational leaders.  Through our initial 


programs for teacher candidates for P-12 schools and our advanced programs for professional 


educators in P-20 schools, The Citadel‟s Professional Education Unit transforms cadets and 


graduate students into principled educational leaders capable of and committed to transforming 


our schools into learning communities where all children and youth succeed. 


   


The Citadel‟s Professional Education Unit has identified 15 performance indicators for 


candidates to demonstrate that they are principled educational leaders who are knowledgeable, 


reflective, and ethical professionals: 


 


Knowledgeable Principled Educational Leaders… 


1. Have mastered the subject matter of their field of professional study and practice. 


2. Utilize the knowledge gained from developmental and learning theories to 


establish and implement an educational program that is varied, creative, and 


nurturing. 


3. Model instructional leadership theories of best proactive practices. 


4. Integrate appropriate technology to enhance learning. 


5. Demonstrate a commitment to lifelong learning. 


 


Reflective Principled Educational Leaders… 


6. Develop and describe their philosophy of education and reflect upon its impact in 


the teaching and learning environment. 
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7. Develop and manage meaningful educational experiences that address the needs 


of all learners with respect for their individual and cultural experiences. 


8. Construct, foster, and maintain a learner-centered environment in which all 


learners contribute and are actively engaged. 


9. Apply their understanding of both context and research to plan, structure, 


facilitate, and monitor effective teaching and learning in the context of continual 


assessment. 


10. Reexamine their practice by reflectively and critically asking questions and 


seeking answers. 


 


Ethical Principled Educational Leaders… 


11. Demonstrate commitment to a safe, supportive, learning environment. 


12. Embrace and adhere to appropriated professional codes of ethics. 


13. Value diversity and exhibit a caring, fair, and respectful attitude and respect 


toward all cultures. 


14. Establish rapport with students, colleagues, and communities. 


15. Meet obligations on time, dress professionally, and use language appropriately.   


 


The 2011 Conceptual Framework and 


The Action Plan for Target Compliance with Standard Two 


 


 In the fall of 2010, the Dean of the School of Education established a steering committee 


and action plan in preparation for the forthcoming NCATE visit and review.  Committees—


comprised of faculty, staff, and students representing The Citadel‟s Professional Education 


Unit—were created for each of the six NCATE standards and the unit‟s conceptual framework.  


Each committee was charged with reviewing the unit‟s current practices and policies in 


relationship to their respective standard and to develop a written report (due April 22, 2011) 


documenting The Citadel‟s compliance with their respective standard.  Each committee was 


charged with demonstrating how the unit meets or exceeds the requirements identified as 


acceptable on the rubric for their particular standard.   For the standard chosen by the unit as 


their “target” standard, the committee is charged with demonstrating that the unit has either 


achieved what the rubric identifies as “target” or is implementing a plan that realistically 


promises that the unit is moving toward meeting the target expectations for this standard.  


  


 The Citadel Professional Education Unit identified Standard Two (Assessment System 


and Unit Evaluation) as the target standard and charged the Assessment Committee with 


demonstrating that the unit is in compliance with the rubric expectations or is implementing a 


plan that realistically promises to move the unit toward compliance with these “target‟ 


expectations.  Specifically, the charge for the Standard Two committee is to: 
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 Carefully review the rubric for Standard Two and explain in detail how the unit 


either meets the target level for each element of the rubric or is implementing a 


plan that promises realistically to move the unit to the target expectations; 


 Identify the key assessments that demonstrate compliance with each element of 


the standard; 


 Identify and explain the most significant changes related to Standard Two 


resulting form assessment data since our last review;  


 Demonstrate compliance with state standards as appropriate; and  


 Submit a written report to the dean and NCATE Steering Committee responding 


in detail to items one through four. 


 


  Among the Standard Two committee recommendations are to: 


 Create a visual model of the assessment system that illustrates the Unit‟s 


Relationship with each program, the College, and the P-20 community; 


 identify multiple assessments for each program to determine the baseline level of 


candidates‟ content knowledge and to assess the value added by the program to 


the candidates‟ content knowledge; 


 Require multiple raters for the content knowledge, student learning and portfolio 


assessments;  


 Integrate all assessment of candidates‟ content knowledge into the Portfolio; 


 Use LiveText rubrics for Unit and Program assessments whenever possible;  


 Align the Dispositions Assessment Instrument with the revised (2011) conceptual 


framework and with SPA and NCATE standards; and 


 Require graduate candidates to take EDUC 512 or 549 within the first 18 hours 


of their course of study. 


 


In addition, the Assessment Committee—in consultation with program coordinators—


submitted recommendations for the Unit‟s programs in teacher education, counselor education, 


educational leadership, and literacy.   


 


Beginning with the Unit retreat on August 26, 2011, The Citadel Professional Education 


Unit initiated the implementation of the changes in the conceptual framework approved on April 


12, 2011 and the alignment of these changes with the Assessment Committee‟s 


recommendations designed to achieve compliance with the “target” expectations of the NCATE 


Standard Two rubric.  
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The Citadel Professional Education Unit 


Conceptual Framework Crosswalk 2006 and Revised 2011 Key Indicators 


Implement January 2012 


CF 


2012 


CF 


2006 


2012 Conceptual Framework Key Indicator  


Knowledgeable  


1 1 


Have mastered the subject matter of their field of professional study and 


practice 


2 2 & 4 


Utilize the knowledge gained from developmental and learning theories to 


establish and implement an educational program that is varied, creative, and 


nurturing 


3 3 Model instructional and leadership theories of best practice 


4 5 Integrate appropriate technology to enhance learning 


5 6 Demonstrate a commitment to lifelong learning 


Reflective 


6 7 


Develop and describe their philosophy of education and reflect upon its 


impact in the teaching and learning environment 


7 8 


Develop and manage meaningful educational experiences that address the 


needs of all learners with respect for their individual and cultural 


experiences 


8 9 


Construct, foster, and maintain a learner-centered environment in which all 


learners contribute and are actively engaged 


9 10 


Apply their understanding of both context and research to plan, structure, 


facilitate and monitor effective teaching and learning in the context of 


continual assessment 


10 


11 & 


12 


Reexamine their practice by reflectively and critically asking questions and 


seeking answers 


Ethical 


11 13 Demonstrate commitment to a safe, supportive, learning environment 


12  Embrace and adhere to appropriate professional codes of ethics 


13 


14 & 


16 


Value diversity and exhibit a caring, fair, and respectful attitude and respect  


toward all cultures 


14 15 Establish rapport with students, families, colleagues, and communities 


15 17 


Meet obligations on time, dress professionally, and use language 


appropriately 


 








LiveText form completed by Internship Supervising Teacher who is South Carolina Certified in Secondary Social Studies 
(Final assessment after 60 days of full time Student Teaching Internship.) 


 


SOCIAL STUDIES 
Evaluation 


 
1) The candidate displayed an understanding of culture and cultural diversity. (NCSS 1.1) 
  
 □Competent   □Developing Competence  □Unsatisfactory 
 
2) The candidate provided instruction about Time, Continuity, and Change. (NCSS 1.2) 
  
 □Competent   □Developing Competence  □Unsatisfactory 
 
3) The candidate displayed an understanding, and ability to relate knowledge of People, 


Places, and Environment in instruction. (NCSS 1.3) 
  
 □Competent   □Developing Competence  □Unsatisfactory 
 
4) The candidate displayed and understanding of Individual Development and Identity and 


incorporated this in instruction. (NCSS 1.4) 
  
 □Competent   □Developing Competence  □Unsatisfactory 
 
5) The candidate displayed an understanding of Individuals, Groups and Institutions and 


incorporated this in instruction. (NCSS 1.5) 
  
 □Competent   □Developing Competence  □Unsatisfactory 
 
6) The candidate displayed an understanding of Power, Authority and Governance and used 
 this instruction. (NCSS 1.6) 
  
 □Competent   □Developing Competence  □Unsatisfactory 
 
7) The candidate displayed an understanding or Production, Distribution and Consumption 


and utilized this in instruction. (NCSS 1.7) 
 
 □Competent   □Developing Competence  □Unsatisfactory 
 
8) The candidate displayed an understanding of Science, Technology and Society and used 
 this in instruction. (NCSS 1.8) 
 
 □Competent   □Developing Competence  □Unsatisfactory 
 
9) The candidate displayed an understanding of Global Connections and used this in 


instruction. (NCSS 1.9) 
 
 □Competent   □Developing Competence  □Unsatisfactory 
 
10) The candidate displayed an understanding of Civic Ideals and Practices and used this in 


instruction. (NCSS 1.10) 
 
 □Competent   □Developing Competence  □Unsatisfactory 


 








The Citadel Professional Education Unit 
Assessment System Cycle


Who, What, 
When  Semester 
Assessment List 
(each semester & 
summer sessions)


Data collection 
via LiveText®


(each semester & 
summer sessions)


Midterm data reports 
aggregated and 
disaggregated by 


Unit/programs  and posted in  
Exhibit Center   


(each semester & 
summer sessions)


End of term data 
reports aggregated and 
disaggregated data by 
Unit/ programs and 


posted in Exhibit Center
(each semester & 
summer sessions)


Data reviewed at retreat 
by  SOE Faculty/PEB
Program changes  
recommended


(each semester sessions)


Program summary reports 
submitted to Dean and 
reported to SOE faculty 


/PEB
(each semester)


Program changes 
made based on 
assessment data
(as recommended 


/ approved)


Initial & advanced candidates‘ progress    monitored at transition points


Professional Education 
Unit Annual Assessment 
Report  with Unit 
recommendations








CITADEL SCHOOL OF EDUCATION 
Role of the Technology Specialist / LiveText Coordinator 


 
All School of Education Divisions 


(Counselor Education, Educational Leadership, Literacy Education, and Teacher Education) 
January 2011 


 Create and maintain the School of Education’s Electronic ExhibitCenter within LiveText 


 Collect designated Assessment System data within LiveText 


 Create, maintain, and post all Assessment System Data Reports to the LiveText ExhibitCenter as 
designated in the Who What When Document 


 Create and maintain a living matrix of all LiveText courses. 


 Post all necessary Assessment System data to the ExhibitCenter and/or the School of Education 
Website including information not collected from within LiveText (Assessment Summary 
Reports, PRAXIS Data, Faculty Meeting Minutes, etc.) 


 Populate all designated LiveText courses and those other courses requested by Faculty 


 Launch all LiveText Forms for data collection purposes (to Faculty, Cooperating Faculty, and 
appropriate candidates) 


 Align all LiveText Rubrics to appropriate Standards as supplied by Faculty members and Division 
Coordinators 


 Complete all LiveText Training (both individual and group) as requested by Faculty, Content 
Faculty, Staff, Administrators, and students 


 Create & maintain a living website for the School of Education with links to faculty members, all 
programs, and other relevant information. 


 Post all Syllabi of Record to the School of Education website. 


 Give assistance to faculty, staff, administration and students for continuous improvement of 
electronic management of programs. 


 Maintain Faculty and Adjunct Faculty Vita updating each semester, and posting that information 
to the SOE website. 


 Attend workshops, conferences, etc. for the continued improvement of the School of Education 
website, faculty vitas, electronic portfolios, NCATE records, and all student files. 


 Serve on School of Education Committees, Advisory Boards, etc. 


 Format and post the School of Education Newsletter as requested by the Dean 


 Photograph Faculty, Staff, and Students for newsletter and website posting as required or 
requested 


 Attend Town Hall Meetings, SOE Retreats, Wall of Fame Presentations, and other meetings as 
required 


 Re-organize and share the LiveText ExhibitCenter for presentation to accrediting teams and 
others as needed or requested 








Literacy Program Completion Portfolio Alignment Document 


Scoring Guide to Assess the Program Completion Portfolio 


Scoring Guide to Assess the Program Completion Portfolio 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


Educational 


Philosophy (1, 


5%) 


IRA2003.1.1 SC-


CIT-CF-06.7 


SC-CIT-CF-


2012.6  


Explained his/her theory of 


education and referred to 


three or more major 


theories in the foundational 


areas as they relate to 


reading. Theories were 


explained, compared, and 


contrasted with his/her 


theory in a three to five 


page typed paper. 


Explained his/her theory of 


education and referred to 


two major theories in the 


foundational areas as they 


relate to reading. Theories 


were explained, compared, 


and contrasted with his/her 


theory in a three to five 


page typed paper. 


Had difficulty articulating 


his/her theory of education 


and did not clearly discuss 


two major theories in the 


foundational areas as they 


relate to reading. OR The 


paper was less than three 


pages in length. 


Modeling 


Reading and 


Writing for Real 


Purposes (1, 5%) 


IRA2003.4.3 


NCATE.3.C SC-


CIT-CF-06.3 


SC-CIT-CF-


2012.3  


Included a dated log with 


more than ten detailed 


entries documenting where 


he/she demonstrated and 


modeled reading and 


writing for real purposes in 


daily interactions with 


students and education 


professionals. Also, a typed 


summary thoroughly 


explained how the research 


supporting modeling think 


alouds and read alouds was 


shared with a group of 


educators. 


Included a dated log with 


five to nine entries 


documenting where he/she 


demonstrated and modeled 


reading and writing for real 


purposes in daily 


interactions with students 


and education professionals. 


Also, a one page typed 


summary briefly explained 


how the research supporting 


modeling think alouds and 


read alouds was shared with 


a group of educators. 


Included a dated log with 


less than five entries 


documenting where he/she 


demonstrated and modeled 


reading and writing for real 


purposes in daily 


interactions with students 


and education professionals. 


OR There was not a one 


page typed summary 


explaining how the research 


supporting modeling think 


alouds and read alouds was 


shared with a group of 


educators. 


Instructional 


Grouping (1, 


5%) 


IRA2003.2.1 


NCATE.3.C SC-


CIT-CF-06.9 


SC-CIT-CF-


2012.8  


Documented in a detailed 


three page (or longer) typed 


summary how he/she 


helped an educator select 


instructional grouping 


options. It was evident in 


the paper that the candidate 


demonstrated a wide variety 


of options. Also, a two page 


typed paper explained the 


evidence-based rationale for 


changing grouping to best 


meet the needs of all 


students. 


Documented in a  


typed summary how he/she 


helped an educator select 


instructional grouping 


options. It was evident in 


the paper that the candidate 


demonstrated a couple of 


options. Also, a two page 


typed paper explained the 


evidence-based rationale for 


changing grouping to best 


meet the needs of all 


students. 


Did not clearly document in 


a typed summary how 


he/she helped an educator 


select instructional 


grouping options. OR It was 


not evident in the paper that 


the candidate demonstrated 


the options. OR A two page 


typed paper was not 


included that explained the 


evidence-based rationale for 


changing grouping to best 


meet the needs of all 


students. 


Seminal Studies 


Pertaining to At-


Risk Readers (1, 


5%) 


IRA2003.1.2 SC-


Clearly summarized three 


seminal studies related to 


at-risk readers in a well 


written and cohesive 


manner and thoroughly 


Summarized each of three 


seminal studies related to 


at-risk readers and 


explained how these studies 


impacted literacy 


Did not summarize three 


seminal studies related to 


at-risk readers. OR If the 


candidate did summarize 


three studies, the candidate 







Scoring Guide to Assess the Program Completion Portfolio 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


CIT-CF-06.1 


SC-CIT-CF-


2012.1  


explained how these studies 


have impacted literacy 


instruction in a typed paper. 


instruction in a typed paper. 


OR The candidate 


thoroughly explained how 


these studies impacted 


literacy instruction, but the 


paper may have been 


slightly difficult to 


understand.  


failed to show how they 


impacted literacy 


instruction. OR The 


candidate addressed the 


above but the quality of 


writing made the paper 


difficult to understand. 


Modeling Varied 


Approaches and 


Practices (1, 5%) 


IRA2003.2.2 


NCATE.4.A SC-


CIT-CF-06.3 


SC-CIT-CF-


2012.3  


Candidate described how 


he/she helped at least one 


classroom teacher and one 


paraprofessional in the use 


of a wide variety of 


instructional practices, 


approaches, and methods, 


including technology-based 


practices in a five page or 


longer typed paper. The 


subject, grade level, school, 


and signatures of the 


teacher and 


paraprofessional were 


included. The candidate 


explained in detail how 


he/she assisted them in 


selecting appropriate 


options and explained the 


evidence-base for selecting 


practices to best meet the 


needs of all students. In a 


separate typed narrative, the 


candidate explained how 


he/she demonstrated the 


options in his/her own 


teaching. Also, the 


candidate had a statement 


from a faculty member 


stating that the ideas were 


shared through 


demonstration teaching. 


Candidate described how 


he/she helped at least one 


classroom teacher and one 


paraprofessional in the use 


of several types of 


instructional practices, 


approaches, and methods, 


including technology-based 


practices in a typed paper. 


The subject, grade level, 


school, and signatures of 


the teacher and 


paraprofessional were 


included. The candidate 


explained how he/she 


assisted them in selecting 


appropriate options and 


explained the evidence-base 


for selecting practices to 


best meet the needs of all 


students. In the paper, the 


candidate explained how 


he/she demonstrated the 


options in his/her own 


teaching. Also, the 


candidate had a statement 


from a faculty member 


stating that the ideas were 


shared through 


demonstration teaching. 


Candidate did not describe 


how he/she helped at least 


one classroom teacher and 


one paraprofessional in the 


use of a variety of 


instructional practices, 


approaches, and methods, 


including technology-based 


practices in a typed paper. 


OR The candidate failed to 


include the subject, grade 


level, school, and signatures 


of the of the teacher and 


paraprofessional. OR The 


candidate did not clearly 


explain how he/she assisted 


them in selecting 


appropriate options and/or 


explain the evidence-base 


for selecting practices to 


best meet the needs of all 


students. OR The candidate 


did not explain how he/she 


demonstrated the options in 


his/her own teaching. OR 


The candidate did not 


include a statement from a 


faculty member stating that 


the ideas were shared 


through demonstration 


teaching. 


Use of 


Curriculum 


Materials (1, 


5%) 


IRA2003.2.3 SC-


CIT-CF-06.1 


SC-CIT-CF-


2012.1  


Candidate documented in a 


two to three page typed 


paper how he/she helped 


educators select a wide 


range of curriculum 


materials. The subject, 


grade level, school, and 


signatures of the teacher 


Candidate documented in a 


two to three page typed 


paper how he/she helped 


educators select a few 


curriculum materials. The 


subject, grade level, school, 


and signatures of the 


teacher and 


Candidate did not document 


in a two to three page typed 


paper how he/she helped 


educators select a few 


curriculum materials. OR 


The subject, grade level, 


school, and signatures of 


the teacher and 







Scoring Guide to Assess the Program Completion Portfolio 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


and paraprofessionals were 


included. A separate 


narrative detailing how the 


candidate used a wide range 


(five or more) of curriculum 


materials in his/her own 


teaching was included. 


Candidate included 


documentation by a course 


professor showing that the 


ideas were shared through 


demonstration teaching.  


paraprofessionals were 


included. A separate 


narrative detailing how the 


candidate used three or four 


curriculum materials in 


his/her own teaching was 


included. Candidate 


included documentation by 


a course professor showing 


that the ideas were shared 


through demonstration 


teaching.  


paraprofessionals were 


missing. OR A separate 


narrative detailing how the 


candidate used three or four 


curriculum materials in 


his/her own teaching was 


not included. OR Candidate 


did not include 


documentation by a course 


professor showing that the 


ideas were shared through 


demonstration teaching. 


Professional 


Development (1, 


5%) 


IRA2003.5.4 SC-


CIT-CF-06.3 


SC-CIT-CF-06.6 


SC-CIT-CF-


2012.3 SC-CIT-


CF-2012.5  


Included an example of a 


professional development 


implemented with a small 


group. This included an 


overview of the material 


shared, the evaluation 


instrument, and a typed 


summary of the results. 


Five or more references 


referring to the 


characteristics of sound 


professional development 


programs and “best 


practices” were clearly 


included. Also the 


candidate included a dated 


log of six or more 


professional development 


opportunities he/she had 


participated in within the 


last three years. 


Included an example of a 


professional development 


implemented with a small 


group. This included an 


overview of the material 


shared, the evaluation 


instrument, and a typed 


summary of the results. 


While five or more 


references referring to the 


characteristics of sound 


professional development 


programs and “best 


practices” were included, 


not all of the references 


were from major journals in 


the field. OR the candidate 


only included a dated log of 


three to five professional 


development opportunities 


he/she had participated in 


within the last three years. 


Did not include an example 


of a professional 


development implemented 


with a small group. OR If 


he/she did include an 


example, he/she failed to 


include an overview of the 


material shared, the 


evaluation instrument, or a 


typed summary of the 


results. The candidate did 


not cite five or more 


references referring to the 


characteristics of sound 


professional development 


programs and “best 


practices.” Also the 


candidate included a dated 


log of three or fewer 


professional development 


opportunities he/she had 


participated in within the 


last three years. 


Analysis of 


Assessment 


Results (1, 5%) 


IRA2003.3.2 


NCATE.1.E SC-


CIT-CF-06.10 


SC-CIT-CF-


2012.9  


Provided evidence through 


numerous dated daily 


journal entries and a 


reflective paper that he/she 


compared, contrasted, and 


analyzed information and 


assessment results to help a 


classroom teacher in the 


assessment of individual 


students. It was clear that 


students’ proficiencies and 


difficulties were addressed. 


Also, within the paper, the 


Provided evidence through 


dated daily journal entries 


or a typed paper that he/she 


compared, contrasted, and 


analyzed information and 


assessment results to help a 


classroom teacher in the 


assessment of individual 


students. It was clear that 


students’ proficiencies and 


difficulties were addressed, 


and the candidate explained 


what was determined in 


Did not provide evidence 


through dated daily journal 


entries or a paper that 


he/she compared, 


contrasted, and analyzed 


information and assessment 


results to help a classroom 


teacher in the assessment of 


individual students. OR It 


was not clear in the journal 


entries or paper that 


students’ proficiencies and 


difficulties were addressed. 







Scoring Guide to Assess the Program Completion Portfolio 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


candidate explained what 


was determined in regard to 


the need of individual 


referrals for appropriate 


services.  


regard to the need of 


individual referrals for 


appropriate services.  


OR The candidate failed to 


explain what was 


determined in regard to the 


need of individual referrals 


for appropriate services.  


Observations (1, 


5%) 


IRA2003.5.3 SC-


CIT-CF-06.15 


SC-CIT-CF-06.3 


SC-CIT-CF-


2012.14 SC-CIT-


CF-2012.3  


Included five lesson plans 


and a reflection on each 


one. Candidate included 


reflections written on 


observations of three other 


classroom teachers and/or 


paraprofessionals. The 


candidate documented how 


he/she assisted them in 


improving their practice. In 


a typed paper, the candidate 


synthesized everything that 


he/she learned from this 


process.  


Included five lesson plans 


and a reflection on each 


one. Candidate included 


reflections written on 


observations of three other 


classroom teachers and/or 


paraprofessionals. The 


candidate briefly 


documented within the 


reflections how he/she 


assisted them in improving 


their practice. 


Did not include five lesson 


plans and a reflection on 


each one. OR Candidate did 


not include reflections 


written on three other 


classroom teachers and/or 


paraprofessionals. OR 


Candidate did not document 


how he/she assisted the 


educators in improving their 


practice. 


Intrinsic and 


Extrinsic 


Motivation (1, 


5%) 


IRA2003.4.4 


NCATE.1.E SC-


CIT-CF-06.9 


SC-CIT-CF-


2012.8  


Provided documentation 


that he/she selected a unit of 


study or a group of lessons 


taught by a teacher and 


explained to the teacher 


how he/she could modify 


the contents so that it would 


be both intrinsically and 


extrinsically motivating. 


The candidate wrote a 


detailed paper articulating 


the research base that 


grounded his/her practice. 


Candidate also included a 


copy of the unit plan or 


lesson plans and a chart 


showing changes discussed. 


Provided documentation 


that he/she selected a unit of 


study or a group of lessons 


and explained to the teacher 


how he/she could modify 


the contents so that it would 


be both intrinsically and 


extrinsically motivating. 


The candidate articulated in 


writing the research base 


that grounded his/her 


practice. 


Did not provide 


documentation that he/she 


selected a unit of study or a 


group of lessons and 


explained to the teacher 


how he/she could modify 


the contents so that it would 


be both intrinsically and 


extrinsically motivating. 


OR The candidate did not 


articulate the research base 


that grounded his/her 


practice. 


School-Wide 


Assessment Data 


(1, 5%) 


IRA2003.3.3 


NCATE.4.A SC-


CIT-CF-06.10 


SC-CIT-CF-


06.15 SC-CIT-


CF-2012.14 SC-


CIT-CF-2012.9  


Documented in a detailed 


paper how he/she assisted a 


teacher in using in-depth 


assessment information to 


plan individual instruction 


for struggling readers. The 


candidate collected, 


analyzed, and used school-


wide assessment data to 


implement and revise the 


school reading program. 


Documented in a paper how 


he/she assisted a teacher  


in using in-depth 


assessment information to 


plan individual instruction 


for struggling readers. The 


candidate collected, 


analyzed, and used school-


wide assessment data to 


create a detailed plan of 


how the school reading 


Did not document in a 


paper how he/she assisted a 


teacher  


in using in-depth  


assessment information to 


plan individual instruction 


for struggling readers. OR 


The candidate failed to 


document that he/she 


collected, analyzed, and 


used school-wide 







Scoring Guide to Assess the Program Completion Portfolio 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


program might be revised. assessment data to plan a 


revised reading program. 


Professional 


Study Group (1, 


5%) 


IRA2003.5.2 SC-


CIT-CF-06.6 


SC-CIT-CF-


2012.5  


Included five journal entries 


documenting how he/she 


lead a professional study 


group for educators related 


to assessment. He/She 


clearly helped the educators 


identify questions, plan 


strategies for finding 


answers to those questions, 


and carry out the plans. The 


candidate typed a detailed 


paper explaining the above 


and what was learned from 


the process. 


Included five journal entries 


clearly documenting how 


he/she lead a professional 


study group for educators 


related to assessment. 


He/She clearly helped the 


educators identify 


questions, plan strategies 


for finding answers to those 


questions, and carry out the 


plans.  


Did not include five journal 


entries  


clearly documenting how 


he/she lead a professional 


study group for educators 


related to assessment. OR 


He/She did not successfully 


help the educators identify 


questions, plan strategies 


for finding answers to those 


questions, and carry out the 


plans. 


Material 


Selection Process 


(1, 5%) 


IRA2003.4.2 


NCATE.4.A SC-


CIT-CF-06.8 


SC-CIT-CF-


2012.7  


Documented how he/she 


assisted the classroom 


teacher and 


paraprofessional in 


selecting materials 


representing multiple levels, 


broad interests, cultures, 


and linguistic background 


of students. Candidate 


included a number of charts 


with the paper showing the 


above. A detailed 


discussion (five or more 


citations) of the research 


base grounding his/her 


practice was included.  


Attempted to document 


how he/she assisted the 


classroom teacher and 


paraprofessional in 


selecting materials 


representing multiple levels, 


broad interests, cultures, 


and linguistic background 


of students. One of the 


above areas was not clearly 


articulated. Candidate 


included a number of charts 


with the paper showing the 


above. OR A brief 


discussion (three to four 


citations) of the research 


base grounding his/her 


practice was included.  


Attempted to document 


how he/she assisted the 


classroom teacher and 


paraprofessional in 


selecting materials 


representing multiple levels, 


broad interests, cultures, 


and linguistic background 


of students. Two or more of 


the above areas were not 


clearly articulated. OR The 


candidate did not include a 


number of charts with the 


paper showing the  


above information. OR A 


weak discussion (less than 


three citations) of the 


research base grounding 


his/her practice was 


included 


 


  







Report Title: Spring 2011 Literacy Program Completion Portfolio Report 


Date: 
 


01/01/2011 - 05/04/2011 


Milestone: All Scoring: All 


Rubric: Scoring Guide to Assess the Program Completion Portfolio  


  
Target 


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Educational Philosophy 12  0  0  3.00 3 0.00 


Modeling Reading and Writing for Real Purposes 12  0  0  3.00 3 0.00 


Instructional Grouping 10  2  0  2.83 3 0.37 


Seminal Studies Pertaining to At-Risk Readers 12  0  0  3.00 3 0.00 


Modeling Varied Approaches and Practices 12  0  0  3.00 3 0.00 


Use of Curriculum Materials 12  0  0  3.00 3 0.00 


Professional Development 12  0  0  3.00 3 0.00 


Analysis of Assessment Results 12  0  0  3.00 3 0.00 


Observations 12  0  0  3.00 3 0.00 


Intrinsic and Extrinsic Motivation 12  0  0  3.00 3 0.00 


School-Wide Assessment Data 12  0  0  3.00 3 0.00 


Professional Study Group 11  1  0  2.92 3 0.28 


Material Selection Process 12  0  0  3.00 3 0.00 


Demonstrates knowledge of the central concepts and 


tools of inquiry of the field 


12  0  0  3.00 3 0.00 


Demonstrates and applies professional, state, and 


institutional standards through inquiry, critical analysis 


and synthesis 


12  0  0  3.00 3 0.00 


Creates positive environments for student learning 12  0  0  3.00 3 0.00 


Understands and builds upon developmental levels of 


students 


12  0  0  3.00 3 0.00 


Understands diversity of students, families, and 


communities 


12  0  0  3.00 3 0.00 


Understands policy contexts in work setting 12  0  0  3.00 3 0.00 


 
Educational Philosophy 


 IRA2003.1.1 
12 (100%) 


 


Modeling Reading and Writing 


for Real Purposes 


 IRA2003.4.3 


12 (100%) 
 


Instructional Grouping 


 IRA2003.2.1 
10 (83%) 2 (16%) 


 


Seminal Studies Pertaining to 


At-Risk Readers 


 IRA2003.1.2 


12 (100%) 
 


Modeling Varied Approaches 


and Practices 


 IRA2003.2.2 


12 (100%) 
 


Use of Curriculum Materials 


 IRA2003.2.3 
12 (100%) 


 


Professional Development 


 IRA2003.5.4 
12 (100%) 


 


Analysis of Assessment Results 


 IRA2003.3.2 
12 (100%) 
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Observations 


 IRA2003.5.3 
12 (100%) 


 


Intrinsic and Extrinsic 


Motivation 


 IRA2003.4.4 


12 (100%) 
 


School-Wide Assessment Data 


 IRA2003.3.3 
12 (100%) 


 


Professional Study Group 


 IRA2003.5.2 
11 (91%) 1 (8%) 


 


Material Selection Process 


 IRA2003.4.2 
12 (100%) 


 


Demonstrates knowledge of the 


central concepts and tools of 


inquiry of the field 


 NCATE-2007.1a, NCATE.1.A, 


NCATE.1.A(NT), SC-CIT-CF-


06.1 


12 (100%) 
 


Demonstrates and applies 


professional, state, and 


institutional standards through 


inquiry, critical analysis and 


synthesis 


 NCATE-2007.1a, NCATE.1.A, 


NCATE.1.A(NT), SC-CIT-CF-


06.1 


12 (100%) 
 


Creates positive environments 


for student learning 


 NCATE-2007.1e, NCATE.1.E, 


NCATE.1.E(NT), SC-CIT-CF-


06.13, SC-CIT-CF-06.9 


12 (100%) 
 


Understands and builds upon 


developmental levels of 


students 


 NCATE-2007.1c, NCATE-


2007.1e, NCATE.1.C, 


NCATE.1.E, NCATE.1.E(NT), 


SC-CIT-CF-06.2, SC-CIT-CF-


06.4 


12 (100%) 
 


Understands diversity of 


students, families, and 


communities 


 NCATE-2007.4a, NCATE.4.A, 


SC-CIT-CF-06.16, SC-CIT-CF-


06.8 


12 (100%) 
 


Understands policy contexts in 


work setting 


 NCATE-2007.1c, NCATE.1.C, 


NCATE.1.C(NT), SC-CIT-CF-


06.15 


12 (100%) 
 


 
  Target   Acceptable   Unacceptable 


 


Inter-Rater Summary  







  Ouztsd Hewetts Mean Stdev 


Educational Philosophy 3.00 3.00 3.00 0.00 


Modeling Reading and Writing for Real Purposes 3.00 3.00 3.00 0.00 


Instructional Grouping 3.00 2.75 2.88 0.12 


Seminal Studies Pertaining to At-Risk Readers 3.00 3.00 3.00 0.00 


Modeling Varied Approaches and Practices 3.00 3.00 3.00 0.00 


Use of Curriculum Materials 3.00 3.00 3.00 0.00 


Professional Development 3.00 3.00 3.00 0.00 


Analysis of Assessment Results 3.00 3.00 3.00 0.00 


Observations 3.00 3.00 3.00 0.00 


Intrinsic and Extrinsic Motivation 3.00 3.00 3.00 0.00 


School-Wide Assessment Data 3.00 3.00 3.00 0.00 


Professional Study Group 3.00 2.88 2.94 0.06 


Material Selection Process 3.00 3.00 3.00 0.00 


Demonstrates knowledge of the central concepts and tools of inquiry of the 


field 


3.00 3.00 3.00 0.00 


Demonstrates and applies professional, state, and institutional standards 


through inquiry, critical analysis and synthesis 


3.00 3.00 3.00 0.00 


Creates positive environments for student learning 3.00 3.00 3.00 0.00 


Understands and builds upon developmental levels of students 3.00 3.00 3.00 0.00 


Understands diversity of students, families, and communities 3.00 3.00 3.00 0.00 


Understands policy contexts in work setting 3.00 3.00 3.00 0.00 


 


 


 


Report Title: Spring 2010 SOE Literacy Program Completion Portfolio 


Date: 
 


01/01/2010 - 05/05/2010 


Milestone: All Scoring: All 


Rubric: Scoring Guide to Assess the Program Completion Portfolio  


  
Target 


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Educational Philosophy 74  32  3  2.65 3 0.53 


Modeling Reading and Writing for Real Purposes 58  37  11  2.44 3 0.67 


Instructional Grouping 76  22  7  2.66 3 0.60 


Seminal Studies Pertaining to At-Risk Readers 82  26  3  2.71 3 0.51 


Modeling Varied Approaches and Practices 85  20  4  2.74 3 0.51 


Use of Curriculum Materials 93  16  0  2.85 3 0.35 


Professional Development 90  15  4  2.79 3 0.49 


Analysis of Assessment Results 82  28  1  2.73 3 0.46 


Observations 91  20  1  2.80 3 0.42 


Intrinsic and Extrinsic Motivation 74  32  1  2.68 3 0.49 


School-Wide Assessment Data 75  35  2  2.65 3 0.51 


Professional Study Group 91  17  1  2.83 3 0.40 


Material Selection Process 97  15  0  2.87 3 0.34 


Demonstrates knowledge of the central concepts and 


tools of inquiry of the field 


88  19  0  2.82 3 0.38 


Demonstrates and applies professional, state, and 


institutional standards through inquiry, critical analysis 


and synthesis 


97  9  0  2.92 3 0.28 


Creates positive environments for student learning 104  3  0  2.97 3 0.17 
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Understands and builds upon developmental levels of 


students 


101  6  0  2.94 3 0.23 


Understands diversity of students, families, and 


communities 


102  2  3  2.93 3 0.35 


Understands policy contexts in work setting 102  5  0  2.95 3 0.21 


 
Educational Philosophy 


 IRA2003.1.1 
74 (67%) 32 (29%) 3 (2%) 


 


Modeling Reading and Writing 


for Real Purposes 


 IRA2003.4.3 


58 (54%) 37 (34%) 11 (10%) 
 


Instructional Grouping 


 IRA2003.2.1 
76 (72%) 22 (20%) 7 (6%) 


 


Seminal Studies Pertaining to 


At-Risk Readers 


 IRA2003.1.2 


82 (73%) 26 (23%) 3 (2%) 
 


Modeling Varied Approaches 


and Practices 


 IRA2003.2.2 


85 (77%) 20 (18%) 4 (3%) 
 


Use of Curriculum Materials 


 IRA2003.2.3 
93 (85%) 16 (14%) 


 


Professional Development 


 IRA2003.5.4 
90 (82%) 15 (13%) 4 (3%) 


 


Analysis of Assessment Results 


 IRA2003.3.2 
82 (73%) 28 (25%) 1 (0%) 


 


Observations 


 IRA2003.5.3 
91 (81%) 20 (17%) 1 (0%) 


 


Intrinsic and Extrinsic 


Motivation 


 IRA2003.4.4 


74 (69%) 32 (29%) 1 (0%) 
 


School-Wide Assessment Data 


 IRA2003.3.3 
75 (66%) 35 (31%) 2 (1%) 


 


Professional Study Group 


 IRA2003.5.2 
91 (83%) 17 (15%) 1 (0%) 


 


Material Selection Process 


 IRA2003.4.2 
97 (86%) 15 (13%) 


 


Demonstrates knowledge of the 


central concepts and tools of 


inquiry of the field 


 NCATE-2007.1a, NCATE.1.A, 


NCATE.1.A(NT), SC-CIT-CF-


06.1 


88 (82%) 19 (17%) 
 


Demonstrates and applies 


professional, state, and 


institutional standards through 


inquiry, critical analysis and 


synthesis 


 NCATE-2007.1a, NCATE.1.A, 


NCATE.1.A(NT), SC-CIT-CF-


06.1 


97 (91%) 9 (8%) 
 


Creates positive environments 104 (97%) 3 (2%) 
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for student learning 


 NCATE-2007.1e, NCATE.1.E, 


NCATE.1.E(NT), SC-CIT-CF-


06.13, SC-CIT-CF-06.9 


Understands and builds upon 


developmental levels of 


students 


 NCATE-2007.1c, NCATE-


2007.1e, NCATE.1.C, 


NCATE.1.E, NCATE.1.E(NT), 


SC-CIT-CF-06.2, SC-CIT-CF-


06.4 


101 (94%) 6 (5%) 
 


Understands diversity of 


students, families, and 


communities 


 NCATE-2007.4a, NCATE.4.A, 


SC-CIT-CF-06.16, SC-CIT-CF-


06.8 


102 (95%) 2 (1%) 3 (2%) 
 


Understands policy contexts in 


work setting 


 NCATE-2007.1c, NCATE.1.C, 


NCATE.1.C(NT), SC-CIT-CF-


06.15 


102 (95%) 5 (4%) 
 


 
  Target   Acceptable   Unacceptable 


 


Inter-Rater Summary  


  Hewetts Ouztsd Altieri Mean Stdev 


Educational Philosophy 2.47 2.92 2.35 2.58 0.25 


Modeling Reading and Writing for Real Purposes 2.32 2.82 1.82 2.32 0.40 


Instructional Grouping 2.44 2.82 2.23 2.49 0.24 


Seminal Studies Pertaining to At-Risk Readers 2.76 3.00 2.33 2.70 0.28 


Modeling Varied Approaches and Practices 2.85 2.89 2.30 2.68 0.27 


Use of Curriculum Materials 2.85 2.89 2.60 2.78 0.13 


Professional Development 2.59 2.89 2.65 2.71 0.13 


Analysis of Assessment Results 2.82 2.97 2.35 2.72 0.27 


Observations 2.76 3.00 2.65 2.80 0.15 


Intrinsic and Extrinsic Motivation 2.56 2.92 2.23 2.57 0.28 


School-Wide Assessment Data 2.62 2.97 2.38 2.66 0.25 


Professional Study Group 2.56 3.00 2.67 2.74 0.19 


Material Selection Process 2.76 2.97 2.85 2.86 0.09 


Demonstrates knowledge of the central concepts and tools of inquiry of 


the field 


3.00 2.61 2.52 2.71 0.21 


Demonstrates and applies professional, state, and institutional 


standards through inquiry, critical analysis and synthesis 


2.91 2.61 2.77 2.76 0.13 


Creates positive environments for student learning 3.00 2.61 2.92 2.84 0.17 


Understands and builds upon developmental levels of students 3.00 2.61 2.85 2.82 0.16 


Understands diversity of students, families, and communities 3.00 2.55 2.85 2.80 0.19 


Understands policy contexts in work setting 2.97 2.61 2.90 2.83 0.16 
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EDUC306 
Teaching Reading in the Middle and High 
School 


X   X             


EDUC312 Teaching Students with Special Needs X   X             


EDUC401 
Methods and Materials of Middle and High 
School Teaching 


 X               


EDUC402 Special Methods in Teaching X X  X             


EDUC499 Internship in Teaching X X  X             


EDUC501 
Methods and Materials of Middle and High 
School Teaching 


X X  X             


EDUC512 Data Collection and Analysis X X X X             


EDUC514 The Exceptional Child in the School X X X X             


EDUC515 Introduction to the Counseling Profession X  X X             


EDUC520 Professional Internship X X  X             


EDUC524 Techniques of School Supervision X X X              


EDUC528 School Administration X X X X             


EDUC529 Micro-Computer and School Management X  X X             


EDUC531 
Principles of Elementary Curriculum 
Development 


X  X X             


EDUC532 
Principles of Middle or High Curriculum 
Development 


X  X X             


EDUC537 Student Development Services in Higher Ed X   X             


EDUC540 
Integrative Foundations and Teaching in 
American Education 


   X             


EDUC549 Applied Measurement Techniques X X X X             


EDUC551 Counseling Theories and Practice  X X              


EDUC570 Devel Literacy Knowldge With At Risk Readers X   X             


EDUC588 Developing Literacy Skills Pre K-Grade 5 X  X X             


EDUC590 Literacy Assessment and Instruction   X              


EDUC591 Practicum in Literacy Education X   X             


EDUC592 
Teaching Reading in the Middle and High 
School - Content Areas 


X X X X             


EDUC594 Internship in Literacy Education  X               


EDUC596 Analysis of Literacy Research                 


EDUC599 Supervision of School Literacy Programs                 
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EDUC608 Literature for Children and Adolescents  X               


EDUC610 Seminar on School Improvement   X              


EDUC616 Political Process of Public Education X X  X             


EDUC629 Practicum in School Counseling X X  X             


EDUC632 I Internship: School Superintendency X  X X             


EDUC633 II Internship: School Superintendency X  X X             


EDUC634 Practicum in Student Affairs   X X             


EDUC642 Coaching in Literacy Education   X              


EDUC650 I Internship in Elementary School Counseling X X  X             


EDUC651 I Internship in Secondary Counseling X X  X             


EDUC652 II Internship in Elementary School Counseling X X  X             


EDUC653 II Internship in Secondary Counseling  X X               


EDUC655 
Internship I in Student Affairs & College 
Counseling 


X  X X             


EDUC656 
Internship II in Student Affairs & College 
Counseling 


X X X X             


EDUC661 I Internship in Elementary Administration X X X X             


EDUC662 II Internship in Elementary Administration X X X X             


EDUC663 I Internship Middle and High Administration X X X X             


EDUC664 II Internship Middle and High Administration X X X X             


HESS505 Motor Develop & Motor Learning X   X             


HESS527 
Content & Methods of Teaching School Health 
Education & Health-Related Aspects of 
Physical Fitness 


                


HESS528 
Content and Methods of Teaching Rhythmic 
Activities and  Movement Education 


                


HESS533 
Content & Methods of Teaching Elementary 
School Physical Education 


X   X             


HESS534 
Accommodating Persons with Disabilities in 
Sport & Physical Activity 


 X               


HESS540 
Research Techniques & Methods of Analyzing 
Research in Health, Exercise, and Sport 
Science I 


                


HESS550 Instructional Aspects of Physical Education X   X             
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HESS551 
Content and Methods of Teaching Secondary 
Physical Education 


 X               


HESS620 Professional Internship in Teaching X X  X             


HLED407 Methods of Teaching School Health Education    X             


PHED200 Motor Develop & Motor Learning X   X             


PHED201 Introduction to Teaching Physical Education X                


PHED203 Accommodating Persons with Disabilities  X  X             


PHED235 Motor Learning  X               


PHED300 
Technology in Health, Exercise, Sport Science 
and Physical Education 


 X               


PHED305 Measurement & Evaluation in PE  X               


PHED321 Methods of Teaching Rhythmic Activities X                


PHED335 Health and Physical Education Curriculum  X               


PHED350 
Methods of Teaching Individual and Duel 
Sports 


 X               


PHED404 
Administration of Health, Exercise, Sport 
Science and Physical Education 


 X               


PHED433 
Content & Methods of Teaching Elementary 
School Physical Education 


X   X             


PHED460 Methods of Teaching Team Sports X   X             


PHED499 Internship in Teaching X X  X             
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EDUC306 
Teaching Reading in the Middle and High 
School 


X X   X X    X       


EDUC312 Teaching Students with Special Needs             X    


EDUC401 
Methods and Materials of Middle and High 
School Teaching 


X    X    X    X X   


EDUC402 Special Methods in Teaching X X   X X   X X    X   


EDUC499 Internship in Teaching X X   X X   X X    X   


EDUC501 
Methods and Materials of Middle and High 
School Teaching 


X X   X X   X X   X X   


EDUC512 Data Collection and Analysis X X X  X X X  X X X  X X X  


EDUC514 The Exceptional Child in the School X X X  X X X  X X  X X X X X 


EDUC515 Introduction to the Counseling Profession X   X X   X X   X X   X 


EDUC520 Professional Internship X X   X X   X X   X X   


EDUC524 Techniques of School Supervision X  X  X X X  X  X  X X  X 


EDUC528 School Administration X X X  X X   X X X  X X X  


EDUC529 Micro-Computer and School Management  X X  X X   X X   X    


EDUC531 
Principles of Elementary Curriculum 
Development 


   X  X  X  X    X X  


EDUC532 
Principles of Middle or High Curriculum 
Development 


   X    X X     X X  


EDUC537 Student Development Services in Higher Ed             X    


EDUC549 Applied Measurement Techniques X X X  X X X  X X X  X X X  


EDUC551 Counseling Theories and Practice X   X X X X  X  X   X X  


EDUC570 Devel Literacy Knowldge With At Risk Readers             X    


EDUC588 Developing Literacy Skills Pre K-Grade 5 X X X  X  X  X    X    


EDUC590 Literacy Assessment and Instruction     X  X   X X    X  


EDUC591 Practicum in Literacy Education X    X    X    X    


EDUC592 
Teaching Reading in the Middle and High 
School - Content Areas 


X X X  X X X  X X X  X X X  


EDUC594 Internship in Literacy Education  X    X    X    X   


EDUC596 Analysis of Literacy Research    X    X    X    X 


EDUC599 Supervision of School Literacy Programs    X    X    X    X 


EDUC608 Literature for Children and Adolescents  X    X   X X    X   







All LiveText Courses – Fall 2006 to Summer II 2010      Page 5 of 6 


Course Name 


F
a
ll
 2


0
0
6
 


S
p


r 
2
0
0
7
 


S
m


 1
 2


0
0
7
 


S
m


 2
 2


0
0
7
 


F
a
ll
 2


0
0
7
 


S
p


r 
2
0
0
8
 


S
m


 1
 2


0
0
8
 


S
m


 2
 2


0
0
8
 


F
a
ll
 2


0
0
8
 


S
p


r 
2
0
0
9
 


S
m


 1
 2


0
0
9
 


S
m


 2
 2


0
0
9
 


F
a
ll
 2


0
0
9
 


S
p


r 
2
0
1
0
 


S
m


 1
 2


0
1
0
 


S
m


 2
 2


0
1
0
 


EDUC610 Seminar on School Improvement X     X     X      


EDUC616 Political Process of Public Education    X  X  X  X X   X X  


EDUC629 Practicum in School Counseling X X   X X   X X   X X   


EDUC632 I Internship: School Superintendency X  X  X X X  X X  X X X   


EDUC633 II Internship: School Superintendency  X X  X X X  X X  X X X  X 


EDUC634 Practicum in Student Affairs               X X 


EDUC650 I Internship in Elementary School Counseling X X   X X   X X   X X   


EDUC651 I Internship in Secondary Counseling X X   X X   X X   X X   


EDUC652 II Internship in Elementary School Counseling          X   X X   


EDUC653 II Internship in Secondary Counseling           X   X X   


EDUC655 
Internship I in Student Affairs & College 
Counseling 


               X 


EDUC656 
Internship II in Student Affairs & College 
Counseling 


                


EDUC661 I Internship in Elementary Administration X  X  X X X  X X  X X X  X 


EDUC662 II Internship in Elementary Administration  X X  X X X  X X  X X X  X 


EDUC663 I Internship Middle and High Administration X  X  X X X  X X  X X X  X 


EDUC664 II Internship Middle and High Administration  X X  X X X  X X  X X X  X 


HESS527 
Content & Methods of Teaching School Health 
Education & Health-Related Aspects of 
Physical Fitness 


X        X     X   


HESS528 
Content and Methods of Teaching Rhythmic 
Activities and  Movement Education 


     X        X   


HESS533 
Content & Methods of Teaching Elementary 
School Physical Education 


    X        X    


HESS534 
Accommodating Persons with Disabilities in 
Sport & Physical Activity 


 X        X       


HESS540 
Research Techniques & Methods of Analyzing 
Research in Health, Exercise, and Sport 
Science I 


   X             


HESS550 Instructional Aspects of Physical Education X    X    X    X    


HESS551 
Content and Methods of Teaching Secondary 
Physical Education 


 X        X       


HESS561 Adv Measurement & Eval in P.E               X  
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HESS620 Professional Internship in Teaching X X   X X   X X   X    


HLED407 Methods of Teaching School Health Education X    X    X    X    


PHED201 Introduction to Teaching Physical Education     X    X    X    


PHED203 Accommodating Persons with Disabilities      X           


PHED235 Motor Learning  X    X           


PHED305 Measurement & Evaluation in PE      X           


PHED321 Methods of Teaching Rhythmic Activities X    X    X    X    


PHED335 Health and Physical Education Curriculum  X    X           


PHED350 
Methods of Teaching Individual and Duel 
Sports 


 X    X        X   


PHED404 
Administration of Health, Exercise, Sport 
Science and Physical Education 


 X    X           


PHED433 
Content & Methods of Teaching Elementary 
School Physical Education 


X    X    X    X    


PHED460 Methods of Teaching Team Sports X    X    X    X    


PHED499 Internship in Teaching  X   X X   X    X X   


 








 


South Carolina System for Assisting, Developing, and  


Evaluating Professional Teaching (ADEPT) 
1. Scoring Guide 


 


ADEPT Performance Standards (APS) 
Aligned with Conceptual Framework:  CF 2012 and CF 2006 and NCATE 


DOMAIN 1:  


PLANNING 
KEY ELEMENTS 


APS 1:   
Long-Range Planning 
CF-2012.1,2,4,7,8,9,11 


CF-2006.1,2,4,5,8,9,10,13  
NCATE-1a,1c,1f,1g,3c,4a 


1A. The teacher obtains student information, analyzes this information to  
        determine the learning needs of all students, and uses this information to 
        guide instructional planning. (CF 2,7) 


1B.  The teacher establishes appropriate standards-based long-range learning 
        and developmental goals for all students. (CF 2) 
1C.  The teacher identifies and sequences instructional units in a manner that  
        facilitates the accomplishment of the long-range goals. (CF 1,2) 
1.D. The teacher develops appropriate processes for evaluating and recording 
        students’ progress and achievement. (CF 4,9) 
1.E. The teacher plans appropriate procedures for managing the classroom.  
        (CF 8 ,11) 


APS 2: Short-Range 


Planning of Instruction 


- Unit Work Sample 
CF-2012.1,2,4,7,9 
CF-2006.1,2,4,5,8,10   
NCATE-1a,1c,1f,1g,3c, 4a 


2.A. The teacher develops unit objectives that facilitate student achievement  
        of appropriate academic standards and long-range learning and 
        developmental goals. (CF 1,2) 
2.B. The teacher develops instructional plans that include content, strategies,  
        materials, and resources that are appropriate for the particular students.  
        (CF 4,7) 
2.C. The teacher routinely uses student performance data to guide short-range 
        planning of instruction. (CF 9) 


APS 3: Planning 
Assessments and Using 


Data – Unit Work 


Sample 
CF-2012.1,4,9 
CF-2006.1,5,10  
NCATE-1a,1c, 1g,3c 


3.A. The teacher develops/selects and administers a variety of appropriate  
        assessments. (CF 1,9) 
3.B. At appropriate intervals, the teacher gathers and accurately analyzes  
        student performance data and uses this information to guide instructional  
        planning. (CF 9) 
3.C. The teacher uses assessment data to assign grades (or other indicators)  
        that accurately reflect student progress and achievement.  (CF 4,9) 


DOMAIN 2: 


INSTRUCTION 
KEY ELEMENTS 


APS 4: Establishing & 


Maintaining High 


Expectations for 
Learners  
CF-2012.2,8 
CF-2006.2,4,9   
NCATE-1c,1d,1g,3c 


4A. The teacher establishes, communicates, and maintains high expectations 
       for student achievement. 
4.B. The teacher establishes, communicates, and maintains high expectations  
        for student participation.  
4.C. The teacher helps students assume responsibility for their own  
        participation and learning. 


APS 5: Using 
Instructional Strategies 


to Facilitate Learning  
CF-2012.2,3,4,7 
CF-2006.2,4,5,8  
NCATE-1c,1f,1g,3c,4a  


5.A. The teacher uses appropriate instructional strategies.  
5.B. The teacher uses a variety of instructional strategies.  
5.C. The teacher uses instructional strategies effectively. 


 


  







 


DOMAIN 2:  


INSTRUCTION  
KEY ELEMENTS 


APS 6: Providing Content 


for Learners  
CF-2012.1,2,3,7 


CF-2006.1,2,3,4,8  
NCATE-1a,1c,1f,1g,3c,4a  


6.A. The teacher demonstrates a thorough command of the discipline that   
        he or she teaches. 
6.B. The teacher provides appropriate content. 
6.C. The teacher structures the content to promote meaningful learning. 


APS 7: Monitoring, 


Assessing, and Enhancing 
Learning 
CF-2012.3,4,9 
CF-2006.3,5,10 
NCATE-1c,1f,1g,3c 


7.A. The teacher continually monitors student learning during instruction  
        by using a variety of informal and formal assessment strategies. 
7.B. The teacher enhances student learning by using information from  
        informal and formal assessments to guide instruction. 
7.C. The teacher enhances student learning by providing appropriate  
        instructional feedback to all students 


DOMAIN 3: 


ENVIRONMENT 
KEY ELEMENTS 


APS 8: Maintaining an 
Environment that 


Promotes Learning 
CF-2012.2,8,11,13 
CF-2006.2,4,9,13,14,16  
NCATE-1a,1c,1d,1f,1g,3c 


8.A. The teacher creates and maintains the physical environment of his or  
        her classroom as a safe place that is conducive to learning.                                


8.B. The teacher creates and maintains a positive affective climate in his or  
        her classroom. 
8.C. The teacher creates and maintains a culture of learning in his or her  
        classroom. 


APS 9: Managing the 


Classroom  
CF-2012.4,11,13 


CF-2006.5,13,114,16 
NCATE-1c,1d,1f, 3c  


9.A. The teacher manages student behavior appropriately. 
9.B. The teacher makes maximal use of instructional time.  
9.C. The teacher manages essential non-instructional routines in an 
        efficient manner. 


DOMAIN 4:  


PROFESSIONALISM 
KEY ELEMENTS 


APS 10: Fulfilling 


Professional 


Responsibilities  
CF-2012.5,6,10,12,13,14,15 


CF-006.6,7,11,12,14,16,15,17 
NCATE-1c,1d,1f,3c,4a 


10.A. The teacher is an advocate for the students. 
10.B. The teacher works to achieve organizational goals in order to make  
          the entire school a positive and productive learning environment for 
          the students.  
10.C. The teacher is an effective communicator. 
10.D. The teacher exhibits professional demeanor and behavior. 
10.E. The teacher is an active learner. 


 
  







The Citadel Professional Education Unit 


Student Teaching Internship Consensus Evaluation Summary Sheet 


Note:  This form should be completed in hard copy and entered by the College Supervisor in LiveText.   


Candidates should be given a copy of this at the conclusion of each conference. 


Student Teaching Intern____________________________________________________  


School                                                                                                                                           


Course:  EDUC 499, EDUC 520, PHED 499, HESS 620  


Semester/Year:  /              midterm     final 


 Competent Developing 
Competency 


Unsatisfactory  Competent Developing 
Competency 


Unsatisfactory 


Domain 1: Planning 
# key elements needed to pass > 10 


Domain 2: Instruction 
# key elements needed to pass > 11 


APS 1     APS 4     


1A    4A    


1B    4B    


1C    4C    


1D    APS 5     


1E    5A    


APS 2     5B    


2A    5C    


2B    APS 6    


2C    6A    


APS 3     6B    


3A    6C    


3B    APS 7     


3C    7A    


Total    7B    


Domain 3: Classroom Environment 
# key elements needed to pass > 4 


 
7C 


   


APS 8    Total    


 
8A 


   Domain 4: Professionalism 
# key elements needed to pass > 4 


8B    APS 10     


8C    10A    


APS 9    10B    


9A    10C    


9B    10D    


9C    10E    


Total    Total    
 
______________________________________    _____________ 


Cooperating Teacher Signature      Date 


_____________________________________    _____________ 
College Supervisor Signature      Date 


______________________________________    _____________ 


Student Teaching Intern Signature     Date 








Educational Leadership 


EDUC529 Rubric for PhotoStory 


SOE EDUC529 Rubric for 


PhotoStory 


Target  


(3 pts)  


Acceptable  


(2 pts)  


Not Acceptable  


(0 pts) 


Point of View - Awareness 


of Audience (1, 16%) 
ELCC-2005.4.1 ELCC-


2005.4.2 ELCC-2005.4.3 


NCATE-2007.1e NCATE-


2007.1f SC-CIT-CF-06.1 SC-


CIT-CF-2012.1 SC-PADEPP-


2010.4.1 SC-PADEPP-


2010.4.2 SC-PADEPP-


2010.5.3 SC-PADEPP-


2010.5.5 SC-PADEPP-


2010.7.2 SC-PADEPP-


2010.7.3  


Strong awareness of 


audience in the 


design. Students can 


clearly explain why 


they felt the 


vocabulary, audio 


and graphics chosen 


fit the target 


audience. 


Some awareness of 


audience in the 


design. Students can 


explain why they 


felt the vocabulary, 


audio and graphics 


chosen fit the target 


audience. 


Limited awareness of 


audience in the design. 


Students find it difficult 


to explain how the 


vocabulary, audio and 


graphics chosen fit the 


target audience. 


Soundtrack - Emotion (1, 


16%) ELCC-2005.4.1 ELCC-


2005.4.2 ELCC-2005.4.3 SC-


CIT-CF-06.5 SC-CIT-CF-


2012.4 SC-PADEPP-2010.5.1 


SC-PADEPP-2010.5.4 SC-


PADEPP-2010.5.5 SC-


PADEPP-2010.7.2  


Music stirs a rich 


emotional response 


that matches the 


story line well. 


Copyright 


information is 


provided if 


appropriate. 


Music stirs a rich 


emotional response 


that somewhat 


matches the story 


line. Copyright 


information is 


provided if 


appropriate. 


Music is distracting, 


inappropriate, OR was 


not used. No copyright 


information was 


provided. 


Images (1, 16%) ELCC-


2005.4.1 ELCC-2005.4.2 


ELCC-2005.4.3 NCATE-


2007.1e NCATE-2007.1f SC-


CIT-CF-06.5 SC-CIT-CF-


2012.4 SC-PADEPP-2010.4.3  


Images create a 


distinct atmosphere 


or tone that matches 


different parts of the 


story. The images 


may communicate 


symbolism and/or 


metaphors. 


Images create an 


atmosphere or tone 


that matches some 


parts of the story. 


The images may 


communicate 


symbolism and/or 


metaphors. 


An attempt was made 


to use images to create 


an atmosphere/tone but 


it needed more work. 


Image choice is logical. 


Grammar (1, 16%) ELCC-


2005.4.1 ELCC-2005.4.2 


ELCC-2005.4.3 NCATE-


2007.1e SC-CIT-CF-06.17 


SC-CIT-CF-2012.15 SC-


PADEPP-2010.7.1 SC-


PADEPP-2010.7.2  


Grammar and usage 


were correct and 


contributed to 


clarity, style and 


character 


development. 


Grammar and usage 


were typically 


correct and errors 


did not detract from 


the story. 


Grammar and usage 


were typically correct 


but errors detracted 


from story. 


  







SOE EDUC529 Rubric for 


PhotoStory 


Target  


(3 pts)  


Acceptable  


(2 pts)  


Not Acceptable  


(0 pts) 


Duration of Presentation (1, 


16%) ELCC-2005.4.1 ELCC-


2005.4.2 ELCC-2005.4.3 SC-


PADEPP-2010.7.2 SC-PADEPP-


2010.7.3  


Length of 


presentation was 4-5 


minutes and 


contained more than 


20 images. 


Length of 


presentation was 3-5 


minutes and 


contained a minimum 


of 20 images 


Length of 


presentation was 2 


minutes or less. 


Point of View - Purpose (1, 


16%) ELCC-2005.4.1 ELCC-


2005.4.2 ELCC-2005.4.3 


NCATE-2007.1e SC-PADEPP-


2010.5.1 SC-PADEPP-2010.7.3  


Establishes a 


purpose early on and 


maintains a clear 


focus throughout. 


Establishes a purpose 


early on and 


maintains focus for 


most of the 


presentation. 


There are a few 


lapses in focus, but 


the purpose is 


fairly clear. 


 








Educational Leadership 
EDUC531/532 Curriculum Proposal Alignment Document 


 


Rubric Target (3 pts) Acceptable (2 pts) Unacceptable 
(1 pt) 


ACADEMIC 
TASK (1, 33%) 
ELCC-2005.3.1 
ELCC-2005.3.2 
SC-ADEPP-10.3  


The candidate prepare a 
presentation which includes: (a) 
an analysis of SC School 
Report Card, (b) an 
interpretation of SRC results to 
determine which AYP objectives 
were met/not met, (c) 
disaggregated data in charts, 
tables, and/or graphs to 
determine the need for 
improvement or replication, (d) 
a Pareto chart that shows the 
rationale for identifying the 
causes of the selected target, 
and (e) a literature review of 
research consulted in crafting 
the proposal. 


The candidate 
prepares a 
presentation which 
includes: (a) an 
analysis of SC School 
Report Card, (b) an 
interpretation of SRC 
results to determine 
which AYP objectives 
were met/not met, (c) 
disaggregated data in 
charts and graphs to 
determine the need 
for improvement or 
replication targeted for 
intervention, (d) a 
Pareto chart, and (e) 
a literature review.  


The prepares a 
presentation 
which include: 
(a) an analysis 
of SC SRC, (b) 
an interpretation 
of SRC AYP 
results, (c) 
disaggregated 
data, (d) a 
Pareto chart, 
and (e) a 
literature review. 


ACTION 
PLAN 
MATRIX (1, 


33%) ELCC-
2005.3.3 SC-
ADEPP-10.3  


The candidate: (a) develops an 
action plan that specifies a 
measurable goal, strategy, and 
action plan, (b) contains a two-
page matrix that outlines: the 
action steps, procedural actions 
for implementing the critical 
step, assessments for each 
sequence of procedures, the 
number of man hours for 
computing salary and fringe 
benefits, position and name of 
contact for responsibility, 
required resources, materials, 
and cost-benefit analysis, and 
(c) a flowchart and a Gantt 
chart. 


The candidate: (a) 
develops an action 
plan that outlines 
action steps, 
procedures, timeline, 
contact for 
responsibility (b) 
creates a two-page 
matrix that contains, 
action steps, 
procedures, timeline, 
contact for 
responsibility, and (c) 
flowchart and a Gantt 
chart.  


The candidate: 
(a) develops an 
action plan 
matrix with 
action steps, 
procedures, 
timeline, and (b) 
a flowchart and 
a Gantt chart. 


  







 Target (3 pts) Acceptable (2 pts) Unacceptable 
(1 pt) 


REFLECTIVE 
NARRATIVE 
(1, 33%) ELCC-
2005.2.1 ELCC-
2005.2.2 ELCC-
2005.2.3 SC-
ADEPP-10.2  


The candidate: (a) writes a 
reflective narrative that 
interprets and synthesizes the 
data and the action plan matrix, 
(b) interprets the Pareto, Gantt, 
and flowcharts, (c) discusses 
how the proposal links to the 
ELCC Standards, specifically 
Standard 2, Instructional 
Leadership, and (d) states how 
the action plan will be 
implemented. 


The candidate: (a) 
writes a reflective 
narrative that 
interprets the data the 
action plan matrix (b) 
interprets the Pareto 
chart and Gantt chart, 
and (c) discusses 
ELCC Standards 2, 
and (d) states how the 
action plan will be 
implemented. 


The candidate: 
(a) writes a 
narrative that 
addresses 
strengths or 
deficits, and (b) 
states how the 
plan will be 
implemented. 


 








Educational Leadership 
 


EDUC 524 Action Research Proposal Rubric 


Action Research 
Proposal Rubric 


Target (3 pts) Acceptable (2 pts) 
Unacceptable 


(1 pt) 


ACADEMIC TASK 
(1, 33%) ELCC-
2005.3.1 ELCC-


2005.3.2 SC-
PADEPP-2010.3 


SC-CIT-CF-06.10 
SC-CIT-CF-06.13 
SC-CIT-CF-06.2 
SC-CIT-CF-06.8 
SC-CIT-CF-06.9 


SC-CIT-CF-
2012.11 SC-CIT-


CF-2012.2 SC-CIT-
CF-2012.7 SC-CIT-
CF-2012.8 SC-CIT-


CF-2012.9 


The proposal must include: 
(a) an analysis of SC 


School Report Card, (b) an 
interpretation of SRC results 


to determine which AYP 
objectives were met and not 
met, (c) disaggregated data 
in charts, tables, and graphs 


to determine the 
populations targeted for 
intervention, (d) a Pareto 


chart that shows the 
rationale for identifying the 


causes of the selected 
problem, and (e) a literature 


review of research 
consulted in crafting the 


proposal. 


The proposal must 
include: (a) an analysis 


of SC School Report 
Card, (b) an 


interpretation of SRC 
results to determine 


which AYP objectives 
were met or not met, 


(c) disaggregated data 
in charts and graphs to 


determine the 
populations targeted for 


intervention, (d) a 
Pareto chart, and (e) a 


literature review. 


The proposal 
must include: 


(a) an analysis 
of SC SRC, (b) 


an 
interpretation 
of SRC AYP 
results, (c) 


disaggregated 
data, (d) a 


Pareto chart, 
and (e) a 
literature 
review. 


ACTION PLAN 
MATRIX (1, 33%) 


ELCC-2005.3.3 SC-
PADEPP-2010.3 


NCATE.1.B SC-
CIT-CF-06.10 SC-
CIT-CF-06.2 SC-
CIT-CF-06.3 SC-
CIT-CF-06.4 SC-
CIT-CF-06.5 SC-
CIT-CF-06.8 SC-
CIT-CF-06.9 SC-


CIT-CF-2012.2 SC-
CIT-CF-2012.3 SC-
CIT-CF-2012.4 SC-
CIT-CF-2012.7 SC-
CIT-CF-2012.8 SC-


CIT-CF-2012.9 


The candidate: (a) develops 
an action plan that specifies 


a measurable goal, 
strategy, and action plan, 
(b) creates a matrix that 


outlines: the action steps, 
procedures, assessment 


criteria/measures for 
procedures, timeline from 
inception to completion, 
position for contact for 
responsibility, required 


resources and materials, 
and cost-benefit analysis, 
and (c) a flowchart and a 


Gantt chart. 


The candidate: (a) 
develops an action plan 


matrix that outlines 
action steps, 


procedures, timeline, 
contact for 


responsibility (b) 
creates matrix that 


contains, action steps, 
procedures, timeline, 


contact for 
responsibility, and (c) 
flowchart and a Gantt 


chart. 


The candidate: 
(a) develops 


an action plan 
matrix with 


action steps, 
procedures, 
timeline, and 


(b) a flowchart 
and a Gantt 


chart. 


  







Action Research 
Proposal Rubric 


Target (3 pts) Acceptable (2 pts) 
Unacceptable 


(1 pt) 


REFLECTIVE 
NARRATIVE (1, 


33%) ELCC-
2005.2.1 ELCC-
2005.2.2 ELCC-


2005.2.3 SC-
PADEPP-2010.2 


NCATE.1.B SC-
CIT-CF-06.10 SC-
CIT-CF-06.2 SC-
CIT-CF-06.3 SC-
CIT-CF-06.4 SC-
CIT-CF-06.9 SC-


CIT-CF-2012.2 SC-
CIT-CF-2012.3 SC-
CIT-CF-2012.8 SC-


CIT-CF-2012. 


The candidate: (a) writes a 
two-page reflective narrative 


that interprets and 
synthesizes the data and 
the action plan matrix, (b) 


interprets the Pareto, Gantt, 
and flowcharts, (c) 


discusses how the proposal 
links to the ELCC 


Standards, specifically 
Standard 2, Instructional 


Leadership, and (d) states 
the problem clearly. 


The candidate: (a) 
writes a reflective 


narrative that interprets 
the data the action plan 
matrix (b) interprets the 
Pareto chart and Gantt 


chart, and (c) 
discusses ELCC 


Standards 2, and (d) 
states the problem. 


The candidate: 
(a) writes a 


narrative that 
addresses 


strengths or 
deficits, and 
(b) states the 


problem. 


 








 


CHARTER OF THE  


PROFESSIONAL EDUCATION BOARD (PEB) 


AT THE CITADEL  
 


 


PHILOSOPHY 


 


The Professional Education Unit of the School of Education at The Citadel is dedicated to 


achieving excellence in the education of principled leaders serving as teachers or in other 


educational capacities.  All constituents in the Professional Education Unit are committed 


to preparing graduates to become principled leaders by instilling The Citadel’s core 


values of academics, duty, honor, morality, discipline, and diversity in an enriching 


environment.  The Professional Education Unit assumes responsibility for educating 


students to become professionals in the content of their respective educational discipline 


who are effective facilitators of learning.  All constituents are dedicated to supporting the 


conceptual framework of The Citadel School of Education to prepare leaders who are 


knowledgeable, effective and reflective, and ethical and professional. 


 


ARTICLE I:  Name 


 


Section 1.  The name of this body shall be the Professional Education Board, abbreviated 


as PEB. 


 


ARTICLE II:  Mission 


 


Section 1.  The mission of the Professional Education Board incorporates the two major 


college-wide roles of assessment and governance at The Citadel to maintain excellence in 


the preparation of teachers and other allied educational professionals for the present and 


future by: 


a) facilitating communications among all current and potential constituents 


charged with the preparation of professionals in Educational Leadership, 


Reading (Literacy), School Counseling, Teacher Education, and allied content 


areas including Biology, Chemistry, English, Mathematics, Modern 


Languages, Physical Education, Physics, School Psychology, and Social 


Studies; 


b) collecting, integrating, aggregating, analyzing, assessing, and disseminating 


program evaluation data for all constituents; and 


c) initiating program and curricular changes based on changes in the educational 


arena (e.g., best practices, accreditation standards) as informed by input and 


data from program faculty and respective advisory groups. 


 


ARTICLE III:  Goals 


 


Section 1.  The goal of the Professional Education Board is to provide a learning 


environment that facilitates development of professional educators. As student candidates 







 2 


master the institutional standards of knowledge, skills, and dispositions they are to 


become: 


a) knowledgeable leaders; 


b) effective and reflective leaders; and 


c) ethical and professional leaders. 


 


ARTICLE IV:   Objectives 


 


Section 1.  To accomplish the above stated goals, the Professional Education Board 


(PEB) has the following assessment responsibilities to oversee and ensure: 


a) the uniformity of assessment/data (generically) across 


programs/divisions/educational disciplines; 


b) the collection and aggregation of data; 


c) the analysis and dissemination of data; and 


d) the comparison of data in relation to NCATE and related discipline 


Specialized Professional Association (SPA) requirements. 


 


Section 2.  The PEB will use multiple means for evaluating achievement of goals to 


include aggregation and disaggregation of unit and program data such as PRAXIS scores, 


admissions criteria, professional portfolios, grades, specific program transition points, 


supervisor ratings, faculty periodic review of students, and measures of knowledge, 


skills, and dispositions.  


 


Section 3.  To accomplish the above stated goals, the PEB has the following governance 


responsibilities: 


a) maintaining  NCATE/SPA accreditations; 


b) overseeing and facilitating program improvements; 


c) interfacing across programs and community; 


d) implementing recommendations; and 


e) monitoring and evaluating implemented recommendations. 


 


ARTICLE V:  Membership 
 


Section 1.  Membership of the PEB is of two types:  


a) voting members and 


b) non-voting members including ex-officio members who may participate 


during all discussions, but may not participate when the PEB Chair asks for 


motions or calls for a vote.     


 


Section 2.  Appointments of membership to the PEB are made by the School of 


Education (SOE) Dean in collaboration with the Deans of the School of Humanities 


and Social Sciences and the School of Science and Mathematics with the intent to be 


both representative of the various constituents in the Professional Education Unit and 


manageable in group size.   
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Section 3.  The total PEB membership size is 19 persons including four non-voting 


members and 15 voting members.   More specifically, the total membership includes: 


a) Dean (or designee) of the SOE who serves as Chair of the PEB (non-voting, 


ex-officio member); 


b) Associate Dean (or designee) of the College of Graduate and Professional 


Studies (CGPS) (non-voting, ex-officio member); 


c) Technology Specialist (non-voting, ex-officio member); 


d) Secretary appointed by the PEB Chair (non-voting, ex-officio member); 


e) Education Academic Oversight Council representatives (two voting members, 


including at least one who is a practicing teacher); 


f) SOE graduate student (one voting member); 


g) SOE undergraduate student (one voting member);  


h) a member from each of the four divisions within the SOE (total of four voting 


members) including Educational Leadership, Reading (Literacy), School 


Counseling, and Secondary (Teacher) Education; and  


i) a representative from each of the current and potential constituents charged 


with the preparation of professionals in English, Mathematics, Modern 


Languages, Physical Education, School Psychology, Science, and Social 


Studies (total of seven voting members). 


   


ARTICLE VI:   Officers 
 


Section 1.  The officers for the PEB will be the Chair, who shall be either the Dean of the 


SOE or his/her designee and the Secretary who is appointed by the PEB Chair. 


 


Section 2.  Responsibilities. 


A. Chair.  The responsibilities of the Chair shall be to 


a) oversee college-wide roles of assessment and governance of the PEB; 


b) oversee collection of documents forwarded to PEB and the dissemination 


of information to all PEB members; 


c) serve as a liaison while facilitating communications among all current and 


potential constituents in the Professional Education Unit, discipline 


community advisory boards, and the Education Academic Oversight 


Council; 


d) create PEB meeting agendas and preside at all PEB meetings; 


e) certify that a quorum is present whenever voting at PEB meetings; 


f) transmit recommendations of PEB to either the Undergraduate Curriculum 


and Instruction Committee or Graduate Council; 


g) collaborate with Deans of the School of Humanities and Social Sciences 


and the School of Science and Mathematics and appoint the chairs and 


members of PEB ad hoc committees; and 


h) work with the PEB Secretary to ensure the accuracy and prompt 


distribution of meeting minutes and other information. 


 


B. Secretary.  The responsibilities of the Secretary shall be to 


a) attend and write minutes of all PEB meetings; 
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b) work with the PEB Chair to ensure the accuracy and prompt distribution 


of meeting minutes and other information; 


c) communicate any correspondence and distribute documents for the PEB as 


directed by the Chair; and 


d) collect documents and keep records of the current activities of the PEB. 


 


ARTICLE VII:   Meetings 
 


Section 1.  The meetings of the PEB will initially be scheduled monthly and revised as 


needed. 


 


ARTICLE VIII:  Committees 
 


Section 1.  Ad hoc committees will be formed as necessary to accomplish goals and 


objectives outlined in Articles III and IV of the PEB charter. 


 


Section 2.  Appointments of chairs and members of ad hoc committees will be made by 


the PEB Chair in collaboration with Deans of the School of the School of Humanities and 


Social Sciences and the School of Science and Mathematics. 


 


ARTICLE IX:  Amendments 
 


Section 1.  The PEB charter will be reviewed annually. 


 


Section 2.  Amendments to the PEB charter may be made once per year, on or before the 


first meeting, affirmed by two-thirds of voting members. 


 


SCHOOL OF EDUCATION DIVISIONS 


 Counselor Education  
o MED: Elementary or Secondary School Counseling  


o MED: Student Affairs and College Counseling  


 Educational Leadership  
o MED: Elementary or Secondary School Administration and Supervision  


o EDS: School Superintendent  


o EDS: School Psychology  


 Literacy Education  
o MED: Literacy Education  


 Teacher Education  
o BS:  Biology, Chemistry, Modern Languages with specializations in 


French, German, or Spanish, Physical Education and Social Studies  


o MAT:  Biology, English, Math, Physical Education and Social Studies  
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Curriculum Development Flow Chart 


 
 







The Citadel 


Professional Education Board Membership 


2011-2012 


 Dr. Tony Johnson, Chair and SOE Dean  


 Dr. Steve Nida, Dean of The Citadel Graduate College and Associate Provost  


 Mr. Jermaine Joyner, School Partner – Middle School Principal  


 Ms. Barbara Hairfield, School Partner – Charleston County School District 


 Dr. Jennifer Altieri, SOE Literacy Coordinator  


 Dr. Mary Lou Yeatts, SOE, Leadership Division Coordinator  


 Dr. Kathy Richardson-Jones, SOE Teacher Education Division Coordinator  


 Dr. George Williams, SOE, School Counseling Division Coordinator  


 Dr. Lauren Rule Maxwell, Department of English  


 Dr. Michael Barrett, Department of History  


 Dr. Joel Gramling, Department of Biology  


 **Dr. Guy Toubiana, Modern Languages, Literature and Cultures  


 Dr. Mike Politano, Department of Psychology  


 Colonel Steve Cotter, Department of Mathematics and Computer Science  


 Dr.  Josey Templeton, Department of Health, Exercise, and Sport Science 


 Dr.  Josey Templeton, Department of Health, Exercise, and Sport Science   


 Ms. Barbara Habhegger, Interim Assistant to the Dean & NCATE Coordinator  


 Ms. Alice Hambright, Technology Specialist  


 Ms. Julie Bender, SOE Administrative Specialist  


 Daryl Norris, Graduate Candidate  


 TBA, Undergraduate Candidate 


 


 
 


The Citadel 


Professional Education Board Membership 


2010-2011 


 Dr. Tony Johnson, Chair and SOE Dean  


 Dr. Steve Nida, Dean of The Citadel Graduate College and Associate Provost  


 Mr. Jermaine Joyner, School Partner – Middle School Principal  


 Ms. Barbara Hairfield, School Partner – Charleston County School District 


 Dr. Jennifer Altieri, SOE Literacy Coordinator  


 Dr. Mary Lou Yeatts, SOE, Leadership Division Coordinator  


 Dr. Kathy Richardson-Jones, SOE Teacher Education Division Coordinator  


 Dr. George Williams, SOE, School Counseling Division Coordinator  


 Dr. Jim Hutchisson, Department of English  


 Dr. Michael Barrett, Department of History  


  Dr. Joel Gramling, Department of Biology  


 **Dr. Guy Toubiana, Modern Languages, Literature and Cultures  


 Dr. Kerry Lassiter, Department of Psychology  







 **Colonel Steve Cotter, Department of Mathematics and Computer Science  


 Dr.  Josey Templeton, Department of Health, Exercise, and Sport Science  


 Ms. Barbara Habhegger, Interim Assistant to the Dean & NCATE Coordinator  


 Ms. Alice Hambright, Technology Specialist  


 Ms. Judy Hagen, SOE Administrative Specialist  


 Cadet John Lellos, Undergraduate Candidate  


 Daryl Norris, Graduate Candidate  


 


The Citadel 


Professional Education Board Membership 


2009-2010 


 Dr. Tony Johnson, Chair and SOE Dean  


 Ms. Steve Nida, CGC Dean and Associate Provost  


 Ms. Shari Bouis, School  Principal  


 Ms. Barbara Hairfield, Social Studies Curriculum Learning Specialist, Charleston County 


School District  


 Dr. Jennifer Altieri, SOE Literacy Coordinator  


 Dr. Mary Lou Yeatts, SOE, Leadership Division Coordinator  


 Dr. Kathy Richardson-Jones, SOE Teacher Education Division Coordinator  


 Dr. George Williams, SOE, School Counseling Division Coordinator  


 Dr. Jim Hutchisson, English Department  


 Dr. Michael Barrett, History Department  


 Dr. Joel Gramling, Biology Department  


 Dr. Mark Del Mastro, Head, Modern Languages, Literature and Cultures  


 Dr. Kerry Lassiter, Psychology Department  


 Dr. Steve Comer, Science and Mathematics Department  


 Dr.  Josey Templeton, Health, Exercise, and Sport Science  


 Ms. Barbara Habhegger, Interim Assistant to the Dean & NCATE Coordinator  


 Ms. Alice Hambright, Technology Specialist  


 Ms. Judy Hagen, SOE Administrative Specialist  


 TBA, Undergraduate Candidate  


 TBA, Graduate Candidate  


 


The Citadel 


Professional Education Board Membership 


2008-2009 


 Dr. Tony Johnson, Chair and SOE Dean  


 Ms. Donna Parrish, CGC  


 Ms. Shari Bouis, School Partner – School Principal  


 Ms. Barbara Hairfield, School Partner – Middle School  







 Dr. Jennifer Altieri, SOE Literacy Coordinator  


 Dr. Kathy L. Brown, SOE, Leadership Division Coordinator  


 Dr. Kathy Richardson-Jones, SOE Teacher Education Division Coordinator  


 Dr. George Williams, SOE, School Counseling Division Coordinator  


 Dr. Jim Hutchisson, English Department  


 Dr. Jennie Speelman, History Department  


 Dr. Joel Gramling, Biology Department  


 Dr. Alan Cambeira, Modern Languages Department  


 Dr. Mike Politano, Psychology Department  


 Dr. Steve Comer, Science and Mathematics Department  


 Dr. Josey Templeton, Health, Exercise, and Sport Science  


 Ms. Barbara Habhegger, Interim Assistant to the Dean & NCATE Coordinator  


 Ms. Alice Hambright, Technology Specialist  


 Ms. Judy Hagen, SOE Administrative Specialist  


 Mr. Elliott Sakoda, Undergraduate Candidate  


 Ms. Heather Farthing, Graduate Candidate  


 


The Citadel 


Professional Education Board Membership 


2007-2008  


 Dr. Tony Johnson, Chair and SOE Dean  


 Dr. Ray Jones, Associate Dean, CGC  


 Ms. Shari Bouis, School Partner - Cario Middle School  


 Ms. Barbara Hairfield, School Partner - Brentwood Middle School  


 Dr. Jennifer Altieri, SOE Literacy Coordinator  


 Dr. Kathy L. Brown, SOE, Leadership Division Coordinator  


 Dr. Kathy Richardson-Jones, SOE Teacher Education Division Coordinator  


 Dr. George Williams, SOE, School Counseling Division Coordinator  


 Dr. David Allen, English Department  


 Dr. Michael Barrett, History Department  


 Dr. Alix Darden, Biology Department  


 Dr. Mark Del Mastro, Head, Modern Languages Department  


 Dr. Mike Politano, Psychology Department  


 Dr. Steve Comer, Science and Mathematics Department  


 Dr. Josey Templeton, Health, Exercise, and Sport Science  


 Dr. Marilyn Feldmann, SOE NCATE Coordinator  


 Ms. Alice Hambright, Technology Specialist  


 Ms. Judy Hagen, SOE Administrative Specialist  


 Mr. Daryl Baldemor, Undergraduate Candidate  


 Ms. Colleen Brennan, Graduate Candidate  


 





		Exhibit 6.3.a. PEB_Charter_.pdf

		Exhibit 6.3.a. PEB Membership Rosterl
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InTASC Model Core Teaching Standards  
(2011) 


Domains, Standards, and Indicators1 


ADEPT 
Performance Standards and Key 


Elements2 


The Learner and Learning – Standard #1: Learner Development  
1(a) The teacher regularly assesses individual and group performance.  [P] APS 3.B; 7.A 
1(b) The teacher creates developmentally appropriate instruction that takes into account the individual 
learners. [P] APSs 1.A; 2.B 


1(c) The teacher collaborates with others to promote learner growth and development. [P] APS 10.A
1(d) The teacher understands how learning occurs and knows how to use instructional strategies that 
promote student learning. [K] APSs 5.A; 5.B; 5.C; 6.B 


1(e) The teacher understands that individual differences influence learning and knows how to make 
decisions that build on learners’ strengths and needs. [K] APSs 1.A; 1.B; .2B  


1(f) The teacher identifies readiness for learning. [K] APS 1.A; 1.B
1(g) The teacher understands the role of language and culture in learning and knows how to modify 
instruction accordingly. [K] APS 2.B 


1(h) The teacher respects learners’ differing strengths and needs. [D] APS 1.A; 8.B 
1(i) The teacher is committed to using learners’ strengths as a basis for growth, and their misconceptions 
as opportunities for learning. [D] APSs 2.C; 3.B 


1(j) The teacher takes responsibility for promoting learners’ growth and development. [D] APSs 3.A; 3.B; 3.C 
1(k) The teacher values the input and contributions of others. [D] APS 8.C


The Learner and Learning – Standard #2: Learning Differences  
2(a) The teacher designs, adapts, and delivers instruction to address individual student differences. [P] APSs 1.A; 1.B; 5.A; 5.B; 5.C
2(b) The teacher makes appropriate provisions for individual students. [P] APSs 1.A; 5.A; 5.B; 5.C; 7.B 
2(c) The teacher designs instruction to build on learners’ prior knowledge and experiences. [P] APSs 5.A; 5.B; 5C
2(d) The teacher brings multiple perspectives to the discussion. [P] APSs 6.B; 6.C 
2(e) The teacher incorporates tools of language development into planning instruction. [P] APS 1.A 
2(f) The teacher accesses resources, supports, and services to meet learning differences or needs. [P] APS 2.B 
2(g) The teacher understands and identifies differences in approaches to learning and knows how to 
design instruction accordingly. [K] APS 2.B; 5.A 


                                                            
1 The InTASC indicators are categorized as follows: Performances [P], Essential Knowledge [K], and Critical Dispositions [D]. 
2 The ADEPT Performance Standards (APSs) and key elements are described in their entirety at the end of this document, beginning on page 10. 
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InTASC Model Core Teaching Standards  
(2011) 


Domains, Standards, and Indicators1 


ADEPT 
Performance Standards and Key 


Elements2 


2(h) The teacher understands students with exceptional needs (disabilities and giftedness) and uses 
strategies accordingly. APSs 5.A; 5.B; 7.B 


2(i) The teacher knows about second language acquisition and incorporates appropriate instructional 
strategies and resources. [K] APSs 5.A; 5.B; 7.B 


2(j] The teacher understands that learners bring different assets for learning. [K] APSs 4.A; 4.B 
2(k) The teacher knows how to access and use information about diverse cultures and communities. [K] APSs 5.B; 6B 
2[l] The teacher believes that all learners can achieve at high levels. [D] APSs 4.A; 4.B; 4.C 
2(m) The teacher respects learners as individuals. [D] APS 8.B 
2(n) The teacher makes learners feel valued and helps them learn to value each other. [D] APS 8.B 
2(o) The teacher values diverse languages and dialects. [D] APS 8.B 


The Learner and Learning – Standard #3: Learning Environments  
3(a) The teacher collaborates with others to build a safe, positive climate. [P] APSs 8.A; 8.C 
3(b) The teacher develops learning experiences that engage learners in collaborative and self-directed 
learning. [P] APSs 4.C; 5.B 


3(c) The teacher collaborates with others to develop shared values and expectations. [P] APSs 8.B; 10.B 
3(d) The teacher manages the learning environment to actively and equitably engage learners. [P] APSs 5.C; 8.C 
3(e) The teacher uses a variety of methods to engage learners in evaluating the learning environment. [P] APSs 4.C; 8.C 
3(f) Both verbally and nonverbally, the teacher demonstrates respect for differing cultural backgrounds 
and perspectives. [P] APS 8.B 


3(g) The teacher promotes responsible learner use of interactive technologies. [P] APSs 5.A; 5.B; 5.C 
3(h) The teacher intentionally builds learner capacity to collaborate with others, face-to-face and 
virtually. [P] APSs 5.B; 8.C 


3(i) The teacher understands the relationship between motivation and engagement and uses strategies 
that build learner self-direction and ownership of learning. [K] APSs 4.B; 4.C 


3(j) The teacher knows how to help learners work productively and cooperatively with each other. [K] APSs 5.B; 8.C; 9.B  
3(k) The teacher knows how to cooperate with learners to establish and monitor the learning 
environment. [K] APSs 8B; 8.C 


3(l) The teacher understands how learner diversity can affect communication. [K] APSs 7.B; 8.B 
3(m) The teacher knows how to use technologies and how to guide learners to use technologies in 
appropriate, safe, and effective ways. [K] APSs 5.A; 5.B; 5.C 
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InTASC Model Core Teaching Standards  
(2011) 


Domains, Standards, and Indicators1 


ADEPT 
Performance Standards and Key 


Elements2 


3(n) The teacher is committed to working with learners and others to establish supportive learning 
environments. [D] APSs 8.C; 10.A 


3(o) The teacher values the role of learners in establishing a climate of learning. [D] APSs 4.C; 8.C 
3(p) The teacher is committed to supporting learners. [D] APSs 8.B; 8.C; 10.A 
3(q) The teacher seeks to foster respectful communication among all members of the learning 
community. [D] APSs 8.B; 8.C; 10.A 


3(r) The teacher is a thoughtful and responsive listener and observer. [D] APSs 7.A; 8.B; 8.C 
Content Knowledge – Standard #4: Content Knowledge  


4(a) The teacher effectively uses multiple representations and explanations that promote each learner’s 
achievement of content standards. [P] APSs 6.A; 6.B; 6.C 


4(b) The teacher engages students in learning experiences that present diverse perspectives. [P] APSs 5.B; 5.C; 6.B 
4(c) The teacher engages learners in applying methods of inquiry and standards of evidence used in the 
discipline. [P]  APS 5.B; 5.C; 6.C 


4(d) The teacher helps the learners make connections to prior learning and experiences. [P] APS 5.A; 6.C 
4(e) The teacher recognizes learner misconceptions and creates experiences to build accurate conceptual 
understanding. [P] APSs 6.A; 7.B 


4(f) The teacher ensures the comprehensiveness, accuracy, and appropriateness of instructional resources 
and materials. [P] APSs 2.B; 5.A; 5.B; 6.A 


4(g) The teacher effectively uses supplementary resources and technologies. [P] APS 5.C  
4(h) The teacher creates opportunities for students to learn, practice, and master academic language in 
their content. [P] APS 6C  


4(i) The teacher accesses resources to evaluate the learners’ content knowledge in their primary 
language. [P] APSs 1.D; 3.A 


4(j) The teacher understands the content of the discipline that he or she teaches. [K] APS 6.A 
4(k) The teacher understands common misconceptions in learning the discipline. [K] APS 6.C 
4(l) The teacher knows and uses the academic language of the discipline. [K] APS 6.A 
4(m) The teacher knows how to integrate culturally relevant content. [K] APSs 6.B;  6.C 
4(n) The teacher has a deep knowledge of student content standards and learning progressions in the 
discipline. [K] APSs 2.A; 6.C 


4(0) The teacher realizes that content is ever-evolving. [D] APSs 6.A; 10.E 
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InTASC Model Core Teaching Standards  
(2011) 


Domains, Standards, and Indicators1 


ADEPT 
Performance Standards and Key 


Elements2 


4(p) The teacher appreciates multiple perspectives within the discipline. [D] APSs. 6.B; 6.C 
4(q) The teacher recognizes and seeks to address potential bias. [D] APS 6.B 
4(r) The teacher is committed to helping each learner master the content and skills of the discipline. [D] APSs 6.C; 10.A 


Content Knowledge – Standard #5: Application of Content  
5(a) The teacher develops and implements cross-disciplinary projects. [P] APSs 5.B; 6.C 
5(b) The teacher engages learners through interdisciplinary themes. [P] APSs 5.B; 6.C 
5(c) The teacher facilitates learners’ use of current tools and resources. [P] APS 5.B 
5(d) The teacher engages learners in questioning and challenging assumptions and approaches in order to 
foster innovation and problem-solving. [P] APSs 5.B; 6.C 


5(e) The teacher develops learners’ discipline-related communication skills in a variety of contexts and 
for a variety of contexts and audiences. [P] APSs 6.B; 6C 


5(f) The teacher engages learners in generating and evaluating new ideas and novel approaches. [P] APS 6.C 
5(g) The teacher facilitates learners’ ability to develop diverse perspectives that expand their 
understanding of issues. [P] APS 6.B 


5(h) The teacher develops and implements supports for literacy development across content areas. [P] APSs 5.A; 5.B; 5.C 
5(i) The teacher understands the ways of knowing his or her discipline. [K] APS 6.C 
5(j) The teacher understands how current interdisciplinary themes connect to the core subjects. [K] APS 6.C 
5(k) The teacher understands the demands of accessing and managing information. [K] APSs 5.B; 6.C 
5(l) The teacher understands how to use digital and interactive technologies effectively. [K] APS 5.C 
5(m) The teacher understands how to help learners develop critical thinking processes. [K] APSs 5.A; 6.C 
5(n) The teacher understands communication modes and skills as vehicles for acquiring and expressing 
learning. [K] APSs 5.A; 6.C 


5(o) The teacher understands creative thinking processes and how to engage learners in producing 
original work. [K] APS 6.C 


5(p) The teacher knows where and how to access and integrate resources to build global awareness and 
understanding. [K] APS 5.B 


5(q) The teacher constantly explores ways of using disciplinary knowledge as a lens to address local and 
global issues. [D] APSs 6.A; 10.E 


5(r) The teacher values knowledge outside his/her own content area. [D] APS 10.B 
5(s) The teacher values flexible, exploratory learning environments. [D] APS 8.C 
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InTASC Model Core Teaching Standards  
(2011) 


Domains, Standards, and Indicators1 


ADEPT 
Performance Standards and Key 


Elements2 


Instructional Practice – Standard #6: Assessment  
6(a) The teacher balances formative and summative assessments. [P] APSs 1.D; 3.A; 7.A 
6(b) The teacher designs assessments that match the learning objectives and that minimize bias. [P] APSs 1.D; 3.A 
6(c) The teacher independently and collaboratively examines test and other performance data to 
determine progress and to guide planning. [P] APSs 2.C; 3.B; 7.B 


6(d) The teacher engages learners in identifying quality work and provides them with effective 
descriptive feedback. [P] APSs 4.C; 7.C 


6(e) The teacher engages learners in multiple ways of demonstrating their knowledge and skills. [P] APS 7.A 
6(f) The teacher models and structures processes that guide learners in examining their own—and 
others’—performance. [P] APSs 4.C; 8.C 


6(g) The teacher effectively uses multiple and appropriate types of assessment data. [P] APSs 1.D; 3.A; 7.A 
6(h) The teacher prepares all learners for the demands of each assessment. [P] APS 3.A 
6(i) The teacher seeks appropriate ways to use technology to support assessment. [P] APSs 1.D; 3.A; 7.A 
6(j) The teacher understands the differences between formative and summative assessments. [K] APSs 1.D; 3.A; 7.A 
6(k) The teacher understands the numerous types and multiple purposes of assessment and uses this 
information to design/select appropriate assessments. [K] APSs 1.D; 3.A; 7.A 


6(l) The teacher knows how to analyze assessment data to guide planning, instruction, and feedback to 
learners. [K] APSs 2.C; 3.B; 3.C; 7.B; 7.C 


6(m) The teacher knows when and how to engage learners in analyzing their own assessment results. [K] APSs 4.C; 7.C 
6(n) The teacher understands the importance of descriptive feedback. [K] APS 7.C 
6(o) The teacher knows when and how to evaluate and report learner progress against standards. [K] APS 3.C 
6(p) The teacher understands how to prepare learners for assessments and how to make appropriate 
accommodations. [K] APS 3.A 


6(q) The teacher is committed to actively engaging learners in the assessment process. [D] APSs 4.C; 7.B 
6(r) The teacher takes responsibility for aligning instruction and assessments with the learning goals. [D] APSs 1.D; 3.B; 7.A 
6(s) The teacher is committed to providing timely and effective descriptive feedback to learners. [D] APS 7.C 
6(t) The teacher is committed to using multiple types of assessments. [D] APSs 1.D; 3.B; 7.A 
6(u) The teacher is committed to making appropriate accommodations in assessments, when needed. [D] APS 3.A 
6(v) The teacher is committed to the ethical use of assessments and data. [D] APS 10.D 







ADEPT and InTASC Standards Crosswalk�
 


Updated August 17, 2011 Page 6 
 


InTASC Model Core Teaching Standards  
(2011) 


Domains, Standards, and Indicators1 


ADEPT 
Performance Standards and Key 


Elements2 


Instructional Practice – Standard #7: Planning for Instruction  
7(a) The teacher individually and collaboratively selects and creates appropriate and relevant learning 
experiences. [P] APSs 2.B; 5.B; 6.C  


7(b) The teacher plans how to achieve each learner’s learning goals. [P] APSs 2.B; 4.B; 5.A 
7(c) The teacher develops appropriate sequencing of learning experiences and provides multiple ways to 
demonstrate knowledge and skill. [P] APSs 1.C; 2.B; 6.C; 7.A 


7(d) The teacher plans for instruction based on formative and summative assessment data, prior learner 
knowledge, and learner interest. [P] APSs 1.A; 2.C; 3.B; 7.B 


7(e) The teacher plans collaboratively with professionals who have specialized expertise. [P] APS 10.A 
7(f) The teacher evaluates plans and systematically adjusts them, as needed. [P] APSs 2.C; 3.B; 7.B 
7(g) The teacher understands content and content standards. [K] APSs 1.B; 2.A 
7(h) The teacher understands how integrating cross-disciplinary skills helps engage learners. [K] APS 2.B 
7(i) The teacher understands learning theory, human development, cultural diversity, and individual 
differences and uses this information to guide planning. [K] APSs 1.A; 2.A; 2.B 


7(j) The teacher understands the strengths and needs of individual learners and uses this information to 
guide planning. [K] APSs 1.A; 2.A; 2.B 


7(k) The teacher knows a range of evidence-based instructional strategies, resources, and technological 
tools. [K] APS 2.B 


7(l) The teacher knows when and how to adjust plans based on formative and summative assessment 
results. [K] APSs 2.C; 3.B; 3.C; 7.B; 7.C 


7(m) The teacher knows how to access resources and other professionals to support student learning. [K] APS 10.A 
7(n) The teacher respects learners’ diverse strengths and needs and is committed to using this 
information to guide planning. [D] APS 1.A 


7(o) The teacher values planning as a collegial activity. [D] APS 1 Introduction; APSs 10.A; 10.E 
7(p) The teacher uses planning as a means of assuring student learning. [D] APSs 2.C; 3.C 
7(q) The teacher believes that plans must always be open to adjustment and revision, as needed. [D] APS 1 Introduction 


Instructional Practice – Standard #8: Instructional Strategies  
8(a) The teacher uses appropriate strategies and resources to adapt instruction to the needs of the 
learners. [P] APSs 2.B; 5.A; 5.B 
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Domains, Standards, and Indicators1 


ADEPT 
Performance Standards and Key 


Elements2 


8(b) The teacher continuously monitors student learning, engages learners in assessing their own 
progress, and adjusts instruction accordingly. [P] APSs 4.C; 7.A; 7.B 


8(c) The teacher collaborates with learners and others to design and implement relevant learning 
experiences. [P] APSs 8.C; 10.A 


8(d) The teacher varies his or her role in the instructional process. [P] APS 5.B 
8(e) The teacher provides multiple models and representations of concepts and skills. [P] APSs 5.B; 6.C 
8(f) The teacher engages all learners in developing higher order skills and processes. [P] APSs 5.A; 6.C; 7.B 
8(g) The teacher engages learners in using a range of learning skills and technology tools. [P] APS 5.A; 5.B 
8(h) The teacher uses a variety of instructional strategies. [P] APS 5.B 
8(i) The teacher asks questions to stimulate discussion. [P] APS 7.A 
8(j) The teacher understands the cognitive processes associated with various kinds of learning. [K] APSs 5.A; 6.C; 7.B 
8(k) The teacher knows how to apply a range of appropriate instructional strategies to achieve learning 
goals. [K] APSs. 5.B; 5.C 


8(l) The teacher knows when and how to differentiate instruction. [K] APSs 1.A; 2.A; 4.A; 5.B; 7.B 
8(m) The teacher understands how to use multiple forms of communication for a variety of purposes. [K] APS 10.C 
8(n) The teacher knows how to use a wide variety of human and technological resources to engage 
students in learning. [K] APS 5.B 


8(o) The teacher understands how to use and evaluate media and technology. [K] APS 5.A 
8(p) The teacher is committed to understanding the strengths and needs of diverse learners. [D] APSs 1.A; 3.B; 7.B 
8(q) The teacher values the variety of ways people communicate. [D] APS 10.C 
8(r) The teacher is committed to exploring when and how to use new and emerging technologies. [D] APSs 5.A; 10.E 
8(s) The teacher values flexibility and reciprocity in adapting instruction. [D] APSs 2.C; 3.B; 6.C; 7.B; 10.A 


Professional Responsibility – Standard #9: Professional Learning and Ethical Practice  
9(a) The teacher engages in ongoing learning opportunities related to local and state standards. [P] APSs 10.D 
9(b) The teacher engages in meaningful learning experiences aligned with his or her own needs and the 
needs of the learners. [P] APS 10.E 


9(c) Independently and in collaboration with colleagues, the teacher uses a variety of data to evaluate the 
outcomes of teaching and learning and to guide planning and practice. [P] APSs 1.A; 2.C; 3.B 


9(d) The teacher actively seeks professional, community, and technological resources. [P] APSs 5.B; 10.A 
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ADEPT 
Performance Standards and Key 
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9(e) The teacher reflects on his or her personal biases and accesses resources to build stronger 
relationships and create more relevant learning experiences. [P] APS 10.E 


9(f) The teacher advocates, models, and teaches safe, legal, and ethical use of information and 
technology. [P] APS 10.D 


9(g) The teacher understands how to use a variety of self-assessment and problem-solving strategies to 
improve his or her practice. [K] APS 10.E 


9(h) The teacher knows how to use learner data to improve practice and differentiate instruction. [K] APSs 1.A; 2.A; 2.C; 3.B 
9(i) The teacher understands how personal perceptions may bias behaviors and interactions with others. 
[K] APSs 8.B; 10.C 


9(j) The teacher understands laws related to learners’ rights and teacher responsibilities. [K] APS 10.D 
9(k) The teacher knows how to build and implement a professional growth and development plan. [K] APS 10.E 
9(l) The teacher takes responsibility for student learning and for improving planning and professional 
practices. [D] APSs 4.A; 10.E 


9(m) The teacher is committed to expanding his or her own frame of reference. [D] APS 10.E 
9(n) The teacher sees him- or herself as a learner. [D] APS 10.E 
9(o) The teacher understands the expectations of the profession, including codes of ethics, standards of 
practice, and relevant laws and policies. [D] APS 10.D 


Professional Responsibility – Standard #10: Leadership and Collaboration  
10(a) The teacher takes an active role on the instructional team. [P] APS 10.B 
10(b) The teacher works with other school professionals to meet the diverse needs of learners. [P] APS 10.A 
10(c) The teacher engages collaboratively in school-wide efforts. [P] APS 10.B 
10(d) The teacher works collaboratively with learners and others to support learner development and 
achievement. [P] APS 10.A 


10(e) Working with school colleagues, the teacher builds ongoing connections with community 
resources. [P] APS 10.A 


10(f) The teacher engages in collaborative professional learning. [P] APS 10.E 
10(g) The teacher uses technological tools and a variety of communication strategies to engage learners, 
families, and colleagues in learning communities. [P] APS 10.C 


10 (h) The teacher uses and generates meaningful educational research. [P] APS 10.E 
10(i) The teacher models effective practice and leads professional learning activities for colleagues. [P] APS 10.E 
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10(j) The teacher advocates for learners. [P] APS 10.A 
10(k) The teacher assumes leadership and advocacy roles at various levels. [P] APS 10.E 
10(l) The teacher understands schools and knows how to work with others across the system. [K] APS 10.B 
10(m) The teacher understands the importance of and promotes the alignment of family, school, and 
community. APS 10.C 


10(n) The teacher knows how to collaborate with other adults in both face-to-face and virtual contexts. 
[K] APS 10.C 


10(o) The teacher knows how to contribute to a common culture that supports student learning. [K] APSs 10.A; 10.B 
10(p) The teacher shares responsibility for shaping and supporting the mission of the school. [D] APS 10.B 
10(q) The teacher respects and seeks to work collaboratively with learners and their families. [D] APSs 4.C; 10.C 
10(r) The teacher takes the initiative to grow and develop with colleagues. [D] APS 10.E 
10(s) The teacher takes responsibility for contributing to and advancing the profession. [D] APS 10.E 
10(t) The teacher embraces the challenge of continuous improvement and change. [D] APS 10.E 
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ADEPT Performance Standards for Classroom-Based Teachers 
 


APS 1 
Long-Range Planning 


 
 
 
 
 
 
 
Long-range planning requires the teacher to combine a knowledge of content, standards, and curriculum 
with a knowledge of specific learning-teaching contexts and student characteristics. Although long-range 
planning is an essential process for all teachers, long-range plans (LRPs) will differ according to variables 
such as content (i.e., subject matter, concepts, principles, process, and related skills) and context (e.g., 
setting, learning needs of the students). In developing LRPs, the teacher should work both independently 
and collaboratively. LRPs are dynamic documents that should be reviewed continuously and revised, as 
necessary, throughout the school year. 
 
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
1.A The teacher obtains student information, analyzes this information to determine the learning 


needs of all students, and uses this information to guide instructional planning.  
 
 The teacher begins the long-range planning process by gaining a thorough understanding of 


students’ prior achievement levels, learning styles and needs, cultural and socioeconomic 
backgrounds, and individual interests. The teacher gathers this information from a variety of 
sources, including student records (e.g., permanent records, individualized education programs) and 
individuals such as other teachers, special-area professionals, administrators, service providers, 
parents, and the students themselves. From this information, the teacher identifies the factors that 
are likely to impact student learning. The teacher then uses this information to develop appropriate 
plans for meeting the diverse needs of his or her students.  


  
1.B  The teacher establishes appropriate standards-based long-range learning and developmental 


goals for all students.  
 


The teacher’s goals are aligned with relevant federal, state, and local requirements and reflect the 
applicable grade-level academic standards. For preschool children and students with severe 
disabilities, the teacher’s goals align with appropriate developmental and/or functional expectations.  
 


An effective teacher facilitates student achievement by establishing appropriate long-range 
learning goals and by identifying the instructional, assessment, and management strategies 
necessary to help all students progress toward meeting these goals.  
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1.C The teacher identifies and sequences instructional units in a manner that facilitates the 
accomplishment of the long-range goals. 


 
In this context, an instructional unit is a set of integrated lessons that is designed to accomplish 
learning objectives related to a curricular theme, an area of knowledge, or a general skill or process. 
Consistent with relevant federal, state, and local curriculum and/or academic standards, the 
teacher’s instructional units provide for appropriate coverage of the key themes, concepts, skills, 
and standards related to the subject area(s) and are designed to expose students to a variety of 
intellectual, social, and cultural perspectives. The sequence of the teacher’s units (as presented 
through timelines, curriculum maps, planning and pacing guides, and so forth) follows a logical 
progression, with an appropriate amount of time allocated to each instructional unit. 


 
1.D The teacher develops appropriate processes for evaluating and recording students’ progress 


and achievement.  
 


The teacher’s evaluation process includes the major formal and informal assessments to be used 
(e.g., observations, exams, research papers, performance, projects, portfolios) and the evaluation 
criteria for each. The teacher’s evaluation methods are appropriate for the learning goals and the 
content. The evaluation criteria match state, local, and/or individually determined expectations for 
student progress and achievement. The teacher’s record-keeping system provides a confidential and 
well-organized system for storing, retrieving, and analyzing all necessary student data. 


 
1.E The teacher plans appropriate procedures for managing the classroom. 
 


The teacher’s rules and procedures for managing student behavior, whether developed 
independently by the teacher or collaboratively with the students, are clearly stated, appropriate for 
the students, and consistent with school and district policies. The rules are stated in positive terms, 
when possible, and focus on behaviors rather than on students. The teacher’s procedures for 
managing essential noninstructional routines (e.g., transitioning between activities and/or subjects, 
taking roll, collecting student work, preparing learning centers or labs, retrieving instructional 
materials or resources) promote efficiency and minimize the loss of instructional time. 
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APS 2 


 Short-Range Planning of Instruction  
 


 
 
 
 
 
 
In this context, the term instructional unit is defined as a set of integrated lessons that is designed to 
accomplish learning objectives related to a curricular theme, an area of knowledge, or a general skill or 
process. The length of instructional units—that is, the number of days or lessons they cover—will vary in 
accordance with such factors as the number of objectives to be accomplished; the complexity of the 
content to be covered; and the ability levels of the particular students.  
 
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
2.A The teacher develops unit objectives that facilitate student achievement of appropriate 


academic standards and long-range learning and developmental goals. 
 


The teacher’s objectives define what the students should know (i.e., the factual, conceptual, 
procedural, and/or metacognitive knowledge) and be able to do (e.g., the cognitive processes—
remembering, understanding, applying, analyzing, evaluating, and/or creating) upon completing the 
unit. The teacher’s objectives are student-oriented, explicit, and assessable statements of intended 
learning outcomes. There is a clear connection between the unit objectives and grade-level 
academic standards (or, for preschool children or students with severe disabilities, between the unit 
objectives and appropriate developmental and/or functional expectations). The unit objectives are 
consistent with the long-range goals, assessment results from previous instructional units, state and 
local curriculum guidelines, individualized education programs (IEPs), and the needs and interests 
of the students. The unit objectives are logically linked to previous and future learning objectives. 


 
2.B The teacher develops instructional plans that include content, strategies, materials, and 


resources that are appropriate for the particular students.  
 


The content of the teacher’s instructional plans is drawn from multiple sources that are accurate and 
current and is applicable to the students’ grade-level academic standards, instructional needs, ability 
and developmental levels, and interests. The sources of the content expose students to a variety of 
intellectual, social, and cultural perspectives as appropriate. The teacher selects a variety of 
instructional strategies and materials in order to present content in formats that accommodate 
learning differences and that translate into real-life contexts for the students. Instructional 
technology is included as appropriate. The instructional strategies are logically sequenced and 
include sufficient opportunities for initial learning, application and practice, and review. The 


An effective teacher facilitates student achievement by planning appropriate learning objectives; 
selecting appropriate content, strategies, and materials for each instructional unit; and systematically 
using student performance data to guide instructional decision making.  
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strategies lead the students to increasingly higher levels of thinking and problem solving. They 
promote active student engagement during both independent and collaborative learning tasks, and 
they provide opportunities for the teacher and students to vary their roles in the instructional process 
(e.g., instructor, facilitator, coach, audience).  


 
2.C The teacher routinely uses student performance data to guide short-range planning of 


instruction. 
 


The teacher develops lesson and unit plans on the basis of accurate conclusions that he or she has 
drawn from analyses of the particular students’ prior performance (i.e., their behavior, progress, and 
achievement).   
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APS 3 


Planning Assessments and Using Data 
 
 
 
 
  
 
In this context, the term assessment refers to any formal or informal measurement tool, activity, 
assignment, or procedure used by a classroom teacher to evaluate student performance. Assessments may 
be commercially produced or developed by the teacher, but all should be valid, reliable, and maximally 
free from bias. 
 


 
KEY ELEMENTS 


 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
3.A The teacher develops/selects and administers a variety of appropriate assessments.  
 


The assessments used by the teacher are technically sound indicators of students’ progress and 
achievement in terms of the unit objectives, the grade-level (or individually determined) academic 
standards, and the student achievement goals. The assessments align with the learning objectives 
and the instruction in terms of the type(s) of knowledge (i.e., factual, conceptual, procedural, and/or 
metacognitive) and the cognitive processes (i.e., remembering, understanding, applying, analyzing, 
evaluating, and/or creating). The teacher is not overly reliant on commercially produced 
assessments, but when he or she uses them, the teacher is careful to ensure that any necessary 
modifications are made. Assessment materials are free of content errors, and all assessments include 
verbal and/or written directions, models, and/or prompts that clearly define what the students are 
expected to do. The assessments are appropriate for the ability and developmental levels of the 
students in the class. The teacher provides appropriate accommodations for individual students who 
require them in order to participate in assessments.  


 
3.B At appropriate intervals, the teacher gathers and accurately analyzes student performance 


data and uses this information to guide instructional planning. 
 


The teacher routinely obtains student baseline data, analyzes the data to determine student learning 
needs, and uses this information to develop appropriate instructional plans. At appropriate intervals 
throughout instruction, the teacher analyzes student performance on informal assessments (e.g., 
individual and group performance tasks, quizzes, assignments) and formal assessments (e.g., tests, 
projects, portfolios, research papers, performances) to determine the extent to which both individual 
students and groups of students are progressing toward accomplishing the learning objectives. On 
the basis of these analyses, the teacher determines the impact of instruction on student learning and 
makes appropriate decisions about the need to modify his or her instructional plans.  


  


An effective teacher facilitates student achievement by assessing and analyzing student 
performance and using this information to measure student progress and guide instructional 
planning.    
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3.C The teacher uses assessment data to assign grades (or other indicators) that accurately reflect 
student progress and achievement.  


 
The teacher makes decisions about student performance, progress, and achievement on the basis of 
explicit expectations that clearly align with the learning objectives and achievement goals, the 
assessments, and the students’ level of ability. The teacher may present his or her evaluation criteria 
in the form of scoring rubrics, vignettes, grading standards, answer keys, rating scales, and the like. 
Assessments are appropriately weighted on the basis of the relative importance of each in 
determining overall progress and achievement. The teacher maintains accurate, current, well-
organized, and confidential records of assessment results. The teacher uses available information 
technology to store and assist with the analysis of student data. 
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APS 4 


Establishing and Maintaining High Expectations for Learners 


 
 
 
 


 


 


In this context, the term participation refers to student effort. 
 
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
4.A The teacher establishes, communicates, and maintains high expectations for student 


achievement. 
 


The teacher’s expectations are appropriately challenging for the grade and/or ability levels of the 
particular students. The teacher communicates the learning objectives so that students clearly 
understand what they are expected to know and be able to do. The teacher reviews and/or clarifies 
the objectives as necessary. 


 
4.B The teacher establishes, communicates, and maintains high expectations for student 


participation.  
 


The teacher’s expectations are appropriate for the grade and/or ability levels of the particular 
students and for the subject area. The teacher effectively communicates these expectations so that 
his or her students will readily apply them to instructional activities and events during the lessons 
and to assignments and tasks both in and out of the classroom. 


 
4.C The teacher helps students assume responsibility for their own participation and learning.  
 


The teacher clearly communicates the importance and relevance of the academic standards and 
learning objectives as well as the way the standards and objectives relate to the students’ previous 
and/or future learning. The teacher encourages the students to become the active agents of their own 
learning and to take the initiative to follow through with their work. The teacher provides 
appropriate opportunities for the students to engage in self-assessment and reflection on their 
learning and to develop a metacognitive awareness of their own strengths and weaknesses. The 
teacher assists the students in developing strategies to compensate for their weaknesses when it is 
necessary. 


 
 


An effective teacher establishes, clearly communicates, and maintains appropriate 
expectations for student learning, participation, and responsibility.   
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APS 5 


Using Instructional Strategies to Facilitate Learning 
 


 
 


 


 


The term instructional strategies refers to the methods, techniques, technologies, activities, or 
assignments that the teacher uses to help his or her students achieve the learning objectives. 
 
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
5.A The teacher uses appropriate instructional strategies.  
 


The teacher’s strategies are appropriate for the particular objectives and content and the particular 
students’ grade, developmental, and ability levels. The strategies build on the students’ interests and 
prior learning and are appropriate for the students’ stage of learning (e.g., initial, application, 
practice, review) with regard to the particular material. The teacher’s strategies promote higher 
levels of thinking and/or performance. 


 
5.B The teacher uses a variety of instructional strategies.  
 


The teacher draws from a substantial repertoire of instructional strategies, varying his or her 
strategies both within and among lessons according to the particular objectives and content and the 
students’ ability levels, learning styles, rates of learning, and special needs. The teacher conveys 
information in a variety of formats (e.g., lectures, videotapes, texts, DVDs) and approaches (e.g., 
demonstrations, guided practice, guided discovery, simulations). As appropriate to the learners and 
the learning, the teacher’s instructional strategies include sharing instructional responsibilities with 
other teachers, guest speakers, and/or parents; varying and/or exchanging roles (e.g., instructor, 
facilitator, coach, observer) with students; and creating opportunities for both independent and 
collaborative learning experiences. 


  
5.C The teacher uses instructional strategies effectively.  
 


The teacher uses instructional strategies that actively engage his or her students and that ultimately 
result in meaningful learning for them. All students receive opportunities to experience success.  


An effective teacher promotes student learning through the effective use of appropriate 
instructional strategies.   
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APS 6 


Providing Content for Learners  


 
 
 


  
 
 
In this context, the term content refers to the particular aspects of the discipline that are being taught, 
including subject matter, concepts, principles, processes, and related skills. Central to this standard is the 
content competence of the teacher. From this in-depth knowledge of the discipline, the teacher must select 
the content that is appropriate for his or her students and then organize the content in ways that best 
facilitate student learning.  
 
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
6.A The teacher demonstrates a thorough command of the discipline that he or she teaches. 
 


The teacher provides content that is accurate and current. The teacher’s presentations, 
demonstrations, discussions, responses to students’ questions, and methods of engaging the students 
indicate a thorough knowledge and understanding of the content. The teacher identifies and 
explains/demonstrates conceptual relationships and/or procedural steps. The teacher identifies and 
corrects students’ content errors.  


 
6.B The teacher provides appropriate content.  
 


The content of the teacher’s lessons is aligned with the applicable curriculum requirements, grade-
level academic standards, and/or student learning objectives. Whenever possible, the teacher draws 
lesson content from multiple sources and presents it in ways that expose students to a variety of 
intellectual, social, and/or cultural perspectives.  


 
6.C The teacher structures the content to promote meaningful learning. 
 


The teacher’s instruction goes beyond the simple presentation of factual knowledge. The teacher 
aligns the content with the learning objectives and ensures that students are provided with 
opportunities to acquire the knowledge and to use the cognitive processes that are necessary for 
successful problem solving. The teacher is able to identify and to explain and/or demonstrate key 
concepts and skills as well as their broader relationships and applications. The teacher guides 
student learning by presenting concepts and/or procedures in a logical sequence and in clear and 
sufficient detail. The teacher uses appropriate examples to help make the content relevant, 


An effective teacher possesses a thorough knowledge and understanding of the discipline so 
that he or she is able to provide the appropriate content for the learners.  
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meaningful, and applicable to the students. When students experience difficulties in mastering the 
content, the teacher is able to identify and address the sources of the problems. 
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APS 7 


Monitoring, Assessing, and Enhancing Learning 
 


 
 
 
 
 
In this context, the term monitoring refers to any methods the teacher uses during the lesson to collect 
information about his or her students’ understanding of the content. Assessing includes any formal or 
informal measurement tools, activities, assignments, or procedures a teacher uses during the lesson to 
evaluate the students’ performance and their progress toward meeting the learning objectives. Enhancing 
learning refers to actions a teacher takes during the lesson as a direct result of monitoring and assessing in 
order to improve or extend student learning.  
 
Both APS 3 (Planning Assessments and Using Data) and APS 7 involve teacher decision making on the 
basis of the results of student assessments. However, APS 3 deals with decision making that occurs prior 
to and after instruction. In contrast, APS 7 deals with the decision making that occurs during the actual 
lesson. In other words, the key elements of APS 7 occur “in flight.”  
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
7.A The teacher continually monitors student learning during instruction by using a variety of 


informal and formal assessment strategies. 
 


The teacher maintains a constant awareness of student learning by engaging the students in 
classroom activities such as discussions, projects, performances, assignments, and quizzes. During 
these activities, the teacher uses effective questioning techniques to sample a representative cross 
section of students. The teacher’s questions are appropriate to the content, the activities, and the 
students. The teacher determines the students’ level of understanding of key concepts and skills by 
carefully observing/listening to and analyzing students’ verbal and nonverbal responses and 
reactions, inquiries, approaches to the task, performance, and final products.  


 
7.B The teacher enhances student learning by using information from informal and formal 


assessments to guide instruction.  
 


The teacher systematically collects, analyzes, and summarizes assessment data to monitor students’ 
progress. On the basis of formal and informal assessment information, the teacher makes 
appropriate decisions regarding instruction. When his or her students have difficulty answering 
questions, the teacher provides appropriate response time, rephrases the question, and/or provides 
prompts or other such assistance. The teacher provides additional explanations, demonstrations, or 
assistance, and modifies the content and/or the instructional strategies when necessary. The teacher 
adjusts the pace of the lessons to conform to the needs of the students. The teacher promotes student 


An effective teacher maintains a constant awareness of student performance throughout the 
lesson in order to guide instruction and provide appropriate feedback to students.    
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retention of the content by actively engaging the students in reviews of the key elements, steps, or 
procedures as necessary. The teacher extends students’ learning and development through 
appropriate enrichment activities. 


 
7.C The teacher enhances student learning by providing appropriate instructional feedback to all 


students.  
 


The teacher provides feedback to the students throughout the lesson. The teacher also provides 
feedback on all significant student work. The teacher’s feedback—whether oral, written, or 
nonverbal—is equitable (i.e., provided to all students) and individualized. The feedback is accurate, 
constructive, substantive, specific, and timely. The feedback is effective in helping correct students’ 
misunderstandings or errors, reinforcing their knowledge and skills, and/or extending their learning. 
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APS 8  


Maintaining an Environment That Promotes Learning 
 
  


 
 
 
In this context, the term environment refers to both the physical surroundings and the affective climate of 
the classroom. This standard focuses on environmental factors that a teacher can reasonably be expected 
to control.  
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
8.A The teacher creates and maintains the physical environment of his or her classroom as a safe 


place that is conducive to learning. 
 


The teacher’s classroom arrangement allows all students to see, hear, and participate during 
instruction. The classroom is free from clutter and distractions that impede learning. The teacher 
ensures that all materials are safely and properly stored and that all applicable safety regulations and 
precautions are followed. Classroom displays feature items of educational relevance and interest, 
including current samples of student work as appropriate.  


 
8.B The teacher creates and maintains a positive affective climate in his or her classroom. 
 


The teacher conveys confidence in his or her ability to teach the lesson content and to work with 
diverse groups of students. The teacher exhibits the enthusiasm necessary to generate interest in the 
subject matter and the patience and sensitivity necessary to assist and support all students, 
regardless of their social and cultural backgrounds or intellectual abilities. The teacher shows 
respect for the feelings, ideas, and contributions of all students and encourages the students to do 
likewise.  


 
8.C The teacher creates and maintains a culture of learning in his or her classroom. 
 


The teacher exemplifies and emphasizes initiative, industriousness, inquisitiveness, and excellence 
and, by doing so, encourages the students to do likewise. The teacher facilitates cooperation and 
teamwork among students and provides them with appropriate incentives and rewards for learning. 
The teacher works to ensure that every student feels a sense of belonging in the classroom. To the 
extent appropriate, the teacher invites student input and suggestions when designing instructional 
activities and events.  


 
  


An effective teacher creates and maintains a classroom environment that encourages and 
supports student learning.  
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APS 9  


Managing the Classroom  


 
 


 
 
 
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
9.A The teacher manages student behavior appropriately. 


The teacher’s behavioral rules and consequences are appropriate for the students and are consistent 
with district and school policies. These rules and consequences are clearly conveyed to the students 
and are enforced in a fair and consistent manner. The teacher maintains a constant awareness of 
classroom events and activities. The teacher uses effective preventive discipline techniques (e.g., 
eye contact, facial expressions, proximity) and handles any disruptions in an appropriate and timely 
manner. Disciplinary actions focus on the inappropriate behaviors and not on the students 
themselves. The teacher encourages students to monitor and assume responsibility for their own 
behavior.  


 
9.B The teacher makes maximal use of instructional time. 


The teacher ensures that his or her students are engaged in meaningful academic learning 
throughout the instructional period. Instructional materials, resources, and technologies are useable, 
well organized, and accessible. In general, instruction is characterized by a smooth flow of activity.  


 
9.C The teacher manages essential noninstructional routines in an efficient manner. 


It is evident that the teacher has clearly communicated to his or her students the rules and 
procedures for safety routines (e.g., fire drills, tornado drills, emergency preparedness) and 
classroom operations (e.g., roll call, collecting or turning in assignments, obtaining and distributing 
instructional materials, keeping work stations or lab areas in order). Transitions between activities 
or classes are handled in an efficient and orderly manner, with supervision provided as is necessary 
and appropriate. 


 


An effective teacher maximizes instructional time by efficiently managing student behavior, 
instructional routines and materials, and essential noninstructional tasks.  
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APS 10  


Fulfilling Professional Responsibilities  


 
 


 
 
 
 


KEY ELEMENTS 
 
This standard requires the teacher to demonstrate the following abilities and dispositions: 
 
10.A The teacher is an advocate for the students. 


The teacher collaborates with colleagues, administrators, and other student-oriented professionals 
(e.g., curriculum specialists, counselors, library media specialists, speech-language therapists, 
nurses) to determine the needs of his or her students and to plan and provide them with the 
appropriate learning experiences and assessments. The teacher establishes appropriate professional 
relationships with agencies, businesses, and community groups that support the well-being of 
students.  


 
10.B The teacher works to achieve organizational goals in order to make the entire school a 


positive and productive learning environment for the students. 


The teacher regularly attends and contributes to departmental meetings, faculty meetings, strategic 
planning sessions, and the like. The teacher actively supports the efforts of school organizations 
such as parent-teacher groups and school improvement councils. To the extent that is possible and 
appropriate, the teacher supports extracurricular activities that contribute to the overall learning and 
development of students (e.g., academic clubs, student council, athletics, cultural/artistic events). 


 
10.C The teacher is an effective communicator. 


Both inside and outside the classroom, the teacher’s spoken and written language is clear, correct, 
and appropriate for each target audience (e.g., students, parents, colleagues, related professionals). 
The teacher communicates with parents/guardians on a regular basis about goals and expectations 
for student learning, behavioral rules and consequences, assignments, suggestions for supporting 
student learning at home, assessment results, and student progress and performance. The teacher 
responds appropriately to parental concerns. The teacher uses a variety of formats (e.g., telephone 
contacts, meetings, conferences, letters/newsletters, Web sites, report cards, notes, e-mails, 
interactive journals) to maintain effective and ongoing communication with others. 


 


An effective teacher is an ethical, responsible, contributing, and ever-learning member of the 
profession. 
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10.D The teacher exhibits professional demeanor and behavior. 


The teacher maintains a valid teaching certificate; complies with all professional, school, and 
district rules, policies, and procedures; and is cognizant of the policies set forth in the SDE 
publication Standards of Conduct for South Carolina Educators. The teacher’s performance is 
characteristic of a professional in terms of self-management (e.g., responsibility, initiative, time 
management, appearance), ethical standards, and quality of work (e.g., completing required tasks in 
an accurate, timely, and effective manner). 


 
10.E The teacher is an active learner. 


The teacher is a reflective practitioner who systematically collects, synthesizes, and evaluates 
student-achievement data in order to accurately identify his or her own professional strengths and 
weaknesses and to gain professional insight and vision regarding ways to enhance student learning. 
As a result of this self-assessment, the teacher collaborates with his or her supervisor(s) to develop 
an appropriate individualized professional growth plan. Additionally, the teacher regularly seeks 
out, participates in, and contributes to activities that promote collaboration and that support his or 
her continued professional growth (e.g., participation in professional associations, courses, 
conferences, workshops, seminars). 


 
 








The Citadel 


Counselor Education 


Final Evaluation of Counselor Trainee - Form A 
Completed by the Site Supervisor  


Disaggregated data is available in the data file. 
      


A. COUNSELING SKILLS  


 


Responses:  
 


NA responses are omitted from MEAN calculations. 


 


Non-Responders were omitted from all calculations. 
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1) Used a theoretical rationale as basis for 


counseling procedures. (CF 3; CACREP D2) 
       


2) Uses professional ethical and legal standards in 


work. (CF 12; CACREP B1) 
       


3) Applies knowledge of child/student development 


and behavior.  (CF 2; CACREP D3) 
       


4) Aware of current literature on counseling and 


related functions.  (CF 5; CACREP I5) 
       


5) Demonstrates knowledge of and sensitivity to 


issues of multiculturalism and diversity.  (CF 13; 


CACREP D1) 


       


6) Establishes effective working relationships with 


clients.  (CF 14; CACREP D2) 
       


7) Approaches clients in an appropriate and sincere 


manner.  (CF12; CACREP B1) 
       


8) Accepts and respects clients.  (CF 13; CACREP 


D2) 
       


9) Competence in skills related to effective 


communication with clients.  These skills pertain 


to listening, verbal following, reflecting, 


paraphrasing and summarization.  (CF 1; 


CACREP D1) 


       


10) Effectiveness in attaining goals identified during 


counseling.  (CF 9; CACREP C2)  
       


11) Effectiveness in helping clients formulate goals 


that are appropriate, measurable, and attainable.  


(CF 9; CACREP C3) 


       


12) Able to specify client concerns in a concrete 


manner.  (CF 7; CACREP C3) 
       


13) Resourcefulness and creativity on use of 


counseling techniques.  (CF 2; CACREP L3) 
       


14) Knowledge of and skill in the use of group 


procedures within a counseling context.  (CF 1; 


CACREP C5) 


       


15) Knowledge of and skill in appropriate classroom 


guidance activities.  (CF 2; CACREP K3)        


16) Overall evaluation of counselor trainee's 


counseling skills.  (CF 10; CACREP D5) 
       


 







 


B. CONSULTING AND COORDINATING SKILLS 


 


Responses: 16 
 


NA responses are omitted from MEAN calculations. 


 


Non-Responders were omitted from all calculations. 
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17) Ability to communicate with others.  (CF 1; 


CACREP D1)  
       


18) Ability to cooperate with others in 


collaborative efforts.  (CF 14; CACREP N1) 
       


19) Ability to demonstrate effective leadership 


skills.  (CF 3; CACREP O1) 
       


20) Knowledge of guidance/counseling services 


existing within the school.  (CF 14; 


CACREP N2) 


       


21) Consultation skills with teachers.  (CF 14; 


CACREP N3) 
       


22) Consultation skills with Administrative and 


Pupil Personnel staff.  (CF 14; CACREP 


N3) 


       


23) Consultation skills with parents.  (CF 14; 


CACREP N1) 
       


24) Ability to consult with others while 


maintaining confidences.  (CF 12; CACREP 


B1) 


       


25) Knowledge of and involvement in 


intervention with special populations such 


as exceptional and high-risk students.  (CF 


7; CACREP D3) 


       


 


Responses: 16 
NA responses are omitted from MEAN calculations. 


Non-Responders were omitted from all calculations. 
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26) Knowledge of and/or skill in use of 


community resources for information and 


referral purposes.  (CF 14; CACREP N2) 


       


27) Familiarity with referral procedures in 


existence or development and   


administration of new referral procedures 


used within the school.  (CF 12; CACREP 


N5) 


       


28) Punctuality in appointments with teachers, 


parents, administration, and students 


concerning counseling functions.  (CF 15; 


CACREP A3) 


       


29) Effectiveness in helping others with 


problem solving and decision-making.  (CF 


7; CACREP C3) 


       


30) Knowledge of and/or skill in use of 


classroom management and instructional 


methods.  (CF 7; CACREP K3) 


       







31) Effectiveness in developing and 


implementing developmental guidance 


activities (in classroom or elsewhere).  (CF 


7; CACREP D2) 


       


32) Knowledge and/or effective employment of 


career developmental guidance procedures 


and activities.  (CF 7; CACREP D2) 


       


33) Knowledge and/or effective employment of 


information storage, retrieval and 


dissemination throughout the guidance 


program (record keeping, use of computer 


student information systems, etc).  (CF 4; 


CACREP P1) 


       


34) Knowledge and/or skill in areas of program 


development and program evaluation (can 


counselor trainee develop and/or maintain 


accountable guidance service programs?).  


(CF 2; CACREP P1) 


       


 


C. ASSESSMENT AND APPRAISAL SKILLS 


 


Responses: 16 
 


NA responses are omitted from MEAN calculations. 


 


Non-Responders were omitted from all calculations. 
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35) Knowledge and/or skill in use of assessment 


procedures with students as part of 


counseling.  (CF 9; CACREP H2) 


       


36) Demonstrated knowledge and/or skill in use 


of assessment procedures with students as 


part of overall school testing programs.  (CF 


9; CACREP H3) 


       


37) Skill in helping others involved with the 


counselor to understand and use assessment 


data.  (CF 9; CACREP I4) 


       


38) Predicted success of the counselor trainee in 


developing and maintaining a valid and 


effective school assessment program.  (CF 


9; CACREP J2) 


       


 







D. GENERAL/PERSONAL/PROFESSIONAL CHARACTERISTICS 


 


Responses: 16 
 


NA responses are omitted from MEAN calculations. 


 


Non-Responders were omitted from all calculations. 
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39) Frequency and appropriateness of feedback 


and communication from student counselor 


to supervisor concerning various aspects of 


this experience.  (CF 10; CACREP D5) 


       


40) Demonstration of general organizational 


skills relative to time management, 


structure, and organization of activities.  


(CF 15; CACREP A3) 


       


41) Sensitivity and ability to empathize with 


others.  (CF 14; CACREP D1) 
       


42) Awareness of own strengths, weaknesses, 


and personal values.  (CF 10; CACREP D1) 
       


43) Degree to which personal values and biases 


are controlled and prevented from having a 


negative effect on counseling/consulting 


interventions.  (CF 10; CACREP D5) 


       


44) Degree of confidence demonstrated in 


relationship to strengths and weaknesses.  


(CF 10; CACREP D5) 


       


45) Openness to feedback and ability to use this 


feedback to learn and grow.  (CF 10; 


CACREP D5) 


       


46) Personal commitment and dedication to job 


performance and profession of 


guidance/counseling.  (CF 5; CACREP B2) 


       


47) Leadership qualities displayed by counselor 


trainee (e.g., initiative, assertiveness, ability 


to take charge and provide direction).  (CF 


3; CACREP O1)  


       


48) Nonverbally presents self in a professional 


manner (e.g., appearance, personal hygiene, 


dress, etc). (CF 15; CACREP A3) 


       


49) Verbally conducts self in a professional 


manner (e.g., speech, language).  (CF 15; 


CACREP A3) 


       


50) Awareness of own personal and professional 


limitations.  (CF 10; CACREP D5) 
       


51) Degree to which this counselor trainee 


would contribute to the overall effectiveness 


of a school counseling/guidance program if 


employment began tomorrow.  (CF 7; 


CACREP P1) 


       


 


Comments: 








EDUC594 Internship Project Alignment Document 


Scoring Guide to Assess the Internship Project 


Scoring Guide to Assess the Internship Project 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


Informal and Formal 


Assessments (1, 6%) 


IRA2003.3.1 NCATE-


2007.1e SC-CIT-CF-


06.1 SC-CIT-CF-


2012.1  


The candidate administered 


at least three assessment 


tools with each child. These 


included both formal and 


informal tests. Candidate 


explained why the specific 


tests were chosen and 


interpreted the results found. 


The candidate 


administered at least three 


assessment tools with 


each child. Candidate 


explained why the 


specific tests were chosen 


and interpreted the results 


found. 


The candidate did not 


administer at least 


three assessment tools 


with each child. OR If 


the candidate did 


administer three 


assessment tools, the 


reasoning behind the 


specific tests being 


chosen was not 


mentioned or the 


results were not 


interpreted. 


Assessment / 


Diagnosis 


Documentation (1, 


6%) IRA2003.1.4 


NCATE.1.E 


NCATE.3.C SC-CIT-


CF-06.1 SC-CIT-CF-


2012.1  


The candidate explained 


whether or not the children 


were appropriately 


integrating EACH of the 


components of fluent 


reading. These included: 


phonemic awareness, word 


identification and phonics, 


vocabulary and background 


knowledge, fluency, 


comprehension strategies, 


and motivation. Also noted 


were ideas for developing 


areas causing difficulty for 


students. 


The candidate explained 


whether or not the 


children were 


appropriately integrating 


EACH of the components 


of fluent reading. These 


included: phonemic 


awareness, word 


identification and 


phonics, vocabulary and 


background knowledge, 


fluency, comprehension 


strategies, and motivation.  


The candidate failed to 


mention EACH 


component of fluent 


reading when 


discussing the 


children’s reading 


strengths and 


weaknesses.  


Instructional 


Procedures Selection 


(1, 6%) IRA2003.2.2 


NCATE-2007.1e SC-


CIT-CF-06.15 SC-CIT-


CF-06.2 SC-CIT-CF-


06.4 SC-CIT-CF-06.5 


SC-CIT-CF-2012.14 


SC-CIT-CF-2012.2 SC-


CIT-CF-2012.4  


The candidate used a wide 


range of instructional 


practices, approaches, and 


methods, including 


technology-based practices 


when working with the 


children. Candidate also 


recommended a variety of 


practices, approaches, and 


methods, which might be 


used by students outside of 


the tutoring experience to 


help develop literacy skills. 


The candidate used a 


wide range of 


instructional practices, 


approaches, and methods, 


including technology-


based practices when 


working with the 


children. 


The candidate used a 


limited number of 


approaches and 


methods when working 


with the children. 


  







Materials Selection 


(1, 6%) IRA2003.2.3 


NCATE.4.D SC-CIT-


CF-06.14 SC-CIT-CF-


06.16 SC-CIT-CF-06.8 


SC-CIT-CF-2012.13 


SC-CIT-CF-2012.7  


The candidate used a wide 


variety of materials with 


the struggling readers. It 


was evident that students’ 


developmental, cultural, 


and linguistic 


backgrounds were taken 


into consideration. Also 


varied materials were 


recommended for reading 


outside of the tutoring 


experience.  


The candidate used a wide 


variety of materials with 


the struggling readers. It 


was evident that students’ 


developmental, cultural, 


and linguistic 


backgrounds were taken 


into consideration. 


The candidate used a 


limited number of 


materials. OR The 


students’ developmental, 


cultural, and linguistic 


backgrounds were not 


considered when selecting 


the materials. 


Communication of 


Assessment Results 


(1, 6%) IRA2003.3.4 


SC-CIT-CF-06.15 SC-


CIT-CF-06.17 SC-


CIT-CF-2012.14 SC-


CIT-CF-2012.15  


The candidate included 


two letters written to two 


different people per child. 


Letters contained no 


errors, and each letter 


constructively addressed 


each child’s proficiencies 


and difficulties. 


The candidate included 


two letters written to two 


different people per child. 


Letters contained no more 


than one error each and 


constructively addressed 


each child’s proficiencies 


and difficulties. 


The candidate did not 


include two letters written 


to two different people 


per child. OR Letters did 


not constructively address 


each child’s proficiencies 


and difficulties. 


Teaching Educators 


to Effectively Use and 


Interpret Assessment 


Tools (1, 6%) 


IRA2003.3.1 SC-CIT-


CF-06.15 SC-CIT-CF-


06.3 SC-CIT-CF-


2012.14 SC-CIT-CF-


2012.3  


The candidate taught a 


small group of educators 


how to administer a few 


assessments and how to 


interpret the results. 


Candidate also gave an 


overview on other 


assessments that might be 


of interest to the 


educators. 


The candidate taught a 


small group of educators 


how to administer a few 


assessments and how to 


interpret the results.  


The candidate did not 


teach a small group of 


educators how to both 


administer a few 


assessments and how to 


interpret the results. 


Providing Teacher 


Support for the 


Assessment of 


Individual Students 


(1, 6%) IRA2003.3.2 


NCATE.1.E 


NCATE.3.C 


NCATE.4.D SC-CIT-


CF-06.1 SC-CIT-CF-


06.15 SC-CIT-CF-06.3 


SC-CIT-CF-2012.1 


SC-CIT-CF-2012.14 


SC-CIT-CF-2012.3  


The candidate helped a 


teacher in the individual 


assessment of five to ten 


students. The candidate 


examined information and 


assessment results on the 


students in order to place 


them along a continuum. 


Variability in reading 


levels across children in 


the same grade and within 


a child across different 


subject areas was taken 


into consideration. 


Candidate identified 


students’ proficiencies 


and difficulties and 


explained whether or not 


any of the children should 


The candidate helped a 


teacher in the individual 


assessment of five to ten 


students. The candidate 


examined information and 


assessment results on the 


students in order to place 


them along a continuum. 


Variability in reading 


levels across children in 


the same grade and within 


a child across different 


subject areas was taken 


into consideration. 


Candidate identified 


students’ proficiencies 


and difficulties and 


explained whether or not 


any of the children should 


The candidate did not 


help a teacher in the 


individual assessment of 


five to ten students. OR If 


the candidate did help a 


teacher in the individual 


assessment of five to ten 


students, the candidate did 


not thoroughly examine 


information and 


assessment results on the 


students in order to place 


them along a continuum. 


OR The candidate 


demonstrated a lack of 


understanding regarding 


the variability in reading 


levels across children in 


the same grade and within 







be referred for special 


services. Candidate also 


discussed ideas for 


working with the children 


based on the information 


learned. 


be referred for special 


services. 


a child across different 


subject areas. OR 


Candidate did not identify 


students’ proficiencies 


and difficulties and 


explain whether or not 


any of the children should 


be referred for special 


services. 


Explaining Grouping 


Options (1, 6%) 


IRA2003.2.1 


NCATE.1.E 


NCATE.3.C SC-CIT-


CF-06.13 SC-CIT-CF-


06.15 SC-CIT-CF-06.3 


SC-CIT-CF-06.9 SC-


CIT-CF-2012.11 SC-


CIT-CF-2012.14 SC-


CIT-CF-2012.3 SC-


CIT-CF-2012.8  


The candidate met with a 


classroom teacher to 


discuss a variety of 


appropriate grouping 


options. Candidate 


demonstrated the options 


shared and explained the 


evidence-based rationale 


for changing 


configurations to best 


meet the needs of all 


students. The candidate 


helped the teacher select 


options that he/she might 


want to use. Later the 


candidate revisited the 


classroom to determine if 


the options selected were 


working and if the teacher 


needed any more 


guidance on grouping 


options. 


The candidate met with a 


classroom teacher to 


discuss a variety of 


appropriate grouping 


options. Candidate 


demonstrated the options 


shared and explained the 


evidence-based rationale 


for changing 


configurations to best 


meet the needs of all 


students. The candidate 


helped the teacher select 


options that he/she might 


want to use.  


The candidate did not 


meet with a classroom 


teacher to discuss a 


variety of appropriate 


grouping options. OR 


Candidate met with a 


teacher but did not 


demonstrate the options 


shared and explained the 


evidence-based rationale 


for changing 


configurations to best 


meet the needs of all 


students. OR The 


candidate did not help the 


teacher select specific 


options that he/she might 


want to use. 


Encouraging a 


Variety of 


Instructional 


Practices (1, 6%) 


IRA2003.2.2 


NCATE.1.E 


NCATE.4.A SC-CIT-


CF-06.1 SC-CIT-CF-


06.14 SC-CIT-CF-06.3 


SC-CIT-CF-06.5 SC-


CIT-CF-2012.1 SC-


CIT-CF-2012.15 SC-


CIT-CF-2012.3 SC-


CIT-CF-2012.4  


The candidate met with a 


teacher and explained a 


wide range of 


instructional practices, 


approaches, and methods, 


including technology-


based practices. The 


candidate helped the 


teacher select appropriate 


options and explained the 


evidence-base for 


selecting practices to best 


meet the needs of all 


students. The options 


shared were 


demonstrated. Candidate 


met with the teacher a 


second time to determine 


how the options worked 


The candidate met with a 


teacher and explained a 


wide range of 


instructional practices, 


approaches, and methods, 


including technology-


based practices. The 


candidate helped the 


teacher select appropriate 


options and explained the 


evidence-base for 


selecting practices to best 


meet the needs of all 


students. The options 


shared were 


demonstrated. 


The candidate did not 


meet with a teacher to 


explain a wide range of 


instructional practices, 


approaches, and methods, 


including technology-


based practices. OR The 


candidate met with a 


teacher but did not help 


the teacher select 


appropriate options and 


explain the evidence-base 


for selecting practices to 


best meet the needs of all 


students. OR The options 


the candidate shared were 


not demonstrated. 







and if any modifications 


might be needed. 


Assisting with 


Material Selection (1, 


6%) IRA2003.2.3 


NCATE.4.A SC-CIT-


CF-06.15 SC-CIT-CF-


06.3 SC-CIT-CF-06.8 


SC-CIT-CF-2012.14 


SC-CIT-CF-2012.3 


SC-CIT-CF-2012.7  


The candidate assisted a 


classroom teacher with 


selecting materials to 


meet the needs of his/her 


students. Candidate 


explained the options and 


the evidence-base for 


selecting the materials. 


Materials took into 


consideration the 


developmental, cultural, 


and linguistic differences 


of the teacher’s students. 


Candidate demonstrated 


the options. Candidate 


met with the teacher later 


to see if the materials 


were meeting his/her 


needs and offered other 


suggestions if necessary. 


The candidate assisted a 


classroom teacher with 


selecting materials to 


meet the needs of his/her 


students. Candidate 


explained the options and 


the evidence-base for 


selecting the materials. 


Materials took into 


consideration the 


developmental, cultural, 


and linguistic differences 


of the teacher’s students. 


Candidate demonstrated 


the options. 


The candidate did not 


assist a classroom teacher 


with selecting materials to 


meet the needs of his/her 


students. OR If the 


candidate did assist a 


teacher with selecting 


materials, candidate did 


not explain the options 


and the evidence-base for 


selecting the materials. 


OR Materials failed to 


take into consideration the 


developmental, cultural, 


and linguistic differences 


of the teacher’s students. 


OR Candidate failed to 


demonstrate the options 


available. 


Providing 


Observation 


Feedback (1, 6%) 


IRA2003.5.3 SC-CIT-


CF-06.15 SC-CIT-CF-


06.3 SC-CIT-CF-


2012.12 SC-CIT-CF-


2012.14 SC-CIT-CF-


2012.3  


The candidate observed 


two teachers. Feedback 


was detailed, positive, and 


constructive. Candidate 


explained the evidence 


base behind the 


recommendations. 


The candidate observed 


two teachers. Feedback 


could have been more 


detailed, but it was 


positive and constructive. 


Candidate explained the 


evidence base behind the 


recommendations. 


The candidate did not 


observe two teachers. OR 


If observations were 


documented, feedback 


was brief and not written 


in a positive and 


constructive manner. OR 


Candidate did not explain 


the evidence base behind 


the recommendations. 


Collaborating with 


Other Educators (1, 


6%) IRA2003.3.3 


NCATE.1.E SC-CIT-


CF-06.1 SC-CIT-CF-


06.13 SC-CIT-CF-


06.15 SC-CIT-CF-06.2 


SC-CIT-CF-06.3 SC-


CIT-CF-06.4 SC-CIT-


CF-2012.1 SC-CIT-


CF-2012.11 SC-CIT-


CF-2012.14 SC-CIT-


CF-2012.2 SC-CIT-


CF-2012.3  


The candidate met with a 


group of educators to 


collect, analyze and use 


school-wide assessment 


data to implement and 


revise a school reading 


program. Candidate 


explained the decision 


making process with other 


educators. 


The candidate met with a 


group of educators to 


collect, analyze and use 


school-wide assessment 


data to implement and 


revise a school reading 


program.  


The candidate did not 


meet with a group of 


educators to collect, 


analyze and use school-


wide assessment data to 


implement and revise a 


school reading program. 


  







Lesson Plans (1, 6%) 


NCATE.3.C SC-CIT-


CF-06.2 SC-CIT-CF-


06.4 SC-CIT-CF-


2012.2  


The candidate included 


lesson plans adding up to a 


minimum of 20 hours of 


tutoring. Each lesson plan 


was detailed and an in-depth 


reflection was written.  


The candidate included 


lesson plans adding up 


to a minimum of 20 


hours of tutoring. Each 


lesson plan contained a 


brief overview of what 


will be covered and a 


brief reflection. 


The candidate included 


lesson plans not adding 


up to 20 hours of 


tutoring. OR Some of the 


lesson plans were 


extremely brief. OR 


Some of the lesson plans 


did not include 


reflections. 


Observations (1, 6%) 


NCATE-2007.4a 


NCATE-2007.4d SC-


CIT-CF-06.17 SC-CIT-


CF-06.8 SC-CIT-CF-


2012.15 SC-CIT-CF-


2012.7  


The candidate included 


observation forms from two 


self-assessments and two 


visits by the college 


supervisor. Candidate wrote 


an overall reflection on the 


feedback received. 


The candidate included 


observation forms from 


two self-assessments 


and two visits by the 


college supervisor.  


The candidate did not 


include  


observation forms from 


two self-assessments and 


two visits by the college 


supervisor.  


Dispositions (1, 6%) 


NCATE-2007.4a 


NCATE-2007.4d SC-


CIT-CF-06.11 SC-CIT-


CF-06.12 SC-CIT-CF-


2012.10 SC-CIT-CF-


2012.12  


The candidate evaluated 


his/her dispositions and also 


had his/her dispositions 


evaluated by the college 


supervisor. Candidate wrote 


an overall reflection on how 


his/her dispositions may or 


may not have changed 


during the program. 


The candidate evaluated 


his/her dispositions and 


also had his/her 


dispositions evaluated 


by the college 


supervisor. 


The candidate did not 


eva 


 


 


 
Spring 2011 Internship Project Report - Literacy  


  


Rubric: Scoring Guide to Assess the Internship Project 


  
Target 


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Informal and Formal Assessments 7  0  0  3.00 3 0.00 


Assessment / Diagnosis Documentation 7  0  0  3.00 3 0.00 


Instructional Procedures Selection 7  0  0  3.00 3 0.00 


Materials Selection 6  1  0  2.86 3 0.35 


Communication of Assessment Results 7  0  0  3.00 3 0.00 


Teaching Educators to Effectively Use and Interpret 


Assessment Tools 
7  0  0  3.00 3 0.00 


Providing Teacher Support for the Assessment of 


Individual Students 
7  0  0  3.00 3 0.00 


Explaining Grouping Options 7  0  0  3.00 3 0.00 


Encouraging a Variety of Instructional Practices 7  0  0  3.00 3 0.00 


Assisting with Material Selection 7  0  0  3.00 3 0.00 


Providing Observation Feedback 7  0  0  3.00 3 0.00 


Collaborating with Other Educators 7  0  0  3.00 3 0.00 


Lesson Plans 7  0  0  3.00 3 0.00 


Observations 7  0  0  3.00 3 0.00 
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Dispositions 6  0  1  2.71 3 0.70 


 
Informal and Formal 


Assessments  


 IRA2003-3.1  


7 (100%) 
 


Assessment / Diagnosis 


Documentation  


 IRA2003-1.4  


7 (100%) 
 


Instructional Procedures 


Selection  


 IRA2003-2.2  


7 (100%) 
 


Materials Selection  


 IRA2003-2.3  
6 (85%) 1 (14%) 


 


Communication of Assessment 


Results  


 IRA2003-3.4  


7 (100%) 
 


Teaching Educators to 


Effectively Use and Interpret 


Assessment Tools  


 IRA2003-3.1  


7 (100%) 
 


Providing Teacher Support for 


the Assessment of Individual 


Students  


 IRA2003-3.2  


7 (100%) 
 


Explaining Grouping Options  


 IRA2003-2.1  
7 (100%) 


 


Encouraging a Variety of 


Instructional Practices  


 IRA2003-2.2  


7 (100%) 
 


Assisting with Material 


Selection  


 IRA2003-2.3  


7 (100%) 
 


Providing Observation 


Feedback  


 IRA2003-5.3  


7 (100%) 
 


Collaborating with Other 


Educators  


 IRA2003-3.3  


7 (100%) 
 


Lesson Plans  7 (100%) 
 


Observations  7 (100%) 
 


Dispositions  6 (85%) 1 (14%) 
 


 
  Target   Acceptable   Unacceptable 
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Inter-rater Summary 


 


Hewett, 


Stephenie  


Ouzts, 


Dan  
Mean Stdev 


Informal and Formal Assessments  3.00  3.00  3.00  0.00  


Assessment / Diagnosis Documentation  3.00  3.00  3.00  0.00  


Instructional Procedures Selection  3.00  3.00  3.00  0.00  


Materials Selection  3.00  2.83  2.92  0.12  


Communication of Assessment Results  3.00  3.00  3.00  0.00  


Teaching Educators to Effectively Use and Interpret 


Assessment Tools  
3.00  3.00  3.00  0.00  


Providing Teacher Support for the Assessment of Individual 


Students  
3.00  3.00  3.00  0.00  


Explaining Grouping Options  3.00  3.00  3.00  0.00  


Encouraging a Variety of Instructional Practices  3.00  3.00  3.00  0.00  


Assisting with Material Selection  3.00  3.00  3.00  0.00  


Providing Observation Feedback  3.00  3.00  3.00  0.00  


Collaborating with Other Educators  3.00  3.00  3.00  0.00  


Lesson Plans  3.00  3.00  3.00  0.00  


Observations  3.00  3.00  3.00  0.00  


Dispositions  3.00  2.67  2.83  0.24  


 


 


 
Spring 2010 EDUC594 Internship Project  


  


Rubric: Scoring Guide to Assess the Internship Project 


  
Target 


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Informal and Formal Assessments 34  5  0  2.87 3 0.33 


Assessment / Diagnosis Documentation 31  8  0  2.79 3 0.40 


Instructional Procedures Selection 31  8  0  2.79 3 0.40 


Materials Selection 29  10  0  2.74 3 0.44 


Communication of Assessment Results 37  1  1  2.92 3 0.35 


Teaching Educators to Effectively Use and Interpret 


Assessment Tools 
33  6  0  2.85 3 0.36 


Providing Teacher Support for the Assessment of 


Individual Students 
36  3  0  2.92 3 0.27 


Explaining Grouping Options 33  6  0  2.85 3 0.36 


Encouraging a Variety of Instructional Practices 31  8  0  2.79 3 0.40 


Assisting with Material Selection 33  6  0  2.85 3 0.36 


Providing Observation Feedback 32  7  0  2.82 3 0.38 


Collaborating with Other Educators 34  5  0  2.87 3 0.33 


Lesson Plans 33  5  1  2.82 3 0.45 


Observations 30  6  3  2.69 3 0.61 


Dispositions 23  16  0  2.59 3 0.49 
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Informal and Formal 


Assessments  


 IRA2003-3.1  


34 (87%) 5 (12%) 
 


Assessment / Diagnosis 


Documentation  


 IRA2003-1.4  


31 (79%) 8 (20%) 
 


Instructional Procedures 


Selection  


 IRA2003-2.2  


31 (79%) 8 (20%) 
 


Materials Selection  


 IRA2003-2.3  
29 (74%) 10 (25%) 


 


Communication of Assessment 


Results  


 IRA2003-3.4  


37 (94%) 1 (2%) 1 (2%) 
 


Teaching Educators to 


Effectively Use and Interpret 


Assessment Tools  


 IRA2003-3.1  


33 (84%) 6 (15%) 
 


Providing Teacher Support for 


the Assessment of Individual 


Students  


 IRA2003-3.2  


36 (92%) 3 (7%) 
 


Explaining Grouping Options  


 IRA2003-2.1  
33 (84%) 6 (15%) 


 


Encouraging a Variety of 


Instructional Practices  


 IRA2003-2.2  


31 (79%) 8 (20%) 
 


Assisting with Material 


Selection  


 IRA2003-2.3  


33 (84%) 6 (15%) 
 


Providing Observation 


Feedback  


 IRA2003-5.3  


32 (82%) 7 (17%) 
 


Collaborating with Other 


Educators  


 IRA2003-3.3  


34 (87%) 5 (12%) 
 


Lesson Plans  33 (84%) 5 (12%) 1 (2%) 
 


Observations  30 (76%) 6 (15%) 3 (7%) 
 


Dispositions  23 (58%) 16 (41%) 
 


 
  Target   Acceptable   Unacceptable 


 


 


  







Inter-rater Summary 


 


Hewett, 


Stephenie  


Ouzts, 


Dan  


Warner, 


Barbara  
Mean Stdev 


Informal and Formal Assessments  3.00  2.94  2.78  2.91  0.12  


Assessment / Diagnosis Documentation  3.00  2.94  2.61  2.85  0.21  


Instructional Procedures Selection  3.00  2.89  2.67  2.85  0.17  


Materials Selection  3.00  2.89  2.56  2.81  0.23  


Communication of Assessment Results  3.00  3.00  2.83  2.94  0.10  


Teaching Educators to Effectively Use and 


Interpret Assessment Tools  
3.00  2.89  2.78  2.89  0.11  


Providing Teacher Support for the Assessment of 


Individual Students  
3.00  2.89  2.94  2.94  0.06  


Explaining Grouping Options  3.00  2.89  2.78  2.89  0.11  


Encouraging a Variety of Instructional Practices  3.00  2.89  2.67  2.85  0.17  


Assisting with Material Selection  3.00  2.89  2.78  2.89  0.11  


Providing Observation Feedback  3.00  2.89  2.72  2.87  0.14  


Collaborating with Other Educators  3.00  2.89  2.83  2.91  0.08  


Lesson Plans  3.00  2.94  2.67  2.87  0.18  


Observations  3.00  2.89  2.44  2.78  0.29  


Dispositions  3.00  2.89  2.22  2.70  0.42  


 








EDUC608 Materials Selection Alignment Document 


Scoring Guide to Assess Material Selection Activity 


Scoring Guide to Assess Material Selection Activity 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


Classroom Context 


and Taking into 


Consideration the 


Children in the 


Classroom (1, 16%) 


IRA2003.4.1 


NCATE.1.E 


NCATE.4.A SC-CIT-


CF-06.15 SC-CIT-


CF-06.8 SC-CIT-CF-


2012.14 SC-CIT-CF-


2012.7  


Was able to coach other 


teachers on gathering 


relevant information for 


literacy development, and 


demonstrated how to level 


materials and assess the 


culturally and linguistically 


appropriateness of 


materials. Candidate 


developed instructional 


plans based on information 


gathered. The research base 


that grounded practice was 


articulated. 


Stated how he/she gathered 


information regarding 


interests, reading abilities, 


and cultural and linguistic 


backgrounds. He/She shared 


the information with 


classroom teachers, students, 


and paraprofessionals to help 


them select materials that 


match the reading levels, 


interests, cultures, and 


linguistic backgrounds of 


students. Candidate 


articulated the research base 


that grounded his/her 


practice. 


Did not gather 


information on 


children’s interests, 


reading abilities and 


cultural and linguistic 


backgrounds. OR 


Candidate was unable 


to articulate the 


research base that 


grounded his/her 


practice. 


Appropriate 


Material Selection 


(1, 16%) 


IRA2003.4.2 


NCATE.1.E 


NCATE.4.A SC-CIT-


CF-06.5 SC-CIT-CF-


06.8 SC-CIT-CF-


2012.4 SC-CIT-CF-


2012.7  


Coached teachers in how to 


select books, technology-


based information, and non-


print materials representing 


multiple levels, broad 


interests, cultures, and 


linguistic backgrounds. 


Candidate shared the 


research base that grounded 


the practice.  


Helped classroom teacher and 


students select books, 


technology-based 


information, and non-print 


materials representing 


multiple levels, broad 


interests, cultures, and 


linguistic backgrounds. 


Candidate articulated the 


research base that grounded 


his/her practice. 


Did not share books, 


technology-based 


information, and non-


print materials 


representing multiple 


levels, broad interests, 


cultures, and 


linguistic 


backgrounds. OR 


He/She failed to 


articulate the research 


base that grounded the 


practice.  


Planning 


Motivational 


Instruction (1, 16%) 


IRA2003.4.4 


NCATE.1.E SC-CIT-


CF-06.13 SC-CIT-


CF-06.3 SC-CIT-CF-


06.9 SC-CIT-CF-


2012.11 SC-CIT-CF-


2012.3 SC-CIT-CF-


2012.8  


Chose a wide variety of 


literature and took into 


consideration both interests 


and abilities of children 


when selecting materials. 


He/She could articulate the 


research base behind 


selecting intrinsically and 


extrinsically motivating 


materials and strategies. 


Also, the candidate was 


able to assist a classroom 


teacher in revising his/her 


classroom to motivate 


children and create life-long 


Chose a wide variety of 


literature and took into 


consideration both the 


interests and ability levels 


when selecting material. 


He/She clearly articulated the 


research base regarding 


motivation in the paper. 


Failed to show an 


awareness of a variety 


of children’s literature 


in the materials or did 


not take into 


consideration both 


interests and abilities 


of each child.  







Scoring Guide to Assess Material Selection Activity 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


readers.  


Technology Usage 


for Gathering Data 


and Instructional 


Planning (1, 16%) 


IRA2003.4.1 SC-CIT-


CF-06.5 SC-CIT-CF-


2012.4  


Not only used technology 


for gathering data and in 


instructional planning, but 


candidate also demonstrated 


to teachers how to use the 


technology.  


Used technology for both 


gathering data and in 


instructional planning.  


Failed to use 


technology to gather 


information. OR 


Candidate failed to 


use technology to 


assist in instructional 


planning.  


Appendix and Table 


of Contents (1, 16%)  
Each part of the appendix 


was clearly labeled. All 


charts were organized and 


self-explanatory. Table of 


Contents was developed for 


the project. 


Charts were organized so that 


it was easy to see that all 


information was clearly noted 


for the children in the 


activity. 


The information was 


disorganized and 


confusing on the 


charts, so it was 


difficult to tell that 


each area was clearly 


noted. Either a chart 


was not labeled or 


missing. 


Paper (1, 16%)  Paper was detailed and 


contained all parts. It was 


turned in on time. There 


were two or fewer typos. 


APA style was used for the 


typed project. 


Paper was completed on time 


and contained all parts, but it 


had three to five typos. APA 


style was used for the typed 


project. 


Paper was not turned 


in on time. OR If the 


paper was turned in 


on time, it had 


excessive typos (more 


than five). OR APA 


style was not used for 


the typed project. 


 


Spring 2011 EDUC608 Material Selection Activity Report  


Rubric: Scoring Guide to Assess Material Selection Activity 


  
Target 


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Classroom Context and Taking into 


Consideration the Children in the Classroom  
26  8  0  2.76 3 0.42 


Appropriate Material Selection 20  14  0  2.59 3 0.49 


Planning Motivational Instruction 25  9  0  2.74 3 0.44 


Technology Usage for Gathering Data and 


Instructional Planning 
18  14  0  2.56 3 0.50 


Appendix and Table of Contents 26  7  1  2.74 3 0.50 


Paper 24  7  3  2.62 3 0.64 
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Classroom Context and 


Taking into Consideration 


the Children in the 


Classroom  


 IRA2003-4.1  


26 (76%) 8 (23%) 
 


Appropriate Material 


Selection  


 IRA2003-4.2  


20 (58%) 14 (41%) 
 


Planning Motivational 


Instruction  


 IRA2003-4.4  


25 (73%) 9 (26%) 
 


Technology Usage for 


Gathering Data and 


Instructional Planning  


 IRA2003-4.1  


18 (56%) 14 (43%) 
 


Appendix and Table of 


Contents  
26 (76%) 7 (20%) 1 (2%) 


 


Paper  24 (70%) 7 (20%) 3 (8%) 
 


 
  Target   Acceptable   Unacceptable 


 


Inter-rater Summary 


 


Ouzts, 


Dan  
Mean Stdev 


Classroom Context and Taking into Consideration the Children in the 


Classroom  
2.76  2.76  0.00  


Appropriate Material Selection  2.59  2.59  0.00  


Planning Motivational Instruction  2.74  2.74  0.00  


Technology Usage for Gathering Data and Instructional Planning  2.56  2.56  0.00  


Appendix and Table of Contents  2.74  2.74  0.00  


Paper  2.62  2.62  0.00  


 


 
  







 
Spring 2010 EDUC608 Materials Selection Activity  


Rubric: Scoring Guide to Assess Material Selection Activity 


  
Target 


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Classroom Context and Taking into 


Consideration the Children in the Classroom  
11  4  0  2.73 3 0.44 


Appropriate Material Selection 10  5  0  2.67 3 0.47 


Planning Motivational Instruction 14  1  0  2.93 3 0.25 


Technology Usage for Gathering Data and 


Instructional Planning 
10  5  0  2.67 3 0.47 


Appendix and Table of Contents 13  1  1  2.80 3 0.54 


Paper 11  4  0  2.73 3 0.44 


 
Classroom Context and 


Taking into Consideration 


the Children in the 


Classroom  


 IRA2003-4.1  


11 (73%) 4 (26%) 
 


Appropriate Material 


Selection  


 IRA2003-4.2  


10 (66%) 5 (33%) 
 


Planning Motivational 


Instruction  


 IRA2003-4.4  


14 (93%) 1 (6%) 
 


Technology Usage for 


Gathering Data and 


Instructional Planning  


 IRA2003-4.1  


10 (66%) 5 (33%) 
 


Appendix and Table of 


Contents  
13 (86%) 1 (6%) 1 (6%) 


 


Paper  11 (73%) 4 (26%) 
 


 
  Target   Acceptable   Unacceptable 


 


Inter-rater Summary 


 


Altieri, 


Jennifer  
Mean Stdev 


Classroom Context and Taking into Consideration the Children in 


the Classroom  
2.73  2.73  0.00  


Appropriate Material Selection  2.67  2.67  0.00  


Planning Motivational Instruction  2.93  2.93  0.00  


Technology Usage for Gathering Data and Instructional Planning  2.67  2.67  0.00  


Appendix and Table of Contents  2.80  2.80  0.00  


Paper  2.73  2.73  0.00  
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NOTES: 
¹ The Provost functions as the “Team Leader” of the college’s senior management team in institutional 
       level academic decisions and policies. 
² The EVP functions as the “Team Leader” of the college’s senior management team in institutional level 
       non-academic decisions and policies. 
³ The Provost serves as the President’s liaison to the Academic Board. 
´ The Vice President for Institutional Advancement provides senior leadership and management for all 
       fundraising activities at The Citadel. 
µ The EVP serves as the President’s liaison to The Citadel Trust, Inc. 
¶ Authorized direct access to the President but fall under the general staff supervision of the EVP. 
· The Commandant is the coordinator of ROTC matters as they relate to the Corps of Cadets. 
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LiveText form completed by Internship Supervising Teacher  who is South Carolina Certified in Secondary Science 
(Final assessment after 60 days of full time Student Teaching Internship.) 


 
SCIENCE CONTENT 


Evaluation 
 
1) Content The candidate was able to structure and interpret the concepts, ideas, and 


relationships in science needed to advance student learning in the area of licensure, as 
defined by state and national standards. (NSTA 1a, 1b) 
□Competent    □Developing Competence    □Unacceptable 
 


2) Nature of Science The Candidate was able to engage students in activities defining the 
values, beliefs and assumptions inherent to the creation of scientific explanations. (NSTA 2c) 
□Competent    □Developing Competence    □Unacceptable 
 


3) Inquiry The candidate was able to engage students in science inquiry and facilitate 
understanding of the role inquiry plays in the development of scientific knowledge.(NSTA 3a) 
□Competent    □Developing Competence    □Unacceptable 
 


4) Context of Science The candidate was able to relate science to the daily lives and interests of 
students and to a larger framework of human endeavor and understanding.(NSTA 4b) 
□Competent    □Developing Competence    □Unacceptable 


 
5) Skills of Teaching The candidate was able to use diverse and effective actions, strategies and 


methodologies to teach science. (NSTA 5a) 
□Competent    □Developing Competence    □Unacceptable 


 
6) Curriculum  The candidate was able to develop coherent meaningful goals, plans and 


materials and find resources appropriate for addressing the needs, abilities and interests of 
students. (NSTA 6a, 6b) 
□Competent    □Developing Competence    □Unacceptable 
 


7) Social Context  The candidate was able to relate science to the community and to use human 
and institutional resources in the community to advance the education of their students in 
science. (NSTA 4a, 7a) 
□Competent    □Developing Competence    □Unacceptable 


 
8) Assessment  The candidate was able to use a variety of contemporary assessment strategies 


to evaluate the intellectual, social and personal development of the learner in all aspects of 
science. (NSTA 8a) 
□Competent    □Developing Competence    □Unacceptable 
 


9) Environment  The candidate was able to design and manage safe and supportive learning 
environments reflecting high expectations for the success of all students. (NSTA 9) 
□Competent    □Developing Competence    □Unacceptable 


 








LiveText form completed by Internship Supervising Teacher who is South Carolina Certified in Secondary Mathematics 
(Final assessment after 60 days of full time Student Teaching Internship.) 


 


MATHEMATICS CONTENT  
Evaluation 


 
1) The candidate provided opportunities for students in problem solving. (NCTM 5.3, 8.8) 
 
     □Competent   □Developing Competence   □Unacceptable  
 
2) The Candidate provided opportunities for students to make and evaluate mathematical conjectures 
    and arguments. (NCTM 3.3, 5.2)  
 
     □Competent   □Developing Competence  □Unacceptable  
 
3) The candidate provided opportunities for students to develop and extend their mathematical  
    understanding. (NCTM 8.2, 16.3) 
 
    □Competent    □Developing Competence  □Unacceptable  
 
4) The candidate provided opportunities for students to demonstrate an understanding of mathematical  
    relationships across the disciplines and the connection within mathematics. (NCTM 4.1, 5.1) 
 
    □Competent    □Developing Competence   □Unacceptable  
 
5) The candidate was able to use their knowledge of student diversity to affirm and support full  
    participation in mathematics by all students. (NCTM 8.1) 
 
    □Competent    □Developing Competence   □Unacceptable  
 
6) The candidate used appropriate technology to support the learning of mathematics. (NCTM 6.1) 
 
    □Competent    □Developing Competence   □Unacceptable  
 
7) The candidate used formative methods to determine students’ understanding of mathematics to  
    monitor their own effectiveness. (NCTM 7.3) 
 
    □Competent    □Developing Competence   □Unacceptable  
 
8) The candidate used formative assessment to monitor student learning and adjusted instructional   
    strategies and activities as needed. (NCTM 16.3) 
 
    □Competent    □Developing Competence   □Unacceptable  
 
9) The candidate used summative assessment to determine student achievement and to evaluate the  
    mathematics program. (NCTM 16.3) 
 
    □Competent    □Developing Competence   □Unacceptable  
  


 








EDUC 588-Developing Literacy Skills Pre-K - Grade 5 Scoring Guide to Access the 


Writing Project 


EDUC 588-Developing Literacy Skills Pre-K - Grade 5 Scoring Guide to Access the Writing Project 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


Essay 1 (1, 16%) 


IRA2003.1.1 SC-


CIT-CF-06.1 SC-


CIT-CF-2012.1  


The candidate articulated 


major theories in relation 


to reading. Major 


theories were compared, 


contrasted and critiqued. 


Also, candidate applied 


these theories giving 


examples from his/her 


own experiences. 


The candidate referred to 


major theories in relation 


to reading. Major theories 


were compared, contrasted, 


and critiqued in the essay. 


The candidate gave a very 


limited explanation of the 


major theories in relation to 


reading. 


Essay 2 (1, 16%) 


IRA2003.1.3 SC-


CIT-CF-06.1 SC-


CIT-CF-2012.1  


The candidate clearly 


compared and contrasted 


the theories and research 


related to reading 


acquisition. The role of 


cultural and linguistic 


diversity in this 


development was clearly 


noted. The candidate 


used real life examples 


to further clarify the 


information.  


The candidate clearly 


explained the theories and 


research related to 


language development. 


Candidate compared and 


contrasted the theories and 


research and articulated an 


understanding of the role 


cultural and linguistic 


diversity may play in the 


developmental 


progressions. 


The candidate may or may 


not have stated the major 


theories and research 


related to reading 


acquisition. There was no 


synthesis of the research 


and theories. The role 


cultural and linguistic 


diversity may play in the 


developmental progression 


was either not mentioned or 


given limited attention. 


Professional 


Organization 


Activity (1, 16%) 


IRA2003.5.2  


The candidate indicated 


knowledge of a 


professional 


organization related to 


reading and writing by 


providing the following 


information about the 


organization:  


Name, Goals, Activities, 


Benefits, Costs, 


Publications, Other 


Pertinent Information  


AND  


is a member of a 


professional 


organization.  


The candidate indicated 


knowledge of a 


professional organization 


related to reading and 


writing by providing the 


following information 


about the organization:  


Name, Goals, Activities, 


Benefits, Costs, 


Publications, Other 


Pertinent Information. 


The candidate indicated a 


low level of knowledge of a 


professional organization 


related to reading and 


writing by providing 


information about the 


organization on at least five 


of the following parts:  


Name, Goals, Activities, 


Benefits, Costs, 


Publications, Other 


Pertinent Information. 


Personal 


Professional 


Development Plan: 


Planning Phase (1, 


16%) IRA2003.5.2 


NCATE-2007.1g 


The candidate identified 


five specific questions 


related to knowledge, 


skills and/or dispositions 


related to his/her 


teaching of reading and 


The candidate identified 


three to five specific 


questions related to 


knowledge, skills and/or 


dispositions related to 


his/her teaching of reading 


The candidate identified 


two or fewer specific 


questions related to 


knowledge, skills and/or 


dispositions related to 


his/her teaching of reading 
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EDUC 588-Developing Literacy Skills Pre-K - Grade 5 Scoring Guide to Access the Writing Project 


 
Target (3 pts)  Acceptable (2 pts)  Unacceptable (1 pt)  


SC-CIT-CF-06.11 


SC-CIT-CF-06.12 


SC-CIT-CF-2012.10  


writing. and writing. and writing. 


Personal 


Professional 


Development Plan: 


Ability to Carry Out 


Plan (1, 16%) 


IRA2003.5.2 


NCATE-2007.1g 


SC-CIT-CF-06.11 


SC-CIT-CF-06.12 


SC-CIT-CF-2012.10  


The candidate clearly 


articulated a variety of 


specific strategies which 


were undertaken to find 


answers to each 


question.  


The candidate clearly 


articulated a limited 


number of strategies which 


were undertaken to find 


answers to each question. 


The candidate articulated 


strategies which were taken 


but did not clearly link them 


to specific questions. 


Personal 


Professional 


Development Plan: 


Ability to Articulate 


Growth (1, 16%) 


IRA2003.5.2 


NCATE-2007.1g 


SC-CIT-CF-06.11 


SC-CIT-CF-06.12 


SC-CIT-CF-2012.10  


The candidate clearly 


articulated the answers 


derived to each question 


posed. 


The candidate articulated 


answers derived, but the 


answers were broad and 


did not specifically address 


each question asked.  


The candidate exemplified 


difficulty in articulating the 


answers derived to multiple 


questions. 


 







Summer 2011 Introduction to the Literacy Field 


Rubric: EDUC 588-Developing Literacy Skills Pre-K - Grade 5 Scoring Guide to Access 


the Writing Project 


  
Target 


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Essay 1 14  3  1  2.72 3 0.56 


Essay 2 12  5  1  2.61 3 0.59 


Professional Organization Activity 17  1  0  2.94 3 0.23 


Personal Professional Development Plan: 


Planning Phase 
17  0  1  2.89 3 0.46 


Personal Professional Development Plan: 


Ability to Carry Out Plan 
14  3  1  2.72 3 0.56 


Personal Professional Development Plan: 


Ability to Articulate Growth 
13  4  1  2.67 3 0.58 


 
Essay 1  


 IRA2003-1.1  


14 (77%) 3 (16%) 1 (5%) 
 


Essay 2  


 IRA2003-1.3  


12 (66%) 5 (27%) 1 (5%) 
 


Professional Organization 


Activity  


 IRA2003-5.2  


17 (94%) 1 (5%) 
 


Personal Professional 


Development Plan: Planning 


Phase  


 IRA2003-5.2  


17 (94%) 1 (5%) 
 


Personal Professional 


Development Plan: Ability 


to Carry Out Plan  


 IRA2003-5.2  


14 (77%) 3 (16%) 1 (5%) 
 


Personal Professional 


Development Plan: Ability 


to Articulate Growth  


 IRA2003-5.2  


13 (72%) 4 (22%) 1 (5%) 
 


 
  Target   Acceptable   Unacceptable 


 


  


Inter-rater Summary 


 
Ouzts, Dan  Mean Stdev 


Essay 1  2.72  2.72  0.00  


Essay 2  2.61  2.61  0.00  


Professional Organization Activity  2.94  2.94  0.00  


Personal Professional Development Plan: Planning Phase  2.89  2.89  0.00  


Personal Professional Development Plan: Ability to Carry Out Plan  2.72  2.72  0.00  
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Personal Professional Development Plan: Ability to Articulate Growth  2.67  2.67  0.00  


 


Fall 2010 EDUC588 Intro to the Literacy Field 


Rubric: EDUC 588-Developing Literacy Skills Pre-K - Grade 5 Scoring Guide to Access 


the Writing Project 


  
Target 


(3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pts) 
Mean Mode Stdev 


Essay 1 12  2  2  2.62 3 0.70 


Essay 2 12  3  0  2.80 3 0.40 


Professional Organization Activity 4  9  0  2.31 2 0.46 


Personal Professional Development Plan: 


Planning Phase 
12  1  0  2.92 3 0.27 


Personal Professional Development Plan: 


Ability to Carry Out Plan 
7  6  0  2.54 3 0.50 


Personal Professional Development Plan: 


Ability to Articulate Growth 
9  4  0  2.69 3 0.46 


 
Essay 1  


 IRA2003-1.1  


12 (75%) 2 (12%) 2 (12%) 
 


Essay 2  


 IRA2003-1.3  


12 (80%) 3 (20%) 
 


Professional Organization 


Activity  


 IRA2003-5.2  


4 (30%) 9 (69%) 
 


Personal Professional 


Development Plan: Planning 


Phase  


 IRA2003-5.2  


12 (92%) 1 (7%) 
 


Personal Professional 


Development Plan: Ability 


to Carry Out Plan  


 IRA2003-5.2  


7 (53%) 6 (46%) 
 


Personal Professional 


Development Plan: Ability 


to Articulate Growth  


 IRA2003-5.2  


9 (69%) 4 (30%) 
 


 
  Target   Acceptable   Unacceptable 
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The Citadel Professional Education Unit 


PORTFOLIO UNIT EVALUATION SCORE SHEET 
(To be completed by college supervisor on LiveText at end of the semester) 


 
 
 
 
  


         PORTFOLIO RUBRIC                                          RATINGS 


 
 
 


The CANDIDATE’s Portfolio Artifacts: 


Ta
rg


et
 


A
cc


e
p


ta
b


le
 


U
n


ac
ce


p
ta


b
le


 


N
o


t 
R


at
ed


 


Content Knowledge: 3 2 1 NR 


1. Demonstrate in-depth knowledge of field as delineated in professional, 
state and institutional standards.  


NCATE-2007.1a NCATE-2007.1e SC-CIT-CF-06.1 SC-CIT-CF-06.7 SC-CIT-CF-2012.1 


    


2. Demonstrate knowledge through inquiry, critical analysis and synthesis 
of field.  
NCATE-2007.1b NCATE-2007.1c NCATE-2007.1e SC-CIT-CF-06.10 SC-CIT-CF-06.11 SC-CIT-
CF-06.3 SC-CIT-CF-06.4 SC-CIT-CF-2012.10 SC-CIT-CF-2012.2 SC-CIT-CF-2012.3 SC-CIT-CF-


2012.9 


    


Student Learning: 


3. Establish educational environments that support student learning. NCATE-


2007.1b NCATE-2007.1d NCATE-2007.1f NCATE-2007.1g SC-CIT-CF-06.13 SC-CIT-CF-06.4 
SC-CIT-CF-06.5 SC-CIT-CF-06.8 SC-CIT-CF-06.9 SC-CIT-CF-2012.11 SC-CIT-CF-2012.4 SC-CIT-
CF-2012.7 SC-CIT-CF-2012.8 


    


4. Demonstrates an understanding of and builds upon developmental levels 
of students.  
NCATE-2007.1c NCATE-2007.1d NCATE-2007.1e NCATE-2007.1f SC-CIT-CF-06.2 SC-CIT-CF-


2012.2 


    


5. Demonstrate an understanding of diversity of students, families, and 
communities.   


NCATE-2007.1c NCATE-2007.1e NCATE-2007.1f NCATE-2007.1g SC-CIT-CF-06.15 SC-CIT-
CF-06.16 SC-CIT-CF-06.8 SC-CIT-CF-2012.13 SC-CIT-CF-2012.7 


    


6. Demonstrate an understanding of policy contexts in the work setting.  
NCATE-2007.1c NCATE-2007.1d NCATE-2007.1e NCATE-2007.1f SC-CIT-CF-06.15 SC-CIT-


CF-06.16 SC-CIT-CF-06.8 SC-CIT-CF-2012.12 


    







Portfolio Unit Assessment Rubric 


Portfolio Unit Assessment 


Rubric 
Target (3 pts) 


Acceptable 


(2 pts) 


Unacceptable 


(1 pt) 


Demonstrates knowledge of the 


central concepts and tools of 


inquiry of the field (1, 16%) 


IRA2003.3.3 IRA2003.5.3 


NCATE-2007.1a NCATE-


2007.1e SC-CIT-CF-06.1 SC-


CIT-CF-06.7 SC-CIT-CF-2012.1 


SC-ADEPT-06.APS.1 SC-


ADEPT-06.APS.2 SC-ADEPT-


06.APS.5 SC-ADEPT-06.APS.6 


SC-ADEPT-06.APS.7 


CACREP-2009.8.A CACREP-


2009.8.C CACREP-2009.8.E 


CACREP-2009.8.G CACREP-


2009.8.I CACREP-2009.8.K 


CACREP-2009.8.M CACREP-


2009.8.O ELCC-2005.1 ELCC-


2005.3 


• Evidence of applying 


knowledge of central 


concepts  


• Evidence of knowledge of 


tools of inquiry  


• Evidence of analyzing 


and using data to improve 


instruction  


Ex. Lesson plan, video of 


teaching and reflection of 


lesson includes strengths 


and weaknesses of lesson 


and proposed revision.  


Ex. Lesson plans show 


authentic reading and 


writing experiences and the 


candidate’s ability to 


reflect on ways to improve 


them.  


• Evidence of 


knowledge of 


central concepts  


• Evidence of 


knowledge of 


tools of inquiry  


• No evidence 


shown  


• Evidence of 


misunderstanding 


of central 


concepts or tools 


of inquiry  


Demonstrates and applies 


professional, state, and 


institutional standards through 


inquiry, critical analysis and 


synthesis (1, 16%) IRA2003.5.4 


NCATE-2007.1b NCATE-


2007.1c NCATE-2007.1e SC-


CIT-CF-06.10 SC-CIT-CF-06.11 


SC-CIT-CF-06.3 SC-CIT-CF-


06.4 SC-CIT-CF-2012.10 SC-


CIT-CF-2012.2 SC-CIT-CF-


2012.3 SC-CIT-CF-2012.9 SC-


ADEPT-06.APS.1 SC-ADEPT-


06.APS.2 SC-ADEPT-06.APS.3 


SC-ADEPT-06.APS.4 SC-


ADEPT-06.APS.5 SC-ADEPT-


06.APS.6 SC-ADEPT-06.APS.7 


CACREP-2009.8.B CACREP-


2009.8.D CACREP-2009.8.F 


CACREP-2009.8.H CACREP-


2009.8.J CACREP-2009.8.L 


CACREP-2009.8.N CACREP-


2009.8.P ELCC-2005.1 


• Applies professional, 


state, and institutional 


standards through inquiry, 


critical analysis and 


synthesis  


Ex. Case study includes 


analysis and treatment plan.  


Ex. Candidate references 


professional codes of ethics 


and content area standards.  


• Demonstrates 


knowledge of 


professional, 


state, and 


institutional 


standards  


Ex. Candidate 


identifies state 


standards are in 


lesson plan.  


• No evidence 


shown  


• Evidence of 


misapplication of 


professional, 


state, and 


institutional 


standards  


Creates positive environments 


for student learning (1, 16%) 


• Observable evidence of a 


positive learning 
• Observable 


evidence of a 


• No evidence 


shown  







Portfolio Unit Assessment 


Rubric 
Target (3 pts) 


Acceptable 


(2 pts) 
Unacceptable 


(1 pt) 


IRA2003.4.1 IRA2003.4.4 


IRA2003.5.1 NCATE-2007.1b 


NCATE-2007.1d NCATE-


2007.1f NCATE-2007.1g SC-


CIT-CF-06.13 SC-CIT-CF-06.4 


SC-CIT-CF-06.5 SC-CIT-CF-


06.8 SC-CIT-CF-06.9 SC-CIT-


CF-2012.11 SC-CIT-CF-2012.4 


SC-CIT-CF-2012.7 SC-CIT-CF-


2012.8  SC-ADEPT-06.APS.8 


CACREP-2009.8.D CACREP-


2009.8.F CACREP-2009.8.N 


CACREP-2009.8.P ELCC-


2005.3 


environment  


• Observable evidence of 


maintaining a positive 


learning environment  


Ex. Candidate analyzes the 


environment and provides 


constructive feedback for  


how it can be improved.  


Ex. Candidate 


demonstrates competency 


in ADEPT APS 8 & 9.  


Ex. Reflective writings of 


candidate create alternate 


strategies to impact student 


learning.  


Ex. Candidate 


demonstrates a positive 


attitude when working with 


children and individualizes 


instruction so the child can 


feel successful.  


positive 


learning 


environment  


• Delineate 


factors that 


impact the 


learning 


environment  


 


Ex. Long-range 


plan identifies 


key elements to 


be used to 


create a positive 


environment.  


• Negative 


impact on a 


preexisting 


positive 


environment  


Understands and builds upon 


developmental levels of 


students (1, 16%) IRA2003.3.1 


IRA2003.3.2 NCATE-2007.1c 


NCATE-2007.1d NCATE-


2007.1e NCATE-2007.1f SC-


CIT-CF-06.2 SC-CIT-CF-2012.2 


SC-ADEPT-06.APS.1 SC-


ADEPT-06.APS.2 SC-ADEPT-


06.APS.3 SC-ADEPT-06.APS.4 


SC-ADEPT-06.APS.6 SC-


ADEPT-06.APS.8 CACREP-


2009.8.A CACREP-2009.8.B 


CACREP-2009.8.C CACREP-


2009.8.D CACREP-2009.8.G 


CACREP-2009.8.H CACREP-


2009.8.K CACREP-2009.8.L 


CACREP-2009.8.O CACREP-


2009.8.P ELCC-2005.2 


• Applies understanding of 


intellectual, social, and 


personal developmental 


levels of students  


• Acknowledges 


background influences  


• Supports belief all 


students can learn  


Ex. Candidate provides a 


classroom developmental 


guidance activity on stages 


of moral development.  


Ex. Unit plan identifies a 


variety of activities 


appropriate for a variety of 


developmental levels of 


individual students.  


Ex. Candidate provides an 


age appropriate classroom 


career developmental 


activity.  


Ex. Candidate uses 


developmentally 


appropriate texts to foster 


literacy development.  


• Demonstrates 


knowledge of 


intellectual, 


social, and 


personal 


development  


• Acknowledges 


background 


influences  


• Supports 


belief all 


students can 


learn  


Ex. Candidate 


documents 


psychosocial 


stages of 


development.  


Ex. Candidate’s 


lesson plans 


identifies 


activities 


developmentally 


appropriate for 


• No evidence 


shown  


• Evidence shows 


a lack of 


understanding 


developmental 


levels of students  







Portfolio Unit Assessment 


Rubric 
Target (3 pts) 


Acceptable 


(2 pts) 
Unacceptable 


(1 pt) 


the age group.  


Ex. Document 


psycho-sexual 


stages of 


development.  


Understands diversity of 


students, families, and 


communities (1, 16%) 


IRA2003.1.3 IRA2003.2.2 


IRA2003.2.3 IRA2003.3 


NCATE-2007.1c NCATE-


2007.1e NCATE-2007.1f 


NCATE-2007.1g SC-CIT-CF-


06.15 SC-CIT-CF-06.16 SC-


CIT-CF-06.8 SC-CIT-CF-


2012.13 SC-CIT-CF-2012.7 SC-


ADEPT-06.APS.1 SC-ADEPT-


06.APS.2 SC-ADEPT-06.APS.3 


SC-ADEPT-06.APS.4 SC-


ADEPT-06.APS.7 SC-ADEPT-


06.APS.8 SC-ADEPT-06.APS.9 


SC-ADEPT-06.APS.10 


CACREP-  CACREP-2009.8.E 


CACREP-2009.8.M CACREP-


2009.8.N CACREP-2009.8.O 


CACREP-2009.8.P ELCC-


2005.4 


• Evidence of applying 


understanding of diversity 


among students, 


colleagues, families, and 


communities  


• Evidence of 


demonstrating fairness, 


respect, and sensitivity 


toward others  


Ex. Candidate provides a 


staff in-service workshop 


on multicultural 


populations.  


Ex. Candidate creates a 


calendar with activities for 


cultural holidays.  


Ex. Candidate incorporates 


culturally and linguistically 


diverse materials into the 


classroom.  


• Evidence of 


knowledge of 


diversity among 


students, 


colleagues, 


families, and 


communities  


• Evidence of 


demonstrating 


fairness, 


respect, and 


sensitivity 


toward others  


Ex. Candidate 


creates a 


bulletin board 


celebrating 


cultural 


diversity.  


• No evidence 


shown  


• Evidence of 


misunderstanding 


diversity of 


students, 


colleagues, 


families, and 


communities  


Understands policy contexts in 


work setting (1, 16%) 


IRA2003.5.2 IRA2003.5.3 


IRA2003.5.4 NCATE-2007.1c 


NCATE-2007.1d NCATE-


2007.1e NCATE-2007.1f SC-


CIT-CF-06.15 SC-CIT-CF-06.16 


SC-CIT-CF-06.8 SC-CIT-CF-


2012.12 SC-ADEPT-06.APS.10 


CACREP-2009.8.E CACREP-


2009.8.F CACREP-2009.8.M 


CACREP-2009.8.N CACREP-


2009.8.O CACREP-2009.8.P 


ELCC-2005.6 


• Evidence of applying 


policies in the work setting  


• Evidence of engaging 


community/ school 


collaboration  


Ex. Candidate completes a 


child abuse reporting form.  


Ex. Candidate is competent 


in ADEPT APS 10.  


Ex. Candidate collaborates 


with a variety of colleagues 


in the school setting in 


order to improve literacy 


instruction.  


• Evidence of 


knowledge of 


policies in the 


work setting  


• Evidence of 


participating in 


community 


activities  


Ex. Staff 


handbook.  


Ex. Student 


handbook  


• No evidence 


shown  


• Evidence of 


misunderstanding 


policies in the 


work setting  


• Lack of 


community 


/school 


involvement  


 








 


South Carolina System for Assisting, Developing,  


and Evaluating Professional Teaching (ADEPT) 


1. Scoring Guide 


 


ADEPT Performance Standards (APS) 
Aligned with Conceptual Framework:  CF 2012 and CF 2006 and NCATE 


DOMAIN 1:  


PLANNING 
KEY ELEMENTS 


APS 1:   


Long-Range Planning 
CF-2012.1,2,4,7,8,9,11 


CF-2006.1,2,4,5,8,9,10,13  


NCATE-1a,1c,1f,1g,3c,4a 


1A. The teacher obtains student information, analyzes this information to  


        determine the learning needs of all students, and uses this information to 


        guide instructional planning. (CF 2,7) 


1B.  The teacher establishes appropriate standards-based long-range learning 


        and developmental goals for all students. (CF 2) 


1C.  The teacher identifies and sequences instructional units in a manner that  


        facilitates the accomplishment of the long-range goals. (CF 1,2) 


1.D. The teacher develops appropriate processes for evaluating and recording 


        students’ progress and achievement. (CF 4,9) 


1.E. The teacher plans appropriate procedures for managing the classroom.  
        (CF 8 ,11) 


APS 2: Short-Range 


Planning of Instruction 


- Unit Work Sample 
CF-2012.1,2,4,7,9 


CF-2006.1,2,4,5,8,10   


NCATE-1a,1c,1f,1g,3c, 4a 


2.A. The teacher develops unit objectives that facilitate student achievement  


        of appropriate academic standards and long-range learning and 


        developmental goals. (CF 1,2) 


2.B. The teacher develops instructional plans that include content, strategies,  


        materials, and resources that are appropriate for the particular students.  
        (CF 4,7) 
2.C. The teacher routinely uses student performance data to guide short-range 


        planning of instruction. (CF 9) 


APS 3: Planning 


Assessments and Using 


Data – Unit Work 


Sample 
CF-2012.1,4,9 


CF-2006.1,5,10  


NCATE-1a,1c, 1g,3c 


3.A. The teacher develops/selects and administers a variety of appropriate  


        assessments. (CF 1,9) 


3.B. At appropriate intervals, the teacher gathers and accurately analyzes  


        student performance data and uses this information to guide instructional  


        planning. (CF 9) 


3.C. The teacher uses assessment data to assign grades (or other indicators)  


        that accurately reflect student progress and achievement.  (CF 4,9) 


DOMAIN 2: 


INSTRUCTION 
KEY ELEMENTS 


APS 4: Establishing & 


Maintaining High 


Expectations for 


Learners  
CF-2012.2,8 


CF-2006.2,4,9   


NCATE-1c,1d,1g,3c 


4A. The teacher establishes, communicates, and maintains high expectations 


       for student achievement. 


4.B. The teacher establishes, communicates, and maintains high expectations  


        for student participation.  


4.C. The teacher helps students assume responsibility for their own  


        participation and learning. 


APS 5: Using 


Instructional Strategies 


to Facilitate Learning  
CF-2012.2,3,4,7 


CF-2006.2,4,5,8  


NCATE-1c,1f,1g,3c,4a  


5.A. The teacher uses appropriate instructional strategies.  


5.B. The teacher uses a variety of instructional strategies.  


5.C. The teacher uses instructional strategies effectively. 


 


  







 
DOMAIN 2:  


INSTRUCTION  
KEY ELEMENTS 


APS 6: Providing Content 


for Learners  
CF-2012.1,2,3,7 


CF-2006.1,2,3,4,8  


NCATE-1a,1c,1f,1g,3c,4a  


6.A. The teacher demonstrates a thorough command of the discipline that   


        he or she teaches. 


6.B. The teacher provides appropriate content. 


6.C. The teacher structures the content to promote meaningful learning. 


APS 7: Monitoring, 


Assessing, and Enhancing 


Learning 
CF-2012.3,4,9 


CF-2006.3,5,10 


NCATE-1c,1f,1g,3c 


7.A. The teacher continually monitors student learning during instruction  


        by using a variety of informal and formal assessment strategies. 


7.B. The teacher enhances student learning by using information from  


        informal and formal assessments to guide instruction. 


7.C. The teacher enhances student learning by providing appropriate  


        instructional feedback to all students 


DOMAIN 3: 


ENVIRONMENT 
KEY ELEMENTS 


APS 8: Maintaining an 


Environment that 


Promotes Learning 
CF-2012.2,8,11,13 


CF-2006.2,4,9,13,14,16  


NCATE-1a,1c,1d,1f,1g,3c 


8.A. The teacher creates and maintains the physical environment of his or  


        her classroom as a safe place that is conducive to learning.                                


8.B. The teacher creates and maintains a positive affective climate in his or  


        her classroom. 


8.C. The teacher creates and maintains a culture of learning in his or her  


        classroom. 


APS 9: Managing the 


Classroom  
CF-2012.4,11,13 


CF-2006.5,13,114,16 


NCATE-1c,1d,1f, 3c  


9.A. The teacher manages student behavior appropriately. 


9.B. The teacher makes maximal use of instructional time.  


9.C. The teacher manages essential non-instructional routines in an 


        efficient manner. 


DOMAIN 4:  


PROFESSIONALISM 
KEY ELEMENTS 


APS 10: Fulfilling 


Professional 


Responsibilities  
CF-2012.5,6,10,12,13,14,15 


CF-006.6,7,11,12,14,16,15,17 


NCATE-1c,1d,1f,3c,4a 


10.A. The teacher is an advocate for the students. 


10.B. The teacher works to achieve organizational goals in order to make  


          the entire school a positive and productive learning environment for 


          the students.  


10.C. The teacher is an effective communicator. 


10.D. The teacher exhibits professional demeanor and behavior. 


10.E. The teacher is an active learner. 


 
  







2. Score Sheet 


The Citadel Professional Education Unit 


Student Teaching Internship Consensus Evaluation Summary Sheet 


Note:  This form should be completed in hard copy and entered by the College Supervisor in LiveText.   


Candidates should be given a copy of this at the conclusion of each conference. 


Student Teaching Intern____________________________________________________  


School                                                                                                                                           


Course:  EDUC 499, EDUC 520, PHED 499, HESS 620  


Semester/Year:  /              midterm     final 


 Competen


t 


Developin


g 


Competenc


y 


Unsatisfacto


ry 


 Compete


nt 


Developing 


Competenc


y 


Unsatisfacto


ry 


Domain 1: Planning 


# key elements needed to pass > 10 


Domain 2: Instruction 


# key elements needed to pass > 11 


APS 1     APS 4     


1A    4A    


1B    4B    


1C    4C    


1D    APS 5     


1E    5A    


APS 2     5B    


2A    5C    


2B    APS 6    


2C    6A    


APS 3     6B    


3A    6C    


3B    APS 7     


3C    7A    


Total    7B    


Domain 3: Classroom Environment 


# key elements needed to pass > 4 


 


7C 


   


APS 8    Total    


 


8A 


   Domain 4: Professionalism 


# key elements needed to pass > 4 


8B    APS 10     


8C    10A    


APS 9    10B    


9A    10C    


9B    10D    


9C    10E    


Total    Total    


 


______________________________________    _____________ 


Cooperating Teacher Signature      Date 


_____________________________________    _____________ 


College Supervisor Signature      Date 


______________________________________    _____________ 


Student Teaching Intern Signature     Date 








Professional Education Unit  


Overview of Division-


Program Transition Points 







Transition Pt. 1.  


PROGRAM ADMISSION 
•Application 


•Program of study 


•Pass Praxis I or required minimum  


  score on SAT or ACT 


•Complete 45 hours 


•Maintain 2.5 or above cum GPA 


•Pass EDUC 101 or PHED 201 


•Approval by Admission/Retention  


 Committee 


Transition Pt. 2. 


ADMISSION TO INTERNSHIP 
•Application 


•Take Praxis II 


•Maintain 2.5 or above cum GPA 


•Complete required education and content coursework 


•Complete required 100 of field experience 


•FBI/SLED  background clearance 


•Approval by faculty & Director of Internships &  


 Field Experiences 


Transition Pt. 4. 


PROGRAM COMPLETION 
•Completion of all required coursework 


•Maintain 2.5 or above cum GPA 


•Pass Praxis II and PLT exams 


•Degree is posted 


•Dean’s approval 


FOLLOW-UP SURVEYS 
•1-year follow-up survey or alumni survey 


•employer survey 


•SC Induction year evaluation 


Undergraduate Teacher Education  
Secondary Social Studies, Biology, Chemistry,  


Modern Languages (French, German, and Spanish) Teaching Specialization  


and K-12 Physical Education 


Transition Pt. 3.  


COMPLETION OF INTERNSHIP 
•Minimum grade of C in Internship 


•Maintain 2.5 or above cum GPA 







Transition Pt 1.  ADMISSION 
•Official undergraduate transcript 


•Application 


•Program of study 


•396 or above on MAT test or 291 of above 


  on  revised GRE or 900 or above on  


  old GRE 


•Approval by Admission/Retention  


 Committee 


Transition Pt. 2.  ADMISSION TO INTERNSHIP 
•Application 


•Complete required education and content coursework 


•Complete required 75 hours of field experience 


•Maintain 3.0 or above cum GPA 


•Pass Praxis II 


•FBI/SLED  background clearance 


•Approval by faculty & Director of Internships & Field Experiences 


Transition Pt. 4. 


PROGRAM COMPLETION 
•Completion of all required course work 


•Field experiences 


•Candidate assessments 


•Maintain 3.0 or above cum GPA 


•Pass PLT Exam 


•Degree is posted 


•Dean’s approval 


Graduate Teacher Education (MAT)  
MAT- Secondary Biology, Secondary English, Secondary Math,  


Secondary Social Studies, K-12 Physical Education, and Middle Grades –  


English, Math, Social Studies , Science 


Transition Pt. 3.  


COMPLETION OF INTERNSHIP 
•Minimum grade of C+ in Internship 


•Maintain 3.00 or above cum GPA 


•All required content area courses 


•All required professional education courses 


FOLLOW-UP SURVEYS 
•1-year follow-up survey or alumni survey 


•employer survey 


•SC Induction year evaluation 







Transition Pt 1. ADMISSION 
•Application 


•Official transcript 


•3.0 or above cum GPA 


•Three letters of recommendation 


•Personal statement 


•Interview 


•Admission questionnaire 


•396 or above on MAT test or 291 or above on  


  revised GRE or 900 or above on old GRE 


•Completion of EDUC 514, 515, and 551 


•Approval by Academic Review Board 


Transition Pt 2.  


ADMISSION TO PRACTICUM 
•Application 


•Program of study 


•Completion of required course work 


•Pass Praxis II 


•Maintain 3.0 or above cum GPA 


•Completion of EDUC 512 or 549 


•FBI/SLED Background Clearance 


•Advisor review and approval 


Transition Pt. 4 


PROGRAM COMPLETION 
•Completion of internship & all requirements 


•Pass Counselor Preparation Comprehensive  


  Examination (CPCE) 


•Maintain 3.0 or above cum GPA 


•Evaluation of portfolio  


•Degree is posted 


•Dean’s approval 


FOLLOW-UP SURVEYS 
•1-year follow-up survey or alumni survey 


•employer survey 


•SC Induction year evaluation 


COUNSELOR EDUCATION 


- Elementary  -Secondary 


Transition Pt 4.  


ADMISSION TO INTERNSHIP 
•Completion of practicum experience 


•Application 


•Completion of required coursework 


•Completion of required assessments 


•Faculty review and approval 







Transition Pt. 1.  ADMISSION 
•Application 


•Official transcript(s) 


•396 or above on MAT test or 291 or above 


  on revised GRE (8/11) or 900 or above on  


  old GRE 


•2.5 or above cum GPA or 


•2.7 or more ratio for last 60 hours 


•1 year teaching experience  


  (3 years required for certification) 


•Valid elementary or secondary  


  teaching certificate 


•Faculty review and approval 


Transition Pt. 2.   


ADMISSION TO INTERNSHIP I 
•Application 


•Completion of required course work 


•Maintain 3.0 or above cum GPA 


•Pass Praxis II 


•Completion of EDUC 512 


•Proof of SLED background clearance 


•Advisor review and approval 


Transition Pt. 4.  


PROGRAM COMPLETION 
•Completion of all required course work 


•Candidate assessments 


•Maintain 3.0 or above cum GPA 


•Portfolio Evaluation 


•Degree is posted 


•Dean’s approval 


FOLLOW-UP SURVEYS 
•1-year follow-up survey or  alumni survey 


•employer survey 


Educational Leadership 
SCHOOL ADMINISTRATION – Elementary, Secondary 


Transition Pt. 3.   


ADMISSION TO INTERNSHIP II  
•Clinical practice 


•Maintain 3.0 or above cum GPA 


•Completion of required coursework and Internship I 


•Faculty review and approval 







Transition Pt. 1.  ADMISSION 
•Application 


•Official transcripts of degrees 


•3.25 or above cum GPA in master’s degree or 


•3 years teaching experience or 2 years 


  administrative experience 


•Valid teaching certificate 


•State certification in school administration 


  or administrative position in education 


•minimum qualifying score on the state a 


 administrator’s examination 


•Faculty review and approval 


 


Transition Pt. 2.  ADMISSION TO INTERNSHIP I 
•Application 


•Completion of a minimum of 21 credit hours of required  


 course work 


•Completion of required candidate assessments 


•Maintain 3.0 or above cum GPA 


•Pass Praxis II 


•SLED background clearance verification 


•Advisor review and approval 


Transistion Pt. 1.   


PROGRAM COMPLETION 
•Completion of all required course work 


•Candidate assessments 


•Maintain 3.0 or above cum GPA 


•Degree is posted 


•Dean’s approval 
FOLLOW-UP SURVEYS 
•1-year follow-up survey or  alumni survey 


•employer survey 


Educational Leadership 
SCHOOL ADMINISTRATION - Superintendency 


Transition Pt. 3.  ADMISSION TO INTERNSHIP II 
•Completion of Internship I  


•Maintain 3.0 or above cum GPA 


•Completion of required professional education courses 


•Faculty review and approval 







Transition Point 1.  ADMISSION 
•Application 


•Official transcript(s) 


•3.0 or above cum GPA or  


•Copy of valid teaching certificate  


•396 or above on MAT test or 291 or above on  


  revised GRE (8/11) or 900 or above on old GRE 


•Program of Study 


•Program Coordinator or advisor review  


  and approval 


Transition Pt. 2 


ADMISSION TO PRACTICUM 
•Completion of required course work 


•Maintain 3.0 or above cum GPA 


•Completion of EDUC 512 or 549 


•Pass Praxis II 


•Faculty review and approval 


Transition Pt. 4.   


PROGRAM COMPLETION 
•Completion of all required course work 


•Candidate assessments including  


  portfolio evaluation 


•Maintain 3.0 or above cum GPA 


•Degree is posted 


•Dean’s approval 


FOLLOW-UP SURVEYS 
•1-year follow-up survey or alumni survey 


•employer survey 


Literacy Education 


Transition Pt. 3.   


ADMISSION TO INTERNSHIP 
•Completion of  practicum 


•Completion of required coursework 


•Maintain 3.0 or above cum GPA 







Transition Pt. 1.  ADMISSION 
•Application 


•Official transcript 


•3.0 or above Undergraduate cum GPA 


•415 or above on MAT test or 297 or above on revised  


 GREor 1000 or above on old GRE 


•Admissions questionnaire 


•Two letters of recommendation 


•Competitive review of applications 


Transition Pt. 2.   


ADMISSION TO PRACTICUM 
•3.0 minimum Citadel GPA 


•Successful completion of 1st year course work 


•Minimum grade of B in PSYC 503, 504, 505 


•Year end review of candidate progress 


Transition Pt. 6.  PROGRAM COMPLETION 
•Maintain 3.25 or above cum GPA 


•Required course work and portfolio 


•Internship 


•Pass Praxis II 


•Submission of thesis for presentation and/or publication 


•Exit Interview 


•Degree is posted 
FOLLOW-UP SURVEYS 
•Induction year or alumni survey 


SCHOOL PSYCHOLOGY 


Transition Pt. 4.   


ADMISSION TO INTERNSHIP 
•Minimum grade of B in PSYC 605, 606, 607, 617, 618 


•Thesis completed and defended successfully 


•All prerequisites completed 


 


Transition Pt. 3.  EXIT FROM PRACTICUM 
•3.0 minimum Citadel GPA 


•Minimum grade of B in PSYC 615, 616 


•Successful completion of 2nd year course work 


•Completion of thesis and oral defense 


 


Transition Pt. 5.  ADMISSION TO INTERNSHIP 
•1200 clock hours (public school and a non-school 


  setting; min. 600 hours in public school setting 


  under supervision) 


•Minimum grade of B in PSYC 605, 606, 607, 617, 618 


•SYC 621/622 


•Successful completion of 3rd year course work 





